Sean McKean

A note to teachers:

This lesson plan was created to be used in a 45-90 minute Literacy block, depending on the grade level and interest. All of the themes and aims of the unit are outlined on the following page and the lessons can be taught as a unit or separately. It is designed to teach students, through the use of rhythm in song and classic poetry the elements and themes we see in both.

Find other songs and poems to use in class that follow the elements and themes.

Make sure every student has copies of the poems and student worksheets

This curriculum is from the book “Hip-hop and the classics” published by Milk Jug. It is based off of 9th and 10th grade ELA standards.

Daily Outline

Hip-Hop and Poetry

March - April

 
Day One: SWBAT use a thesaurus to find alternate word usage.
Day Two: 
SWBAT recognize and define alliteration
SWBAT represent exmples of alliteration

Day Three:
SWBAT distinguish types of figurative language

SWBAT recognize and define metaphor

SWBAT identify two unlike things being compared in a poem.

Day Four:
SWBAT identify a central metaphor in a verse from a song

SWBAT create independent metaphors
Day Five:

SWBAT identify, define and create similes
Day Six:

SWBAT recognize, define and utilize hyperboles in writing

 Day Seven:

SWBAT identify and define personification as used in classic poetry.


SWBAT identify and define personification used in song verse.


SWBAT create writing using personification.
 Day Eight:


SWBAT recognize, define and create an epitaph
 Day Nine:

SWBAT identify, define and create a Haiku

 Day Ten: 


SWBAT identify and define onomatopoeia in classic poetry.

SWBAT identify and define onomatopoeia in a song.

SWBAT create and practice using onomatopoeias in independent writing.

Day Eleven:


SWBAT identify and define meaning in a classic poem.
SWBAT identify and define meaning in a song

 Day Twelve:

SWBAT practice and create meaning in independent writing
SWBAT recognize and create a poem with personal meaning using introspective reflection.

 Day Thirteen:
SWBAT identify and define patterns used in classic poetry.


SWBAT identify and define patterns used in song.

Day Fourteen:


SWBAT practice and create patterns in independent writing.

Day Fifteen:

SWBAT identify and define mood in classic poetry.
SWBAT identify and define mood in a song.
Day Sixteen:


SWBAT utilize the poetic device of mood.
Day Seventeen:


SWBAT recognize and define illuminating imagery

Day Eighteen:
SWBAT identify and utilize the poetic device of imagery.
Day Nineteen:


. SWBAT identify and define symbolism in classic poetry.

SWBAT identify and define symbolism in songs
Day Twenty:


SWBAT identify and utilize the poetic device of symbolism.

Day Twenty-one: 

Introduce the poetry journal

Practice prior knowledge, vocabulary

Day Twenty-two:


Work on poetry journal

Day Twenty-three: 
SWBAT use prior knowledge learned in the unit to create an acrostic and/or autobiographical poem.


Poetry Journal and introduce reciting skills

SWBAT recite a group poem

Day Twenty-four: 


Poetry journal and introduce Memorizing skills

SWBAT recite a personal poem, using performance techniques.

Poetry journal


Day Twenty-five:


Poetry journal


Practice memorizing

Day Twenty-six


Prepare for poetry slam

Day-Twenty-seven:


 Prepare for poetry slam

Day Twenty-eight:


Poetry slam


Point of Entry Model: Poetry and Hip hop – Week 1, Day 1
Subject Area ____ESL_________________________    Level of Instruction ______Grades  7, and 8 _____

Aim:  SWBAT use a thesaurus to find alternate word usage.
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers NONE

Students NONE
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	Teacher will introduce the new Poetry and Hip Hop curriculum. Play Tupac’s Changes. Students will be given packets which they will hole punch and place in their binders.

Once finished, teacher will hand out thesaurus for students to use.

Students will get into partners or groups. Each group will start with a word and be required to first brainstorm, and then use the thesaurus to come up with 3 alternate words (synonyms) that mean the same thing. 
	Teacher will facilitate discussion.

Teacher should emphasize what a thesaurus is used for so that students can differentiate from a dictionary.

Teacher will be available to answer questions and guide use of the thesaurus.

VOCABULARY: 

Synonym,
mad, sad, happy, scared
	Teacher should assess ability to use reference materials, i.e. the thesaurus.

	Literary Tie In – Read aloud

20 min.
	Poems: NONE
	
	

	Independent work

25 minutes
	Students will be working on putting their binders together.

*Teachers make sure to omit any “Interpretation Guides” that may be left in the student packets – these worksheets provide answers to the student worksheets.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Groups will share out synonyms for mad, sad, happy, scared.
	If time allows, have groups switch words and use the thesaurus again to find even more synonyms for each word.

Words and synonyms should be put up around the room so that students can access them for their own poetry.
	

	Homework
	All students must have binders for poetry unit.
	
	

	Materials
	Binders with divider for poetry text, pencils, pens
	
	


Point of Entry Model: Poetry and Hip hop – Week 1, Day 2

Subject Area ____ESL_________________________    Level of Instruction ______Grades 7, and 8 _____

Aim:  SWBAT recognize and define alliteration.


SWBAT represent examples of alliteration.
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 7

Students 7
	
	

	Interactive Mini Lesson

10 minutes

Guided practice

10 minutes
	 Teacher will introduce alliteration by asking students to make a sentence with all words beginning with the same letter. Once this is complete, teacher will ask students if they know the formal meaning; alliteration. 

Students will work on p. 7 alone through tongue twisters. Start with Line 1 and then have them share.  Then have them do 2 and 3 and share
	Teacher will place example on the board : Alice aligns alligators all afternoon. Use of a picture may be helpful.
	Teacher should be assessing for prior knowledge of alliteration – many students have practiced it before in lower grades.

	Independent work

45 minutes
	Centers – Listening and Writing Center focus on Alliteration.  Technology – Focus on Thesaurus and Synonyms.
	Teacher will be available for questions and guidance.

Teacher should have materials ready for alliteration illustrations.
	

	Whole Class Sharing

10 minutes
	Students will share out answers and alliteration examples.
	Teacher will facilitate discussion.
	

	Homework
	Students will finish page 7 worksheet and then create their own alliteration using their first name initial. (E.g. Abby Lovett could use A or L.)
	
	

	Materials
	Text, pencils/pens, markers, plain paper, Hip Hop CD
	
	


Point of Entry Model: Poetry and Hip hop – Week 1, Day 3

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  
SWBAT distinguish types of figurative language

SWBAT recognize and define metaphor

SWBAT identify two unlike things being compared in a poem.
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 18, 40-42

Students  18, 40, 42
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Students and teacher will read page 18. Teacher will arrange (ask) students (to get) into 4 groups and ask that each give an example of hyperbole, metaphor, simile, and personification. 
Students will be allowed to reference page 18 for examples.
Students will come up with their assigned examples in their groups. *1-3 examples per group depending on level of comprehension.

After group work teacher should then introduce the days focus, being metaphors.


	Teacher will guide students understanding of hyperbole, metaphor, simile, and personification. Teacher made chart may be helpful for comprehension and students should be encouraged to write definitions w/ examples on note cards or in a notebook.
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Page 40 – The Weaver

Teacher and students will read over and make notes on page 40 – highlighting vocabulary.
	Teacher must point out examples of metaphors in the poem The Weaver.

VOCABULARY: Hyperbole, metaphor, simile, personification
Steadily, weaveth, worketh, loom, cease, dim.
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will be responsible for answering questions about The Weaver on page.42
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and examples.
	Teacher will facilitate discussion.
	

	Homework
	Students will finish worksheet p. 42 for homework if not finished.
	
	

	Materials
	Texts, pencils/pens, chart paper for teacher notes. 
	
	


Point of Entry Model: Poetry Hip hop – Week 1, Day 4

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT identify a central metaphor in a verse from a song

SWBAT create independent metaphors
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers  43-46

Students  43, 45,46,129 (Extra Credit)
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Teacher will ask students to get into the same groups from the previous day. Students will then be assigned a different concept (hyperbole, metaphor, simile, personification) than the previous day and assigned to give examples of each. 

Groups will work together to come up with examples and then share out answers.

Following, each group will be guided back to the focus of metaphors and come up with 2 examples of each:

My life is…

I am …

My friends are…


	Teacher must recap on the four figurative language concepts, specifically metaphors in poetry and then guide class into today’s lesson which is identifying metaphors used in hip-hop. 

Teacher should focus on the fun the students can have with each type of figurative language.
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Page 43 – Respiration by Mos Def

Listen to the song on CD
	VOCABULARY: metropolis, tusslin’, bustlin’, hustlin’,throbbin’, sobbin’, retreat, amidst, recline.
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will fill out alone or in group’s page 45.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.

Listen to the song again if time permits.
	
	

	Homework
	Students will finish worksheet p. 45 for homework if not finished.
	
	

	Materials
	Text, pencils/pens
	
	


Point of Entry Model: Poetry and Hip hop – Week 1, Day 5

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT identify, define and create similes
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 79-80

Students  79-80
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	Teacher will ask students to identify a metaphor in a song create their own metaphor using what they learned over the past two days.

Teacher will then introduce simile, using page 79.

Students will be asked to come up with examples of similes from songs they’ve heard or on their own. Remember that similes are different than metaphors because they use the word “like.”
	If time allows, have students share out examples they came up with.

This activity may require the teacher start the students off singing to recall similes in songs. Nelly Fertado “I’m like a bird, I’ll only fly away…”
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Page 79 Read aloud with students or in groups, depending on comprehension needs.
	VOCABULARY: deferred, wandered
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will work on the simile worksheet page 80 in groups or independently.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Class will share out answers, as well as move to further discussion if time allows.
	
	

	Homework
	Students will complete page 80 and create 3 similes of their own, comparing themselves to an object. E.g. I am like a black cat on a night prowl.
	
	

	Materials
	Text, pencil/pen
	
	


Point of Entry Model: Poetry and Hip hop – Week 2, Day 6

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim: SWBAT recognize, define and utilize hyperboles in writing
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 20-21

Students 20-21
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Teacher will ask students to identify a simile used in a song or create their own simile using what they learned over the past two days.

Teacher will then introduce hyperbole – an exaggeration- on page 20.

Students will be asked to come up with examples of hyperboles from songs they’ve heard or on their own.
	Teacher will facilitate discussion.

Teacher will be available to answer questions and guide discussion. 
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Poems: NONE

Read page 20 on hyperboles
	VOCABULARY: exaggeration, literal, bass, gigantic
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will complete page 21 worksheet on their own or with partners.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.

Listen to the song again if time permits.
	
	

	Homework
	
	
	

	Materials
	Text, pencils/pens, markers, plain paper
	
	


Point of Entry Model: Poetry and Hip hop – Week 2, Day 7

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT identify and define personification as used in classic poetry.


SWBAT identify and define personification used in song verse.


SWBAT create writing using personification.
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 69-76

Students 69, 71, 72,  74, 75
	This lesson may go into the next day and can be stretched into two full days.
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Teacher will ask student to, using notes from the previous lessons or examples in their workbooks, to create examples of metaphor, simile and hyperbole. This can be done in groups or individually. 

Teacher will introduce the concept of personification: object or animal is given humanistic feelings, thoughts or attitudes.

Read “Lodged”

Partners begin page 71 worksheet (last question can be for extra credit or to differentiate lesson.)

Teacher will bring class back after 10 minutes of work then read and listen to “I Am Music,” answering the questions on page 75.
	Teacher will facilitate discussion.

Teacher should have up in the classroom examples.

Teacher will be available to answer questions and guide 

Page 74 can be used for more advanced students as an essay question or further examination of the use of personification.
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Poems: "Lodged” by Robert Frost, “I am Music” by Common
	VOCABULARY: smote, lodged, preconceptions, unmisted, obsolete
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will complete pages 72 and 75 worksheets on their own or with partners.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.

Listen to the song again if time permits.
	
	

	Homework
	Worksheets 72, 75 (74 extra credit)
	
	

	Materials
	Text, pencils/pens, markers, plain paper
	
	


Point of Entry Model: Poetry and Hip hop – Week 2, Day 8

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT recognize, define and create an epitaph
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 16- 17

Students  16- 17
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Journal response: What would you want people to remember about you most? Would you want that written on your tombstone?

Lead in with “What do we call the message written on a tombstone? An epitaph!

Read page 16 aloud, discuss examples from the epitaphs.
	Teacher will facilitate discussion.

Teacher will be available to answer questions and guide 
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Poems:  NONE

Students will read page 16 with epitaph examples.
	VOCABULARY: NONE
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will complete page 17 worksheet on their own or with partners.

Students who get done early may want to design their own tombstone for display in the classroom.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.


	
	

	Homework
	Page 17
	
	

	Materials
	Text, pen/pencils, markers, paper
	
	


Point of Entry Model: Poetry and Hip hop – Week 2, Day 9

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT identify, define and create a Haiku
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 19

Students  19
	
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Teacher will display two haiku’s on the overhead and ask students to identify what is similar about the two poems. Teachers may use examples from book sin the classroom or in the text.

Teacher will emphasize the use of syllables per line and how the students can use this on their own.

Students will read page 19 and begin work on their own Haiku’s. Students may work alone or in groups.
	Teacher will facilitate discussion.

Teacher may need to do follow up activities or a refresher on counting syllables in words.

Teacher will be available to answer questions and guide 
	Teacher should be assessing for prior knowledge.

	Literary Tie In – Read aloud

20 min.
	Poems: Students will read examples on page 19
	VOCABULARY: NONE
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.
	
	

	Homework
	
	
	

	Materials
	Text, pencils/pens, markers, plain paper
	
	


Point of Entry Model: Poetry and Hip hop – Week 2, Day 10

Subject Area ____Literacy_________________________    Level of Instruction ______Grades 6, 7, and 8  Self Contained_____

Aim:  SWBAT identify and define onomatopoeia in classic poetry.

SWBAT identify and define onomatopoeia in a song.

SWBAT create and practice using onomatopoeias in independent writing.
	LESSON COMPONENT
	STUDENT ENGAGEMENT ACTIVITY
	TEACHER  ROLE/STRATEGIES
	ON-GOING ASSESSMENTS:

Assessments & Self Correction Strategies

	Pages from Text
	Teachers 54- 60

Students 54, 56, 57, 59, 60
	This lesson may go into the next day and can be stretched into two full days.
	

	Interactive Mini Lesson

10-15 minutes

Partner and Small Group Work

15-20 minutes
	 Challenge: How many different sound can you make with your mouth AND write as a word. Example Woo-hoo! Ha ha!

Teacher will introduce the definition of onomatopoeia and then read to find out how it is used to make poetry more interesting.

Read “The Congo” 

Begin questions on page 56

Listen to and Read part of “Datskat”

Begin questions on page 56.
	Teacher will facilitate discussion.

Teacher will be available to answer questions and guide 
	

	Literary Tie In – Read aloud

20 min.
	Poems: “The Congo” by Vachel Lindsay, and “Datskat” by The Roots
	VOCABULARY: tattoed cannibals, fifes, which doctors
	Reiterate other vocabulary words and continue to check for word comprehension.

	Independent work

25 minutes
	Students will complete pages 56, 59 and 60 worksheets on their own or with partners.
	Teacher will be available for questions and guidance.
	

	Whole Class Sharing

10-15 minutes
	Students will share out answers and offer more in depth discussion if time allows.

Listen to the song again if time permits.
	
	

	Homework
	Page 56, 59 and 60
	Teacher may decide to allocate page 60 only to the more advanced writing students.
	

	Materials
	Text, pencils/pens, markers, plain paper
	
	


