Levels of Language Acquisition 

	Level
	Students have:
	Students can:

	1:  Beginning

 (Pre-Production)
	· Minimal

comprehension

· No/limited verbal

      production
	· Nod answers to questions

· Point to objects or print

· Move to show understanding

· Categorize objects or pictures

· Pantomime

· Draw pictures or cartoons

· Match words or objects

· Gain familiarity with sounds, rhythm and patterns of English, give one or two word responses

· Try to make sense out of message

	2: 

Early Intermediate

(Early Production)
	· Limited

comprehension

· Limited verbal

      production
	· Demonstrate increased confidence

· Listen with greater understanding

· Respond in short phrases

· Speak in a sentence given a model

· Identify people, places, and objects

· Repeat, recite memorable language

· Use routine expressions regularly

· List and categorize

	3:  Intermediate
	· Good

      comprehension

· Enough

      proficiency to      

      make simple

      sentences 

     (with errors)
	· Speak with less hesitation and increased understanding

· Produce longer sentences and phrases

· Use and define new vocabulary

· Participate more in class discussion

· Describe events, places, people

· Explain, compare, describe, and retell in response to literature

· Engage in independent reading based on prior experiences 

· Use writing for a variety of purposes 

	4:

 Early Advanced (Transitioning)
	· Excellent

     comprehension

· Few grammatical

      errors
	· Use more extensive vocabulary and higher order language

· Demonstrate increased levels of accuracy 

· Give and defend opinions

· Justify views and behaviors; persuade

· Negotiate and debate with others

· Read a wide variety of literature

· Explore concepts in subject matter

· Produce narratives


Level 5 (Advanced) exists in some states. Students at this level produce near-native speech. These students do need continued academic language development through scaffolding.
More Suggested Instructional Strategies for Each Acquisition Level

	Level
	Students have:
	Teachers should:

	1:  Beginning

 (Pre-Production)
	Minimal

comprehension

No/limited verbal

      production
	· Provide ample opportunities for active listening

· Surround students with comprehensible language in a print rich environment

· Pair students with more proficient students

· Use physical movement whenever possible (TPR)

· Provide visuals, realia, and props whenever possible

· Encourage expression and aesthetics, integrating music/art

	2: 

Early Intermediate

(Early Production)
	Limited

comprehension

Limited verbal

      production
	· Continue to provide active listening opportunities within a rich context

· Ask yes/no, either/or, and who? what? where? questions 

· Have students label and manipulate pictures and objects

· Use predictable, patterned books

· Expose students to a variety of experiences

· Provide opportunities for creative expression

· Introduce interactive dialogue journals

	3:  Intermediate
	Good

      comprehension

Enough

      proficiency to      

      make simple

      sentences 

     (with errors)
	· Focus on communication in meaningful contexts

· Ask open-ended questions

· Have students describe personal experiences

· Conduct shared reading, guided reading, and storytelling; use predictable text

· Support the use of content area texts with pictures, realia, role-playing, retellings, etc.

· Assist students create books

· Respond to student writing in conferences

	4:

 Early Advanced (Transitioning)
	· Excellent

     comprehension

· Few grammatical

      errors
	· Structure group discussions

· Facilitate advanced literature studies

· Guide use of references materials

· Provide opportunities for authentic writing

· Have students create oral and written narratives

· Publish students’ writing

· Encourage creative expression through art, drama, and music


Level 5 (Advanced) exists in some states. Students at this level produce near-native speech. These students do need continued academic language development through scaffolding

Differentiating Instruction for ELLs

	Contextualize the Language

Contextualize the language: talk about the immediate task so students know the context. Use gestures to convey instructions. Supply vocabulary and sentence structure in your responses so students can incorporate them into their answers (e.g., informally: Student points to microscope and says, “It has – it has plant,” to which the teacher replies, “You mounted a leaf on the slide?”  Formally: when teaching students about drawing conclusions, provide explicit instruction on how to communicate the conclusions they are drawing using the sentence frame: I conclude X because Y.”). Use context clues, expanding your sentences, comparison, and direct definitions to explain new terms. Access students experience and background knowledge for EVERY lesson.
Good for all levels. Gestures are best for levels 1 and 2. Vocabulary and sentence structure (esp. academic sentence structure; e.g., “X was caused by Y”) is good for levels 3 and 4 especially. 
	Modify Language

Modify language: annunciate, use simpler sentences structures (subject-verb-object), use more concrete vocabulary, exaggerate stress/intonation, slow speech. While these modifications come most naturally and are useful, they are probably the least useful in aiding comprehension on the part of the learner. 
Good for all levels, especially the levels 1 and 2. May be necessary for higher levels (use your judgment) 


	Repetition

Repetition: not repeating the same thing over and over consecutively, but repeating the same phrase(s) throughout the day. (E.g., transition to each new lesson by saying, ‘Today we are going to continue our work on…”). Similarly, organizational repetition refers to keeping a consistent schedule and format for your daily activities and lessons (e.g., always start math after lunch). This predictability helps students orient to the correct procedures and provide a basis for understanding as students know what to expect and how to proceed. 
This is great for all levels (and all students – ELLs and not). Structure and routine help all students to make meaning of what is happening.

	Paraphrase

Paraphrases: this is repeating important words or phrases (without being dull!) or repeating the idea in a new, simpler way (the examples below follow in this order). 
1. Repeating important words/phrases E.g., T: What was special about Dr. Blackwell?
             Student: She was a woman.

             Teacher: Yes! Dr. Blackwell was a woman. She showed      

              the world that a woman could be a doctor. What else                                               

             can a woman be?

             Student: President

             Teacher: OK. A woman can be president. 

· In this example, the teacher repeats the (correct) student responses in a complete sentence, thus providing the student with the vocabulary and phrasing for his/her idea. 
        2.  An example of repeating the idea in a new, simpler 
         way E.g., T: The Gettysburg Address is famous for its 
         brevity. People always comment on how short and 
         sweet it is.
Both strategies are good for all levels, especially 3 and 4, as they often don’t have the proficiency to make complex sentences or to understand high level vocabulary. 


	Realia, Media, Role Plays, Manipulatives

Realia, media, role plays, manipulatives: providing visual and hands-on activities that make language more comprehensible. This can include charts, diagrams and illustrations as well as real-life objectives (realia). If you are reading a story about telephones or jelly, bring in a telephone or a jar of jelly. 
Good for Levels:

Realia is best with lower proficiency (levels 1 and 2). Manipulatives and other media are good for all levels (and all learners – ELL and not). Role plays work for all learners (ELL and not).

	Hierarchy of Questions

Hierarchy of Questions: different levels of language acquisition can respond most easily to different types of questions. The hierarchy moves, generally, from questions requiring non-verbal responses, to either/or questions where the choices are provided, to “wh” questions (who, what, where, when, which, etc.).
Good for Levels:

· Level 1: non-verbal responses (e.g., point, nod)
· Level 2: either/or questions and some 5 W questions
· Level 3: open-ended questions
· Level 4: open-ended questions; can also generate their own questions in discussions


	Responding to Errors

Responding to errors: how the teacher handles student speech errors has an impact on the student’s affective filter, and thus his/her ability to receive even the most comprehensible input. Instead of correcting a student’s speech, model appropriate speech for the student. E.g., when a student returns from recess and shouts, gleefully “Our team won them!,” the teacher replies, “You beat them? That’s great!” (as opposed to, “Do you mean you beat them?” or “’Our team beat them,’ you mean.”). This response acknowledges that the student’s meaning was received and understood while also allowing student to hear and learn the correct phrase. 
Good for Levels:

Good for all levels
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Ensuring that your visual learners have access to the content by enabling them to see what they are learning.  This does not only mean putting up posters/pictures of key words but giving them the time and space to develop visualizing skills.  Having picture dictionaries on hand as well as incorporating picture clues as a way to develop their language and comprehension is key to helping an ESL student access the content that they need to learn. 

Good for all levels especially for those who are at the basic level.  


