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Introduction
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Dear New York City Spanish Bilingual Teacher:

The Board of Education of the City of New York is pleased to present El Sistema de
Observacion de la Lecto-Escritura (El SOL). EL SOL is a performance assessment
designed to help teachers measure and monitor the literacy development of Spanish
bilingual children in grades K through 3. It is designed to help you help your students.

El Sistema de Observacion de la Lecto-Escritura (E1 SOL) is not a test, It is a diagnostic
tool that will provide you with information to help you plan appropriate instruction, It
will help you look at each child’s developmental progress in five strands of literacy skills:

Alphabet/Sight Words Strand: the ability to recognize alphabet letters by name and
high frequency words by sight

Phonemic Awareness Strand: the ability to recognize the sounds in words
Listening/Speaking Strand: the abilify to comprehend text that is read aloud
Reading Strand: the ability to read and comprehend text

- Writing Mechanics Strand: the ability to use the conventions of written Spanish

The Alphabet/Sight Words, Reading, and Writing Mechanics Strands are divided into six
levels of development (called Mastery Levels), along the following continuum:

Level 1: Getting Ready to Read and Write
Level 2: Emergent Reader/Writer

Level 3: Beginning Reader/Writer :
Level 4: Developing Reader/Writer § ﬁ
Level 5: Semi-Independent Reader/Writer
Level 6: Independent Reader/Writer %

Because children progress in literacy at varying rates, Mastery Levels are not linked to
specific grade levels. In fact, a child can be at a different level in each strand {e.g., Level
4 in Reading and Level 2 in Writing Mechanics).

For the Listening Strand, the child’s performance is assessed with a rubric rating rather
than a Mastery Level, The Phonemic Awareness Strand contains three activities which
are non-sequential and thus not on levels. A child’s performance on these three activities

will indicate whether he or she needs explicit phonemic instruction. (See pages 10-11 for
more information.)




In all of the Strands, El SOL will help you identify each child’s strengths and needs, and
monitor his/her progress in literacy development.

A Literacy Development Checklist is provided for each child. The Checklist contains
step-by-step directions for administering each activity. It is also the place where you will
record the results of the assessment, your observations of the child’s reading/writing
strategies and learning styles, and your ideas for instruction. Your detailed notes will
guide you and future teachers. Use a separate sheet of paper if you run out of room in the
Checklist. The more information you gather during the assessment, the more you will
understand each child’s literacy strengths/needs and be able to plan appropriate
instruction. The Checklist, along with relevant work samples, will travel with the child
from grade to grade.

It is important that you, the teacher, administer the assessment. You will gain valuable
information from your first-hand observations, and the children will benefit from having
individual time with you. Assistants may help with classroom management. Remember
that the purpose of the assessment is to help you plan instruction based on the needs
of the individual child.

The assessment is administered twice a year, in fall and spring (with the exception of the
Listening Strand, which is administered once a year in the fall). Administer the
appropriate strands to a child until he/she has accomplished all of the following:
Mastery of Level 6 in the Alphabet/Sight Words Strand

Mastery of Level 6 in the Reading Strand

Mastery of Level 6 in the Writing Mechanics Strand

Mastery of all three Phonemic Awareness activities or demonstration of
significant progress in the Reading Strand by the end of first grade (See
pages 10-11 for further explanation.) '

A child who has mastered all of the above, regardless of his/her grade level, will no
longer be assessed with E1 SOL. The Listening Strand is to be administered each fall to
every child in K-2 and those in grade 3 who are still being assessed on other strands.

The Kit materials, including the books, (which should not be in your classroom library)
are to be used only for the assessment. However, you may develop similar assessment
activities using leveled books from your class library as part of your ongoing assessment
practices.

If you have questions, please call any of the following people:

Office of English Language Learners

Noemi Carrera Herendeen (718) 935-3888

Division of Assessment and Accountability

El SOL/ECLAS Hotline (718) 935-2057

Charlie Soule, Project Director

Barbara Stern

Jennifer Bell-Ellwanger, Manager, Test Research and Development (718) 935-3790



What’s in the Kit?

The following pieces are in your El SOL Kit:

¢ Teacher Guide (this book)

* Introduction to the Strands with an explanation of what is being assessed in each
strand

¢ Samples of children’s work and Checklist notations
Blackline masters of class record sheets (Do not write on the master sheets, but
use them to make enough copies to record information about all the children in
your class. During or after each assessment, you will record every child’s Mastery
Levels.)

¢ Overview of Literacy Development Checklist
¢ Allows you to see at a glance the activities for every level of each literacy strand ‘

¢ Student Folders (one per child)

¢ A folder for keeping the child’s Checklist and work samples, which will travel
with the child’s records to next year’s teacher

¢+ Literacy Development Checklist (one per child)

¢ The Checklist travels with each child from Kindergarten through third grade. It
contains a section for each of the literacy strands. Each section contains
directions for the activities within the strand and a place to record the results of
the child’s work. Use the Checklist to record the date a child attempts an activity,
as well as the date he/she masters a level. In addition, record your observations of
the child’s work and your instructional plans for the child. The Checklist is the
heart of the El SOL Kit.

¢ Laminated Assessment Sheets
* Alphabet Sheet (ivory)—uppercase letters on front; lowercase letters on back

* Sight Words (yellow)—42 basic sight words on front; 44 advanced sight words on
back

* Coding the Reading Record (green)—system of marks to use in coding the book
script as the child reads

¢ Drawing/Writing Pads
* Drawing/writing sheets—for the writing activities associated with the Reading
and Writing Mechanics Strands




¢+ Books
Listening Strand

1" grade:
2™ grade:
3™ grade:

Reading Strand
Level 1:
Level 2:
Level 3:
Level 4:
Level 5:
Level 6:

Kindergarten: Leo, el retofio tardio

Llevé a mi rana a la biblioteca

El dinosaurio que vivia en mi patio

i Yo puedo leer! ;Yo puedo leer! (only for those children still
being assessed) ' o

Cosas que veo

Zapatos; Mi hermanito

En la ciudad; Busca en la bolsa de mama

La trompeta de Jaime; Creo que si

jEscogeme!; Marina la ballena

La fiesta de Paloma; Como perdio sus colores la lagartija

Note: These books are to be used only with this assessment. Please remove them from
your classroom library and your curriculum.




ALPHABET/SIGHT WORDS STRAND

What you are assessing: the ability to recognize alphabet letters by name, and high
frequency words by sight (Note: The recognition of letters by sounds is in the Phonemic
Awareness Strand.)

Activities; Alphabet Identification, Basic and Advanced Sight Word Identification
The Alphabet Sheet assesses a child’s knowledge of the letters of the alphabet.

The Basic and Advanced Sight Words Lists assess words the child knows “on
sight.”

Note on administration of the Alphabet Sheet: Some teachers may choose to
administer Activity 1 of the Phonemic Awareness Strand (Sounds of Letters)
immediately following the Alphabet activity of the Alphabet/Sight Words Strand, while
they are working with the laminated Alphabet Sheet. In this case, after administering the
Sounds of Letters activity, record the results on page 11 of the Checklist.

Sample of teacher notations:
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Count the number of correct identifications. Count uppercase and lowercase letters
and the graphic “g” and “a” as separate letters. Self-corrections are correct
identifications (e.g., “m...no, eso no,...n”). Enter the appropriate Mastery Level.
Under Observations note any significant information (e.g., letters the child may
confuse, reversals of “d” and “b”).

Level 1: Child identifies at least 20 letters by name. Date Mastered:
Number of letters identified correctly:

Level 2: Child identifies at least 40 letters by name. Date Mastered: S'[p‘_)S’ !Qt
Number of letters identified correctly: s




Observations of Child’s Work: (Include date(s) activity was attempted but not
mastered.)
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Basic Sight Words '

If the child’s sight-reading skills are more advanced, skip this list and do the Advanced
Sight Words. Basic Sight Words are on one side of the yellow laminated sheet, and
Advanced Sight Words are on the other side.
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Show the yellow laminated Basic Sight Words sheet to the child. Have the child read the
entire list of words across horizontally. Use a masking card if necessary. Do not let the
child take time to sound out words; that is a phonetic strategy, not a visual one. On the
chart below, circle the correctly read words. Use the space above the words to write any
words that the child reads incorrectly.

BASIC SIGHT WORDS
@M@@“WMW@w
ai C.Orn

> i )0\5
mamg dijo casa . (@usia (ol mesa
erro
O@OM@.@m&@

lmn

. . bien Am . . leche sobre ﬁrﬁo
(colod _(para)

Note: If you\de-t-hﬁ activity more than once, use a different colored ink.

Count the number of correct identifications and enter the appropriate Mastery
Level. Self-corrections (e.g., “dice...no, eso no,...dijo”) are counted as correctly
read words. Under Observations, note any significant errors (e.g., ésta for éste).




Level 3: Child recognizes at least 20 words. Date Mastered: ‘EIAS_IQL
Number of words identified correctly: &7
Level 4: Child recognizes at least 35 words. ' Date Mastered:

Number of words identified correctly:

Observétions of Child’s Work: (Include date(s) activity was attempted but not.
mastered.)

hlw Ly AL IS "'A C.ONSOre ".Lr‘f & o Jirn OIS 114.
[ L D) N
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Next Steps for Instruction: -u'\e

Note: Advanced Sight Words notations are similar to those for Basic Sight Words.




PHONEMIC AWARENESS (PA) STRAND

What you are assessing: the ability to hear sounds (phonemes) within words

Activities: Sounds of Letters, Initial Sound or Syllable Identification, Final Sound
or Syllable Identification

Sounds of Letters assesses a child’s ability to produce the sound of each letter of
the alphabet.

Initial Sound or Syllable Identification assesses a child’s ability to hear and
produce the beginning sound in a word. _ ,

Final Sound or Syllable Identification assesses a child’s ability to hear and
produce the ending sound in a word. '

Notes on administration of the phonemic awareness activities:

¢ Because children may be unfamiliar with the activities in this strand, it is important to
follow the script in the Checklist when giving instructions.

» There are several possible correct responses. Follow the teacher directions in the
Checklist, where the correct responses are indicated.
Pronounce all words naturally. Do not emphasize any sounds in the words.
Some teachers may choose to administer Activity 1 of the Phonemic Awareness
Strand (Sounds of Letters) immediately following the Alphabet activity of the
Alphabet/Sight Words Strand, while they are working with the laminated Alphabet
Sheet. In this case, after administering the Sounds of Letters activity, record the
results on page 11 of the Checklist. '

® The activities may be presented to a child in any order. Use your professional
judgment and knowledge of the child to determine the order in which to present the
activities. Move to another activity if the child is struggling or does not master an
activity. In subsequent assessments, present any activities that the child has not yet
mastered.

Notes on assessing progress in phonemic awareness:

Phonemic awareness is strongly linked to success in learning to read. A kindergarten or
first grade child who is struggling with phonemic awareness will often also struggle with
learning to read. Therefore, it is important to identify children who are struggling with
phonemic awareness as early as possible, in order that those children may be given
explicit phonemic instruction.

Guidelines for assessing progress in phonemic awareness: _

The three activities in the Phonemic Awareness Strand are not sequential and are not
leveled. Children may master the activities in any sequence. For example, a child may
be able to identify final sounds (Activity 3) before he or she can identify initial sounds
(Activity 2). Some children never master all of the Phonemic Activities, yet still become
independent readers and writers. Follow these guidelines in assessing progress in
phonemic awareness:
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pake significant progress in mastering the phonemic activities by

¢ Ilt;a Chcilld ?ges not de and does not make significant progress in the Reading Strand,
Le?s;?a pzob;sl:lirﬁe ods explicit phonemic instruction. |

) ake significant progress in mastering phonemic activities by the
- If a child does not ! does make significant progress in the Reading Strand, the child

ut
;I:-gl?:liilgstl%i asd:’o ltﬁ:,eed explicit phonemic instruction

. .. s+ . gemiC instruction:
:?Englti‘::i(t“;) ];’:111’;;;;2 li::ls(:fl‘l’cﬁon” refers to structured and systematic activities that give
X

il s o hear and manipulate the sounds in words. There are numerous
Zam ;:nsggg:r;rgt;:; o activities that encourage children to practice the sounds of

ords, By working expliciﬂy with the sounds in words, children can improve their
words.

phonemic awareness.

jons:
Sample of Teacher not2!"’

Activity 1; SoundS/'_"f Letters

Any of the following are cofrect responses:

' g of the letter
e Spanish sou? ion of the sound

: ia N
* regional vart 4 that begins with the correct sound (The sound must be

: r
. ahSPammSi];;H; correct, even though the word is not spelled correctly; e.g.,
phone

“Vien e” fOf the letter “b-:,) ' |
. Jt i pot neCessary for a child to give a word.
R 1?;‘2()”3&0;15 (e.g., “/m/...no, eso no,...I mean /n/”)
The English d of 2 161" is not acceptable. If the child responds in English, ask the
© ENgHsh sounc o ish letter.
child for the sound of th® Spant

ses on the chart, using the following guidelines:

1115 n )
Record the child’s respO o1y identified by the sound, place a check in the “Sound” (S)

o Ifaletteris ¢©

;{?1“;“3' s correctly identified with a word, write the word in the “Word”
o Ifaletter

(W) colums- ot responses in the “Incorrect Identification” column.

e
Vf\.fr;lte lﬁl?ir;esponds in English and is unable to give the Spanish sound or
fwérg crecord the English response in the “Incorrect Identification” column.




Sample of Teacher Notations:

Letter |S | W Incorrect Letter | S | W Incorrect
Word/Sound Word/Sound

1 — - f —T

q [ p ot

k " v Lt

m —t d L

)| -t fi —

X = \ 0 —r

b a Z e

8 —T i —t

i " e e

r — C L

ch —t t o

g — n (®,

y — u rr

a - W b

Total {)3 Total X

Note: If you do this activity more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line and the appropriate section on the inside front cover of this
Checklist. Under Observations record any significant information (e.g., often gives
English sound of the letters).

Activity 1: Child identifies at least 24 letters by sound and/or word. Date Mastered:5/3S / 0/}
Number of letters identified correctly: ot

Observations of Child’s Work: (Include date(s) activity was attempted but not
mastered.) Veff:u} W cj. ” AED rever za} -)’lﬂo .

AF);M fpnpidions v _pchy '.J‘f reed ko find o8if ML 2

ch&m & m}ﬁ, L“gﬁ reco alm (atl ) LQQQ@F gﬁ [gﬁif' Sh

Next Steps for Instruction: HE(' ¥ D07 (YA )
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Activity 2: Initial Sound or Syllable Identification

Any of the following are correct responses for the sample word “nada®;
¢ Initial sound, identified by the sound of the letter (e.g., /n/)
¢ Initial sound, identified by the name of the letter (e.g., “ene”)
¢ Initial syllable, identified by the sound(s) of the letter(s) (e.g., (/na/)
¢ Initial syllable, identified by the name(s) of the letter(s) (e.g., “ene-a”)

English letter sounds or names are not acceptable. If the child responds in English, ask
for the Spanish letter sound(s) or name(s). If the child is unable to give the Spanish letter
sound(s) or name(s), record the English letter sound(s) or name(s) in the “Incorrect
Identification” column.

Note: Sounds of letters are written with / /.
Names of letters are written with * .

On the chart below, circle the child’s response.
Initial Sound, | Initial Sound, | Initial Initial Incorrect
WORD identified by identified by | Syllable, Syllable, Identification
Letter Sound | Letter Name | identified by | identified by
Letter Letter
Sound(s) Name(s)
nada /n/ “n” /na/ “n-a”
(sample)
mono /m/ “m” ( /mo “m-0”
pato /p/ “p” ( a/ “p_as&
sapo /s/ “g” ( /sa/ “s-a”
b
080 (/o) “0” L
toca |/ > oD [0
casa /c/ o /ca/ ) “c-g”
nido n/ “n” (/ni “n-i”
amor {/a/) “a”
luna L “1” (/lu/) “l-u”
uva (u/) “9”

Note: If you do this activity more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line and the appropriate section on the inside front cover of this
Checklist. Under Observations record any significant information (e.g., whether the
child uses primarily initial sounds or syllables, names or sounds of letters).

Activity 2: Child identifies at least 8 initial sounds or syllables. Date Mastered:
Number of sounds or syllables identified correctly: _/©

s/ol
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Observations of Child’s Work (Include date(s) activity was attempted but not mastered)

Next Steps for Instruction:

Activity 3: Final Sound or Syllable Identification

Any of the following are correct responses for the sample word “mano”;
* Final sound, identified by the sound of the letter (e.g., /o/)
* Final sound, identified by the name of the letter (e.g., “0”
¢ Final syllable, identified by the sound(s) of the letter(s) (e.g., (/no/)
¢ Final syllable, identified by the name(s) of the letter(s) (e.g., “ene-0")

English letter sounds or names are not acceptable. If the child responds in English, ask
for the Spanish letter sound(s) or name(s). If the child is unable to give the Spanish letter
sound(s) or name(s), record the English letter sound(s) or name(s) in the “Incorrect
Identification” column.

Note: Sounds of letters are written with / /.
Names of letters are written with « *.

14
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On the chart below, circle the child’s responsé.

Final Sound, Final Sound, Final Syliable, Final Syllable, Ihcorrect
WORD identified by identified by identified by identified by Kdentificatio
Letter Sound Letter Name Letter Sound(s) Letter Name(s)
mano /of “0” /no/ “n-0”
(sample) AR
mesa /a/ “a” /sa/ “s-a” O
papel i “” lel/ _or tpel/ | “e-I”or{p-e-I™ IR
: IYIRT) o YR
dice = e /cel { “c-e”)or “s-e
gatos /sl “g” fos/ or_ftos/ | “0=8 or “t-0-8" +
[ 199} (17 23
pelo o/ 0 /lo/ 1-0 ]
comi Al “f” /mi/ “m-{" m
saltar /r/ “r” /ar/ or ftar/ | “a-r"or “t-a-r” +
lebn /n/ “n” /on/ “0-n” b
chico Jol “0” /co/ [ “c-0")
color /r/ “r” /lor/ or Mot/ | “o-For “l-0-r" /

Note: If you do this activity more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line. Under Observations record any significant information
(e.g., whether the child uses primarily final sounds or syllables, names or sounds of

letters).

Activity 3: Child identifies at least 8 final sounds or syllables.
Number of sounds or syllables identified correctly: (=

Date Mastered:

Observations of Child’s Work(Include date(s) activity was attempted but not mastered.)

SESJQZ zglenig'gé 3 £‘np.) ;ouru)s gomg}% u; L" \ncoryee
_iderhfed

Next Steps for Instructio
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LISTENING/SPEAKING STRAND

What you are assessing: the ability to hear and comprehend text that is read aloud - '
Activities: Read-aloud book and discussion

Discussion of the read-aloud book assesses a child’s ability to listen to and
comprehend text, and ability to speak with expressive language.

A note on the Llstemng/Speakmg Strand: The Listening activity is administered to all
K-2 children once a year, in the fall (and to 3" graders who are still being assessed with
EL SOL). There is one book for each grade level. There are no mastery levels for the
Listening Strand. Instead, listening comprehension and verbal expressive language are
rated based on rubrics.

Sample of teacher notations:

GRADE 2 . Date S“'bs! D)
Notes on Retellmg

" Camlﬂa c]:me GIHDSA\):"IO Se bohla. mo\s A)"w)@
mas NAnale D\)o C.OAQD e] )Dr)nc.o.LA« se._Mmuovie Jou
’}'mrr'm

Comprehension: Insightful —Titeral ~__Confused
Verbal Exp. Lang: " Complete Adequate Limited

Observations of Child’s Work: e ‘F;_useJ oy and ).v.f.} Lo
Ainomut‘ LIAS . ):!g A;‘Jﬁ‘ mgjf!«\) 'L)'v-'t ‘)’)"L J;MM\)Y"’

élJr&' Ié;;g‘ ;\ﬁ&, o‘;:fjmgre..

) A A ‘ »
Next Steps for Instruction: re s AJ)W\J IL l:

with othe childer ng&m‘m Lin pattn o Aild N'P\'ﬁs_.g)

D)
_(&?’\J‘Ghﬁiw S rree QJXM
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READING STRAND

What you are assessing: the ability to read and comprehend text

Activities: Introduction to Print, Environmental Print Book, Reading Record, Reading
Record Analysis, Writing/Discussing.

Introduction to Print measures early concepts about print.

Environmental Print Book (Cosas que veo) assesses the child’s ability to
recognize representations of familiar objects and signs/symbols.

Reading Record measures reading accuracy and identifies reading errors and
behaviors. Scripts for each leveled book (Levels 2-6) are included in the
Checklist. '

Reading Record Analysis (found in each Checklist) analyzes the child’s reading
strategies, and locates strengths and any specific difficulties.

Writing/Discussing activities assess the child’s comprehension through written
and/or verbal retelling, Drawing/Writing sheets are provided for children to write
(or draw) responses to a Reading Record book. (Note: The Drawing/Writing
sample is also used in the Writing Mechanics Strand, but writing mechanics are
not considered in assessing comprehension in the Reading Strand).

" A note on administering a Reading Record: Step-by-step directions on administering a
Reading Record can be found on pages 22-23 of the Checklist. Teachers are encouraged
to administer Reading Records with children throughout the year. To administer a
Reading Record, create a script of 100 words {(or fewer, for shorter books). For a script
of any length, you can use the following formula to determine the accuracy rate:

{words) _minus (errors) = (total)

(total) + (words) x 100 = Accuracy Rate %

You can also use the chart below to determine the Accuracy Rate for a script of 100
words.

# ERRORS ACC.RATE | # ERRORS ACC.RATE | #ERRORS ACC.RATE | # ERRORS ACC. RATE
1 99 S 95 9 91 13 87
2 98 6 94 10 %0 14 86
3 97 7 93 11 89 15 85
4 96 8 92 12 83

A note on completing the Reading Record Analysis: A Reading Record Analysis
follows each Reading Record script in the checklist. Complete the Reading Record
Analysis right after the child has finished reading, while his/her behaviors are fresh in

17




your mind. Look at the coded script and analyze the errors and self-corrections. This
analysis will show you which reading cuing systems the child is using effectively, and
which need further development.

A note on reading cuing systems: Readers can use three different cuing systems:
meaning (semantic), structure (syntax), and visual (graphophonic). When a child is using
meaning cues, an error makes sense, or the child self-corrects when an error doesn’t make
sense. When a child is using structure cues, an error “sounds right” because it is
grammatically consistent, or the child self-corrects when an error doesn’t “sound right.”
When a child is using visual cues, an error looks similar to the printed word, or the child
self-corrects when a error doesn’t “look right.”

Samples of Teacher Notations begin on the following page.

18



READING RECORD

Level 3 Book: Busca en la bolsa de mamd por Becky Sook, Marge Poe,
Patricia R. Kelly y Judith C. Neal (68 words)

Teacher reads the title and “El bebé necesita un panal,”

Busca en la bolsa de mama.

Gherm @eu )LA.. ®JJ

Mi hermanita necesita un sombrero de sol. Busca en la bolsa de mama.

necitnS  Fo-a- v
Mi hermano necesita una toalla. Busca en la bolsa de mama.

@D  Al-muer-20 f/

Mi mamé necesita su billetera para paga{po} el almuerzo. Busca en la bolsa de mama.

Yo necesito mi guante de béisbol. Busca en la bolsa de mama.

erroe
;Donde estd e@ ito? Busca en la bolsa de mama.

Reading Level 3 Date Mastered:

Accuracy Rate: ‘)2 zp Comprehension: /@htful ___Literal ___ Confused

Use the rubric on page 16 to determine comprehension.

Observations of Child’s Work: (Include date(s) activity 1(qs attempted but not
" mastered. ) &l errors ove A Vesr‘)m(') oy -}*Pw Dri n‘}-e.J worz)-

ngujé ng)grd a’em cjlsmp‘l' rneamry. w
J 'lZaJw- H)‘w

I,
o ressim re-)vu u& S%rb_fhccurpdi l-\j_tf-. -eh‘)’\\.?g)kbm

Next Steps for Instruction:
’n‘-.A AL [ 2130 nal) g O hs

M) l DOrvE ( m P 5)" JMZL

#ERR AC. RATE
1 98
2 97
3 95
4 %4
3 »

( 6) 9
89

8 38
9 86
10 85
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READING RECORD ANALYSIS

Analyze errors and self-corrections from the coded script to determine the child’s
reading strategies. See Teachers’ Guide Jor a discussion of cuing systems and Strategies.

In@rs that child is using meaning cues:

Substitutes logical words that do not disrupt meaning,
Substitutes English words that make sense (code-switching).
ir~""Makes omissions that do not disrupt meaning. Pbr‘
Uses picture cues.
i=—""Self-corrects errors that disrupt meaning. mceshla...

Indicators that child is using structure (syntax) cues:

Substitutes words that are syntactically correct.
Substitutes English words that are syntactically correct (code-switching).
Self-corrects errors that disrupt syntax.

Indicators that child is using visual cues:

t—"Sounds out words.

emonstrates 1:1 correspondence between words read and those in script.

«—Substitutes words that look or sound similar to the printed word. hernmara ,JJ ' mc"]lz\ )
Substitutes incorrect verb tense (e.g., vivieras for vivir4s). perre
Substitutes incorrect singular/plural (e. g., nifio for nifios).
Substitutes incorrect gender form (e.g., juntos for juntas).
Substitutes incorrect article/noun agreement (e.g., el playa or el nifios).
Self-corrects errors that are visually incorrect.

Indicators that child is using productive reading strategies:
L—TNotices when something is wrong (self-monitors),
Comes to a difficult word, skips it, reads ahead, & comes back to fill in the word.
Cross-checks meaning, structure, and visual cues.
€quests appropriate help from teacher.

—

Assessment of Reading Proficiency (Check all that are applicable.):
—tAlment __word by word _.—sylTable by syllable __ phoneme by phoneme
Does the child have any behaviors that disrupt reading?
Relies too heavily on one cue system, to the exclusion of others. Which?
Loses place on page and/or skips words or lines of text,
Gives up easily when encountering difficuity,
Makes many errors (substitutions, omissions, insertions) that disrupt meaning,
Fails to self-correct.
Other. Explain:

20
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WRITING MECHANICS STRAND

What you are assessing: the ability to express meaning through writing, using the
standard conventions of written Spanish

Activity: Drawing/Writing

Drawing/ Writing sheets are provided for children to write (draw) responses to
the Reading Record book. (Note: The Drawing/Writing sample is also used to
assess comprehension in the Reading Strand.)

Writing Mechanics is assessed only after a child has read a Reading Record book with at
least 85% accuracy and has written a response to that book.

A note about Writing Mechanics:

Writing Mechanics refers to: Lefi-to-right and top-to-bottom directionality, spacing
between words, capitalization, punctuation, gender agreement, singular/plural agreement,
verb tense agreement, use of diacritical marks (accents and tildes), and spelling. Under
Observations, be sure to note specifics in these areas.

Samples of student work and teacher notations begin on the following page:

22
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Level 1: Child draws a picture that relates to the book. Random letters/letter stnngs
- might be included. Child might produce scribbles or letter approximations.

Book title:_ M L\Mrrv;n{ %‘D Date Mastered: S’é‘g‘ 0}
Observations of Child’s Work L‘J’M S_}h MA O'F ¥ ﬂ\h)rm eHEr.s -

m‘vnn/\ a] FFﬂrzn% ]{’Itrs rmb']'l\al V\M\gnc_oss«e.)

Next Steps for Instruction: ’]DA\A I/\nmJ &\a.rng..s -ij- _F:Ms L )

l«\i"\!":):l (‘ccjgéni‘)am b Lo. er-; @agz?gadehc@ ’}Dra;.-
n

(ATIA YW L O%e &
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&De qué trata el cuento?

A m AR SRR AR AN e A R E T REARME T L m AT S TR TR o ke maow S ki mm AN YR E B ey A

LR e R R A IR R R T I I N N L LI I I R A A A Y N Y  F Y L]

PEELANTER N MR KL EE R F S TR RS NASN DB LIS NT R T e N e A A A N N AR R R R ANAN R R TR R e

Hoju de DtwjoBreniug
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Level 2: Child writes relevant letters/letter strings that relate to the story. (Relevant =
phonemically correct). Child may also draw a picture.

Book title: Za}wf}as Date Mastered: S‘ES ' D)

Observations of Child’s Work: kajt-hs Jarmu.n en gL_ﬂg\hq

She w—wt F&gm gﬂ« f,ormJL leltas Jn nw;]’/] Phe.

& el om:ﬁd en’
Next Steps for Instruction: ]1 st'nm.}_ -uw ﬁ\ans

'fﬂp.v-mg
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Level 3: Child writes words, phrases, or a simple sentence that relate to the story (may
also draw a picture). Writing shows correct directional pattern (left-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent.

Book title: Z-ﬂ-« _k‘:rrr?e—t— Jb <_)A/:me, Date Mastered: _S 235"0[

Inventory of Writing Behavior:

w—Many self-corrections or erasures

o Reversal of letters (e.g., “d” for “b”)

e—Deletion of initial letter (e.g., “abla” for “habla”) avia Qr )‘\aLfm

o Deletion of medial letter (e.g., “vito” for “visto™)
Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for

“ciudad™)

Deletion of final “s” (e.g., “lo pie” for “los pies™)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “el gatos™)

Incorrect verb form (e.g., “trata” for “tratd”)

@ Substitution of letter with similar sound (e.g., “b” for “v”) “ oy sV '[t;r L
Substitution of final letter (e.g., “jugal” for “jugar’)

Separation of words (e.g., “cuen to™)

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct

Used some English words

O

6,27
s

OO0 oQooD

0O 0P 0o

Observations of Child’s Work: H& Ww_il'e, ) Wm)ew&nw w }ﬂ» ho

-
Yore) ) 82 eng) N S org) )_'\zwwfv lN‘h.Jé
' w »
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{De qué trata el cuento‘?
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Level 3: Child writes words, phrases, or a simple sentence that relate to the story (may
also draw a picture). Writing shows correct directional pattern (left-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent.

Book title: _Busm [ea) L-. lk:):% Jﬂ- hreme, Date Mastered: _S_ [as‘ }oz

Inventory of Writing Behavior:

o Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla”)
Deletion of medial letter (e.g., “vito” for “visto”)
Deletion of word endings (e.g., “quiere” for quleres
“ciudad™)

Deletion of fina (e.g., “lo pie” for “los pies™)
Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “el gatos™)
Incorrect verb form (e.g., “trata” for “trat6™)
Substitution of letter with similar sound (e.g., “b” for “v”)
Substitution of final letter (e.g., “jugal” for “jugar™)
Separation of words (e.g., “cuen t0”)

Omission of words

e—Tficorrect capitalization

o - Spelling errors not phonemically correct

o Used some English words

Observations of Child’s Work: S)*e I)&et) A Cap) 7"5-/ 12%72 MJ M\Jf na.,

l
Fﬂﬂ'_'é 407 -EP-UL) ) }ﬁnn rd— 5)‘\0 _;
t o “5':;:.5 r\&#m}&z jzg :-Q:Fauru\ &j—w\) lN'th; )é_
MRy Cvre

Next Steps for Instructlon:—_-_)—-;wﬂn )\y: J’fv Jm d A .Sen‘&grarw{ TLQW

| 195 al)wj_ )l rzn-lwrv um,'\w TJ: o c—e/

L1 1

00 oD

ciuda” for

G‘ b3 ]

O DDoDoCococo

=
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Level 3: Child writes words, phrases, or a simple sentence that relate to the story (may
also draw a picture). Writing shows correct directional pattern (left-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent.

Book title: Marf ey L:. l:o.))ehau Date Mastered: Sh‘; ,gl

Inventory of Writing Behavior:

o Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b™)

Deletion of initial letter (e.g., “abla” for “habla™) iss £ hiso

Deletion of medial letter (e.g., “vito” for * v1sto”)

Deletion of word endings (e.g., “quiere” for “quieres”,

“ciudad”)

Deletion of final “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., ‘el gatos™)

Incorrect verb form (e.g., “trata” for “trat6”)

Substitution of letter with similar sound (e.g., “b” for “v”) (sa,. u'stw %

Substitution of final letter (e g., “jugal” for “jugar”)

Separation of words (e.g.,

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct + )Duror" L2 Fibvre~

Used some English words 4 é:"’ 3 rernehno
o O

Observations of Child’s Work: &‘_m‘t__mgl er\-\ fun-¥ym Sbn—@—g;

]’L*M iTah Ry b =.4&' et ) SDAcy 15 Vg | eem 'ZZJ

leylt/ . -}_ ey rrvig A)A )o asu'} ]o v S¥DAmAYT
She, Nek riske ir vsir beregg ,_TJQ-:,TJ 'l'W,M,j

Next Steps for Instruction: _p '5 (C. & 5\ v i '

r'nc.-)\w PVMJ'\M nrwvl ;#LLL @ Lm 51&“5 55})”
and shil ned il “pacen b Ysrrs Loy v mﬁgm , Corre
o CAT':'H LT%s.

EE I 14

OO0 EO

ciuda” for

‘cuen to’ )aDUe fieey on Sm-m,?bf‘ aB;e,,

08 0 0 08 O OO C

33




NOTES

<+
o



De-qué trata el cuento?
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Level 4: Child writes one or more simple sentences, or one long run-on sentence. | El

Spacing between words is mostly correci. (There may be occasional errors.) Writing
shows some use of capital letters at the beginning of sentences and /or periods at the ends
of sentences (may be inconsistent).

Book title: 2-& w A ndma Date Mastered: _S )aglol

Inventory of Writing Behavior:

Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla”) ase dvs hace

Deletion of medial letter (e.g., “vito” for “visto”)

Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for
“ciudad”)

Deletion of final “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “el gatos™)

Incorrect verb form (e.g., “trata” for “trat6”)

Substitution of letter with similar sound (e.g., “b” for “v”) ase o )'w.e.
Substitution of final letter (e.g., “jugal” for “jugar”) - !
Separation of words (e.g., “cuen to”)
Omission of words

Incorrect capitalization me

Spelling errors not phonemically correct
Used some English words ‘:

Observations of Child’s Work: e Sih'?)a M@%}J \
(']’)’w_‘f_a_ss.\l\)s-r Lw)vi O l.we) LI:’

Next Steps for Instruction: ’/\)rJ? Lo 'mi-‘ka-) CMH;-)f zal:\rr\-,‘ ?gﬂ,)jw l\
’ . ) N ! |
@2 wath e b niia L

oo Xoo

coXoooXoOoODGO

36




¢De qué trata el cuento?
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Level 4: Child writes one or more simple sentences, or one long run-on sentence.
Spacing between words is mostly correct. (There may be occasional errors.) Writing
shows some use of capital letters at the beginning of sentences and /or periods at the ends
of sentences (may be inconsistent).

Book title: Eh }A c) VJAJ Date Mastered: S}QS IQ[

Inventory of Writing Behavior:
®. Many self-corrections or erasures

o Reversal of letters (e.g., “d” for “b”)

W Deletion of initial letter (e.g., “abla” for “habla”) a

® Deletion of medial letter (e.g., “vito” for “visto™) aenrro ~.éz AJen'}'r‘o

o Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for
“ciudad”)

a Deletion of final “s” (e.g., “lo pie” for “los pies™)

o Lack of gender agreement (e.g., “las gatos™)

o Lack of singular/plural agreement (e.g., “el gatos™)

o Incorrect verb form (e.g., “trata” for “trat0”) )

w Substitution of letter with similar sound (e.g., “b” for “v”)3 S'WU 'C‘ G"_’J l

x Substitution of final letter (e.g., “jugal” for “jugar”) ii’, :-.l v i‘lj od

% Separation of words (e.g., “cuen to”) a 0 ha e

o Omission of words )

o Incorrect capitalization

& Spelling errors not phonemically correct -P&) ve _C;, YAV

a Used some English words : }) }’&"’b

Observations of Child’s Work: -~ ndledng, V| Heoinnina ol )5 &

Desid o B i
rsJ "w" in c.:u)ml ( cqu-J

Next Steps for Instruction: on)aw t.):nw\ M))rl)l__ Jﬂm o 'ow\c.’k)“

12 aiqk ey Y D’o M-J_amg &! Use, Z, Mﬁmnl& 41 Miﬂs-
E. Mo daad Mo vnis

DLANS 0 £ WMLM (v 2

. J
S'rznwb
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(De qué trata el cuento?
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.De qué trata el cuento?
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Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.

Book title: 2—0\ '(;:f;);s aL ELM- Date Mastered: 5)35!91

Inventory of Writing Behavior:

o Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla™)

Deletion of medial letter (e.g., “vito™ for “visto™)

Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for

“ciudad™)

Deletion of final “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “el gatos”)

Incorrect verb form (e.g., “trata” for “trat6”) _
Substitution of letter with similar sound (e.g., “b” for “v™) OY‘tm:s J\W’m 'a" 'l”“"
Substitution of final letter (e.g., “jugal” for “jugar™)

Separation of words (e.g., “cuen t0”)

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct

Used some English words

Observations of Child’s Work: E Ve M—WWJ') 6)%) Ww‘t ) Lv-n\ run—erd
5))w0§ 0')’204 tjimtw stdf [Mn.[{;"‘

0OCcC oo

0000 0OXOUOGOO

Nn& E“: :’: Z_,_. -}pw.,- §)-mt4 SJnus w cerrab

Lot J’% Corr u& Use 4\ o\ccmt " m-j:tg_g%
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¢De qué trata el cuento?
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Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.

Book title: EDSM L L- Lo)ﬁh dlv- Merna Date Mastered: S'ES' )Ql

Inventory of Writing Behavior:

o Many self-corrections or erasures

o Reversal of letters (e.g., “d” for “b™)
® Deletion of initial letter (.g., “abla” for “habla”) ai o )1.3
a

Q

Deletion of medial letter (e.g., “vito” for “Vlsto”)
Deletion of word endings (e.g., “quiere” for “quieres”,
“ciudad™)

9 &<

ciuda” for

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct Pz)noJmo
a Used some English words

Observations of Child’s Work: Sﬂ-\!m») ‘SJW\«DL Sewj— (a%) K MJ’

_“*;P.LLm_,_FMnonL (%up‘j' L '.stl‘m rerb
Next Steps for Instruction: onL y:‘( Use -/t JDQV L9S M’g

L\Jhk e L A—]- %}nd%mgﬁ.ﬂj r Smrv) me.lw
P@id ?aéia éﬂgg. hlJ"; u&’4 ﬂ%é]ﬁﬂﬁ
vnd

o Deletion of final “s” (e.g., “lo pie” for “los pies™)
o Lack of gender agreement (e.g., “las gatos™)
o Lack of singular/plural agreement (e.g., “el gatos™)
. o Incorrect verb form (e.g., “trata” for “tratd™)
E ® Substitution of letter with sirnilar sound (e.g. . “b” for “v”) ncce-st'}i»m.. vml»]
o Substitution of final letter (e.g., ugal” for gar”) eslhva an, & ce ~ 'bu
| = Separation of words (e.g., “cuen to”) veis bol, es Tava
a
]
=

}
b
:
i
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Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.

Book title: l %'}' a[e- T Date Mastered: S'!&S‘!_oi

Inventory of ertmg Behavmr. ,

o Many self-corrections or erasures

® Reversal of letters (e.g., “d” for “D”) M’M- Q }‘*)”"

% Deletion of initial letter (e.g., “abla” for “habla”) me fr hobia

o Deletion of medial letter (e.g., “vito” for “visto™)

a Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for

“ciudad™)

Deletion of final “s” (e.g., “lo pie” for “los pies”) 7
Lack of gender agreement (e.g., “las gatos”)

Lack of singular/plural agreement (e.g., “el gatos”) k Dv-st- msj:mj £ les 3“51;
Incorrect verb form (e.g., “trata” for “trat6”)

Substitution of letter with similar sound (e.g., “b” for « ”)')’ Lien ‘C» —';mLm
Substitution of final tetter (e.g., “jugal” for “jugar’)

Separation of words (e.g., “cuen to”) ’

Omission of words

Incorrect capitalization

Spelling etrors not phonemically correct

Used some English words

Observations of Child’s Work: %@F&Jﬁ 1) NYJJ)L -4
.?ntng )"LM q:_Jm_)E_M 51‘9 OC%WvJme %

Next Steps fér Instr vm‘l‘:)) Dmnc)wi}*m & C'?“};»& z’Jym —

fevi M 3en x- I’\)'\k"‘\
.ffaotworn "bn

co fc o0 o®oOO
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iDe qué trata el cuento?
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Level 6: Child writes longer, more complicated sentences. Writing shows consistent -
use of capital letters at the beginning of sentences and for proper names, and ending .
punctuation. Writing shows mostly correct use of verb tenses and agreement of gender
and singular/plural. (There may be-occasional errors.) Wi'iting shows some use of accents
and symbols (may be inconsistent). The overall grammar is mogtly correct.

Book title: Z"\ w Je jmr'n& Date Mastered: §/é5' ‘ !

Inventory of Writing Behavnor.

Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla™)

Deletion of mediat letter (e.g., “v1to” for “v1sto”)3raJ¢s e Smnjes ,a) '?z
Deletion of word endmjs (e.g., “quiere’ for ‘quieres”, “ciuda” for “'
“ciudad”) ero ,

Deletion of 1nal “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “él gatos™)

Incorrect verb form (e.g., “trata” for “traté™)

Substitution of letter w%th similar sound (e.g., “b” for “v”) o‘es ,e n“u. b Vue)\_ﬂ-\
Substitution of final letter (e.g., “jugal” for “jugar™)

Separation of words (e.g., “cuen t0”)

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct

Used some English words

XX ocoo

O 00 0ooco BOoOoOOoo

Observations of Child’s Work: -J ) YM@)VM rrmwm HZJ Hc“ E rree w-s-

mzﬂ@ (‘ l’ef‘wm Jt B_mma) Mos#)n }-gg_;
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- FREQUENTLY ASKED QUESTIONS

Alphabet/Sight Words Strand

Question:

Answer:

Question:

Answer:

Why aren’t English names of letters accepted?
In El SOL, we are assessing the child’s Spanish literacy skills. -

What do I do if a child tries to “sound out” sight words?

This section of El SOL assesses which words the child can recognize
immediately, without any effort. Therefore, ifa child tries to “sound
out” a word, it suggests that he or she cannot recognize the word without
effort.

Phonemic Awareness Strand

Question:

Answer:

Question:

Answer:;

Question:

Answer:

Question:

Answer;

Why are the El SOL activities different from the ECLAS (Early
Childhood Literacy Assessment System) activities?

Our experience with ECLAS taught us the importance of assessing the
earliest stages of phonemic awareness. The three activities in El SOL are
appropriate for beginning readers, and are designed to identify children
who may struggle with learning to read.

Why aren’t the Phonemic Awareness activities leveled?

All children do not master these three activities in the same order. For
instance, a child may master identification of final sounds before
identification of individual letter sounds.

For activities 2 and 3, is a respoﬁsé considered correct if the child gives a
letter name whose sound is phonemically correct, but the word would be
spelied incorrectly (e.g., /c/ for “sapo)?

Yes, activities 2 and 3 assess the child’s skill in hearing the sounds w1th1n

words. 'We are not assessing spelling.

Why are some “identified- by-letter-name spaces empty on the charts in-
the Checklist?

If the name of the letter is the same as the sound of the letter (e.g., “0” and
/o/), the teacher cannot distinguish whether the child js saying the sound or

-the name. In these cases, record the identification as “letter sound.”

Listenigg[Sgeaking Strand

Question:

Answer:

‘Why does El SOL have a separate Listening/Speaking Strand? Why are -

children assessed in listening and speakmg every year? This is different
from ECLAS.

' Through our experience w1th ECLAS we have learned that listening skills
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Question:
Answer:

Question:

Answer:

are distinct from other skills. Tt is important to periodically assess
listening skills to ensure that children are understanding what they hear.

Does the child have to draw or write about the book? :
No, you will assess comprehension only through verbal discussion of the
book.

Some children have to wait a long time before discussing the book. Can
they look at the book before starting the discussion? ,
Yes, they may glance through the book. However, they cannot read the
entire book, since in this activity we are assessing listening comprehension
and verbal expressive language.

Reading Strand

Question:
Answer:

Question:

Answer;

What if a child writes his or her response in English? ,
Ask the child to write a response in Spanish. If the child is unable to write
in Spanish, note this in Observations.

What are the correct responses in the Level 1 environmental print book
(Cosas que veo)? _ _

A correct response is any Spanish word(s) that identifies the image. For
most of the images, there are several responses that are considered correct
(e.g., “bola”, “ pelota,” or “balén™ for the picture of the ball). Ifthe child
responds in English, ask what the picture is called in Spanish, and make a
note under Observations.

Writing Mechanics Strand

Question:

Answer;

Question:

Answer:

What if a child’s writfng sample has characteristics from more than one
level? '

Some writing does not fit exactly into the criteria for a particular level.
Use your professional judgment to select the level that best matches the
child’s work.

How do I determine the writing mechanics level in a case where the
content is complex, but simple writing mechanics (e.g., capitalization and
punctuation) are missing? _

For the Writing Mechanics Strand, do not consider the content or other-

‘evidence of the child’s comprehension of the story, Use only the criteria

for each level of Writing Mechanics.
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Inside Front Cover of the Checklist: Sample teacher notations

Mastery Dates
Strand- . .
Level 1 Level 2 Level 3 Level 4 Level § Level 6
) Alphabeﬂ - } / '
| Sight Words S/asjol
Reading S) s /Q /
| Writing } / .
Mechanics S{2-5]0/ :
Phonemic S't)tag‘! o) _slasip)
Awareness er Sound ID. Initial sotind or syllable ID, Final sound or syllable ID,
Listening Comprehension and Verbal Expressive Language
Kind. Comprehension sightful Literal Confused
DateS g!o[ Verbal Exp.Lang. l/ﬂ'plete Adequate Limited
) ‘
Gr. 1 Comprehension Insightful Literal Confused
Date Verbal Exp.Lang Complete Adeqguate Limited
Gr.2 Compreéhension Insightful Li'teral Confused
Date Verbal Exp.Lang __Complete ~_Adequate Limited
Gr.3 Comprehension I'nslghiful ‘Literal Confused
Date Verbal Exp.Lang Complete Adequate Limited
Ms . Sm—hp\a\o K QUFd-0/
_ Teacher ) _ Grade Year
Teacher Grade Year
Teacher Grade Year
Teacher Grade Year
IEP Tést Modifications:

Published by the Board of Education of the Clty of New York, 110 Livingston Street, New York, NY 11281, All rights
reserved, No part of this publication may be reproduced or distributed in any form or by any means, or stored in a database
or retrieval system, withaut the prior written permission of the publisher.
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CLASS RECORD SHEET

Teacher Name Grade Date

Student name and LD. Number Literacy Comments
(You may use ATS Iabels) Development Level :
A/S;
PA: Actl Act 2_ _ Act3__
LIST/SPEAK:
Comp: Insightful
Literal”
Confused
Exp.Lan: Complete
Adequate.
Limited

——

W/M:
A/S:
PA; Actl___ __ Act 2__ Act3___
LIST/SPEAK:
Comp: Insightful
Literal
Confused
Exp.Lan: Coniplete
Adequate
Limited

NENEN

READ:

N W/M:
| AS: -
PA: Act l Act2 __ Act3__
LIST/SPEAK:

Comp: Insightful

Literal

Confused

Exp.Lan: Complete

Adequate

Limited

r—

AEEN

READ:
W/M:
A/S:
PA: Act l Act 2 Actd___
LIST/SPEAK:
Comp: Insightful
Literal
Confused
Exp.Lan: Complete
Adegquate
Limited

READ:
W/M:

Photocopy this chart. Attach ATS labels or fill in the student name and LD. number. Fill
in the student’s mastery level in each strand.
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