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Introduction

The number one goal of any reading program
should be to help students become proficient,
enthusiastic readers who enjoy reading and
read for a variety of purposes. This assessment
tool, Evaluacidn del desarrollo de Iy lectura
(EDL), can help teachers achieve this goal by
providing a method for assessing and docu-
menting primary students’ development as
readers over time within a literature-based
instructional reading program. The EDL is
designed to be used in kindergarten through
third-grade classrooms with rich literate envi-
ronments. In such classrooms, reading and
writing are taught as reciprocal processes, a
wide variety of children’s books is available
and accessible, and reading and writing activi-
ties fulfill meaningful purposes. On a daily
basis, all students

* hear a variety of literature read aloud

* read independently for a sustained
period of time

* respond to literature in a variety of ways

* reccive instruction and support in
guided-reading groups and/or individual
reading conferences - ‘

This reading assessment is conducted during
one-on-one reading conferences as children
read specially selected assessment texts.
Evalnacién del desarrollo de la lectura
describes EDL procedures for primary
students and provides assessment texts, a-
teacher’s resource book, and assessment
masters designed to help assess students

_during these conferences. The procedures

incorporate the exemplary work of Dr. Marie
M. Clay of New Zealand and co-authors

Dr. Kathy Escamilla, Amelia Basurto, Ana
Andrade, and Olivia Ruiz described in
Instrumento de observacién de los logros de la
lecto-escritura inicial, a Spanish reconstruction

of An Observation Swrvey (Heinemann 1996).

They include the use of running records to
record and analyze observable reading behav-
iors with Spanish language/bilingual children,

Evaluacion del desarrollo de Iz lectura
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The Developmental Reading Assessment,
published in 1997, provided classroom teach-
ers with an instrument that had been field-
tested over eight years and used successfully
with children in English primary classrooms.
The strength of this assessment provided the
foundation for its adaptation or reconstruc-
tion into Spanish. The process of observing
and analyzing children’s reading behaviors in
Spanish had been successfully established with
Instrumento de observacidn, a Spanish recon-
struction of Dy, Marie Clay’s Observation
Survey. This assessment was field-tested for
reliability and validity in 1992 (see Escamilla
1994; Escamilla, Basurto, Andrade, and Ruiz,
1996) and found to be quite successful in
assessing reading behaviors in Spanish. The
challenge in adapting the DRA would be in
creating stories that were enjoyable, compre-
hensive and appropriately leveled for Spanish-

- speaking children in bilingual classrooms

across the United States.

From June 1997 to June 1998, the stories for
the Spanish DRA, Evalnacién del desarrollo
de la lectura (EDL), were adapted and
reviewed for language variation. There was a
need to have the stories reflect a more cultur-
ally generic language in order to provide a
broader linguistical understanding across
Spanish language dialects.

The stories were then revised and sent out for
a second review of story content and leveling
characteristics. Many of the stories were read
to and by children at this time. Using the
characteristics of text established by Barbara
Peterson (Peterson, B. 1991), they were com-
pared to benchmark books representing a gra-
dient of difficulty that had been used in bilin-
gual classrooms and Spanish intervention pro

grams. These characteristics and benchmarks
provided reviéwers with a system to review
and revise stories to reflect a continuum of
literacy learning.

The third step in this process was to have the
stories reviewed for grammar and spelling,
This provided final revisions for field-testing.

In February 1999, 80 primary bilingual class-
room and Descubriendo la lectura teachers
across the United States field-tested EDL.
They conducted 275 EDL conferences with
bilingual students. The results indicated the
teachers” overall satisfaction with EDL.

Further revisions to the observation forms
(guias de observacién) and the assessment sto-
ries were made in the spring of 1999 based on
the feedback from the field-testing.

Even though EDL has gone through extensive
revisions and field-testing, you may find it
necessary to modify EDL procedures, obser-
vation forms, levels of proficiency, or the con-
tinuum to fit your particular needs. EDL was
created to meet the needs of teachers and stu-
dents and should be revised to facilitate the
process of assessment. If changes are needed,
please do so, but give credit for the original
work and the Spanish adaptation.

EDL can be used on an annual, semi-annual,
or quarterly basis to document change over
time in each student’s reading, It also allows
you to look forward and plan for future learn-
ing. Indeed, the teachers who have worked to
create this Spanish adaptation of the DRA
hope that it enables primary teachers working
with Spanish-speaking students to observe,
record, and evaluate changes in student’s per-
formance as readers and to plan for and teach
what each student needs to learn next.

Introduction
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Evaluacion del desarrollo

Teachers must help primary students to
- become good readers. To do so, they must
recognize the characteristics and behaviors of

good readers and foster them in their students.

Good readers select appropriately lev-
eled reading materials and continue to
improve as readers each time they read.

e e s = e,

Students’ ability to select appropriate reading
materials is a critical factor in their reading
development, especially within a literature-
based reading program.

As part of the EDL, students reading at end-
offirst-grade levels and above select from a
range of three or four texts chosen by the
teacher, one that is just right for them — not
too easy and-not too hard.

de la lectura: Querview

Good readers read and sustain their
reading for longer periods of time.

Their ability to read increases as they spend
time reading appropriately leveled texts,
Helping students engage in and sustain their
own reading is an essential part of a primary
reading program. This ability develops and
changes over time,

The EDL suggests that teachers note the level
of support needed by students for reading >
familiar texts, new texts, and new genres.

Evaluacién del desarrollo de la lectnra
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Good readers preview a book or story
before reading it and can predict what
might happen.

They know that doing so actually makes the
reading easier. Good readers read the informa-
tion on the book jacket, leaf through the book
quickly to get a feel for the layout, and read a
little bit here and there before settling down
with the book. The information gathered from
the preview, along with prior knowledge,
enables readers to predict what might happen.
It would be impossible for a teacher to
introduce every book a student might read,.
nor would it be in the student’s best interest.
It is important that students learn how to pre-
view a text for themselves and how to use the
information they gain from previewing to
facilitate reading,

The EDL assesses students’ ability to preview
text and predict what might happen.

Good readers read alond quickly aﬁ\d
smoothly. . '

They phrase generously and meaningfully,
possibly pausing just slightly at difficulty, and
they use effective intonation and stress to con-
struct meaning. Helping primary students
Jearn to read fluently in long, meaningful
phrases with appropriate intonation is essen-
tial for good comprehension and ease in read-
ing extended stories.

As part of the EDL, teachers note and moni-
tor changes over time in students” pace, phras-
ing, expression, and attention to punctuation
as they read orally. '

Evalnacion del desarrollo de la lectura: Overview
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Good readers use a variety of strategies.

They detect and correct errors and problem-
solve unknown words flexibly and automati-
cally while reading.

During the EDL, teachers note reading behav-.
iors such as pausing, rercading, searching the
pictures, appealing for help, sounding out
clusters of letters, self-correcting, and so on as

evidence of students’ use of various strategies.

Good readers read for meaning.

When meaning breaks down, they take some
action to reconstruct it as they read. They
relate what they read to their own background
knowledge, personal experiences, and other
literature. They are aware of implied mean-
ings. They think about and evaluate what they
read, When children are asked to retell,
respond to, and extend the stories they read,
they realize that understanding what one reads
1s important,

To assess students’ level of comprehension,

 they are asked to retell the story they have
just read and respond to questions during the

EDL conference. To discover what students
remember about a story often requires
prompting and further questioning.

Good readers read and functzon within a
literacy community.

They have favorite books, authors, and possi-
bly genres. They enjoy reading. They find the
time to read and generally have preferences
about where; when, and with whom they
read. They tell others about what they are
reading and read books recommended by oth-
ers. They participate in book groups, as well
as share what they have learned from reading.
Helping students become members of a
literacy community begins in kmdergarten,

if not before.

The questions about reading preferences on
the EDL help teachers become aware of stu-
dents’ preferences and alert them when stu-
dents grow passive about reading.

The above observations of good readers and
the reading process are supported and
described in greater depth and detail by Marie
Clay in Becoming Literate: The Construction
of Inner Control; Don Holdaway in The
Foundations of Literacy and Independence in
Reading; and Frank Smith in Understanding
Reading and Joining the Literacy Club.

Evaluacion del desarrollo de Iz lectnra

™



Evaluacion del desarrollo de la lectura: Texts

The EDL assessment texts represent a range of
text difficulty. The following factors were
used to select and determine levels of difficul-
ty: language and story structures; story appeal,
concepts, vocabulary, and experiences com-
mion to a majority of primary children; level
of picture support; and text size, layout, and
number of words. Levels of text difficulty are
indicated on a scale from A through 44.

Levels A-2

Assessment texts A through 2 consist of a
repeated word or sentence pattern with natus-
al language structures. The simple illustrations
include animals and objects familiar to
primary children and highly support the text.
One or two linds of text appear on the left
page and are large and well spaced so that
children can point as they read. The number
of words in the texts ranges from ten to
thirty-one.

El tren se vq,




The EDL assessment texts represent a range of
text difficulty. The following factors were
used to select and determine levels of difficul-
ty: language and story structures; story appeal,
concepts, vocabulary, and experiences com-
mon to a majority of primary children; level
of picture support; and text size, layout, and
number of words. Levels of text difficulty are
indicated on a scale from A through 44,
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Levels A-2

- Assessment texts A through 2 consist of a

repeated word or sentence pattern with natur-
al language structures. The simple illustrations
include animals and objects familiar to
primary children and highly support the text.
One or two linés of text appear on the left
page and are large and well spaced so that
children can point as. they read. The number
of words in the texts tanges from ten to
thirty-one.




Good readers use a variety of strategies.

They detect and correct errors and problem-
solve unknown words flexibly and automati-
cally while reading. '

During the EDL, teachers note reading behav-
iors such as pausing, rereading, scarching the
pictures, appealing for help, sounding out
clusters of letters, seli-correcting, and so on as
evidence of students’ use of various strategies.

<

Good readers read for meaning.

When meaning breaks down, they take some
action to reconstruct it as they read. They
relate what they read to their own background
knowledge, personal experiences, and qther
literature. They are aware of implied mean-
ings. They think about and ¢valuate what they
read. When children are asked to retell,
respond to, and extend the stories they read,
they redlize that understanding what one reads
is important.

To assess students’ level of comprehension,
they-are asked to retell the story they have
just read and respond to questions during the
EDL conference. To discover what students
remember about a story often requires
prompting and further questioning.

T
!

Good readers read and function within a
literdcy community.
Y ,

'They have favorite books, authors, and possi-
bly gentes. They enjoy reading. They find the
time to read and generally have preferences
about where, when, and with whom they
read. They tell others about what they are
reading and read books recommended by oth-
ers. They participate in book groups, as well
as share what they have learned from reading.
Helping students become members of a
literacy community begins in kindergarten,

if not before.

The questions about reading preferences on

the EDL help teachers become aware of stu-
dents’ preferences and alert them when stu-

dents grow passive about reading.

The above observations of good readers and
the reading process are supported and 7
described in greater depth and detail by Marie '
Clay in Becoming Literate: The Construction
of Inner Control; Don Holdaway in The
Foundations of Literacy and Independence in
Reading; and Frank Smith in Understanding
Reading and Joining the Literacy Club.

Evaluacion del desarvollo de la lectura



Levels 3-8 _ | i -5

Assessment texts 3 through 8 comprise simple

stories that contain repetitive words, phrases,

and actions. They use mostly predictable lan-

guage structures. The stories include charac- .
ters and experiences that are familiar to prima-

ry children, and pictures still provide much

support. One to three lines of text are general-

ly placed below the picture. The number of

words in the texts ranges from fifty-three to

eighty-eight.

| o. Tione polas -
Dugue 6§ un perro grande. Tiene p ‘
: | e lo gusia su perro.
‘ grandes. A Pep .
pepe tiens un -

orro so llama Duque. 7 3

perro. El perro es blonco ¥

nagro. EI P

Evalnacion del desarrollo de la lectura
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Levels 10-14

v
v

Assessment texts 10 through 14 are stories
that begin to introduce problems and solu-
tions. The stories are about children and .
problems to which children can relate. There '
is some repetition of events in each of the

stories. Book and oral language structures

are incorporated, and the number of high-

frequency words is expanded. The illustra- -

tions give moderate support, provide

information about the setting, and suggest the

sequence of events. The text, consisting of two '
to five lines, is located under the illustrations. '

The number of words in the texts ranges from

132 to 211,

y : Evaluacion del desarrollo de ln lectura: Texts
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T muy bonitg i
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54 pled doradg que brillgh o
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—¢No quisierg
-]

S porecerte g mie e
@ Pragunts o arditla dorgdg .

—No —Jg dijo Reni g fang-—,

Lalaghyzg sabla ving volando. Sg paré

al lado dg) charco ¥ Vio g Renj g ran
—¢Por qua lforas, R, ,
Es un dio 1gn bonitg,

Me veo bian,

ni? —lg Pragunts fy techuzg—

Nadle deberia llorgr &n este dig jqn linda

Levels 16-28

Assessment texts 16 through 28 are stories
with beginnings, middles, and ends, through-
out which problems are presented and
resolved. The characters are either imaginary
(giants and elves) or animals with human char-
acteristics. The content begins to move
beyond children’s personal experiences and
builds a basis with which to compare and con-
trast other stories. Literary language struc-
tures are integrated with natural language.
Some description of characters and setting is
included. IMlustrations provide moderate to
minimum support. The text may be three to
twelve lines above or beneath the illustrations,
ot a full page. The number of words in these
texts starts at 256 and increases with each level ] :
of difficulty. :

Evalnacién del desarrollo de la lectura
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rLe'Uels 30-44

Assessment texts 30 thro

fss ‘ ugh 44 are mo

cor r[;le;crit;rles that describe the settin;echar
detaﬂ-, prob em(;)., a.nd resolution(s) in n,lore _
Comi Mor sophisucated language structure
This ot il;lg vo'cabulary are incorporated 5
s o s s difrenc

n, folk t i

;?;;:;_111:. 1Ba;:’kgz:ouncl knowlezlge; Zz(ci{ il
grerley {ei t énklng sl::ills are needed to
o Oratrll1 appreciate the humor, the

pre mini;num efsu§pense in each story. There
ishtly oot of picture support. Text size i

smaller and fills full page al

pages with illustrations. B o pareie

Acturo y su nijo Arturito vivian an Valle Hordo donde

criaban perros de cacerfa. Sus permos zorreros efan

los mejores de esa regidn del pafs. La gents venia
aveces

de muchas pares para comprar sus perros,
dosde otros._estados.

ne no estaba a la

Pero Arturlto tanfa un paro pretarido 4
atico pera le dacfan

venta para nadia. Su nombre era Simp

Simpa. A Arturito 1e habfan ofracide hasta cincusnta dolares

por Simpa, ¥ $s@ ara un precio bastante aito en 458 tiempo.
‘ Pero Arutito queria mucho a Simpa gomo para venderlo.

a Simpa o seguia. Ese otofio,
|a masstra do una regia; todos
<o en casa. A Simpa se le

Dondequlera que Arlurito 1o
cuando empezo \a escuela,

los perros {onlan que guedar
partia el corazon cuando tonia que quedarse. Arturito no

queria dejarlo, pero no podia hacer nada. Un dia cuando
Adurito iba en camino 8 la sscuala Oyd un ladrido conocido.
Simpa venla corriando detrds de &1, Arturito s& sintlg tan mal

que no two corazdén para ragafiario. Le acaricié por un rato.
o pscapd! —la dijo—.

—Qué lastima que lu perro s

Entonges le dijo:
—Tengo qus lievarte a casa aUNGUS Hague tarde a la escuala. Anora vas a fegar tarde a la asouela y probablemente 16 van
a regafar. Pero Axlurito, tengo una mejof idea. Dela a lu perro
conmlgo ¥ recogelo esta {arde cuando regreses & tu casa.

a, tuvieron gue pasar por1a
i estaba. parado at lado de su
lo que habia pasado.

Cuando iban sublendo la cuest:
casa dl visjo Gamilo Ganeso. Ef
portén, ¥ cuando ios vio, antendid

Ewluacidn_ del desarrollo de la lecturar Toxt
 Texts
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At the heart of the EDL is the one-on-one
conference, Such conferences permit you to
observe and interact with students, recording
their responses and behaviors as they read and
respond to the texts read. The information
gathered will enable you to

* determine a reader’s independent
assessment reading level

e confirm or redirect ongoing instruction

» group students effectively for reading
experiences and instruction

» document changes over time in reading
performance

e identify students who may be working
below proficiency and need further
assessments

The format for the EDL conference changes
over time to honor what readers can do as
they move toward independence. What stu-
dents are asked to do during the EDL changes
so that teachers may support readers at
different stages of development.

Evaluacion del desarrollo de la lectura: Conference

Students Reading EDL Levels A, 1, 2

For students reading assessment text levels A
through 2, the teacher selects the appropriate
assessment text and then reads one or two
pages of the text to introduce the text pattern
before asking students to read. He or she
takes a running record as they read and
records observations on the appropriate EDL
observation guide. The reading preference
questions ask for information about who
reads to them and what story they like to hear.

The assessment texts for these readers are:
A 3Sabes cantar?
1 Miralo que se va

2 Yoweo

Students Reading EDL Levels 3-16

For students reading assessment text levels 3
through 16, the teacher introduces the selected
text and then listens as they tell what is hap-
pening in the illustrations to see if the students
gather pertinent information and begin to
construct a story prior to reading the story
aloud. He or she takes a running record as
they read and records observations on the
EDL observation guide for the selected text.
After reading aloud, the children retell the
story. The teacher may ask them to tell more
if the initial retelling is incomplete or may ask
other questions if she or he fecls students
know more about the story than indicated by
the retelling, The reading preference questions

Fvalnacién del desarrollo de la le;t_um )




ask who reads to or with them, what story
they like to hear, and whether they like to
read.

The assessment texts for these readers are:
3 5Qué te gusta?

4 sDdnde estd mi gorra?

6 sPor gué paramos?

8 Dugue

10 Las cajas de zapatos

12 La amiga nueva de Roberto

14 Elvagon

16 Lz olla de oro

Students Reading FEDL Levels 18-44

For students reading assessment text levels 18
through 44, the teacher asks the students to
select an assessment text that is just right from
a range. of three or four choices. The teacher
introduces the text selected and has students
read the beginning paragraphs aloud. If the
selection seems to be at an appropriate level,
she or he asks readers to predict what they
think might happen in the story and then has
them read the complete story independently at
their seats or somewhere else in the classroom.
After students read the complete story silent-
ly, they retell the story, respond to specific
questions, and then read aloud a selected por-
tion of the text.

The teacher takes a running record of each
student’s oral reading and records observa-
tions on the EDL observation guide/guia de
observacion for the selected text.

The reading preference questions for students
reading levels 18-24 ask for information about
their favorite book, where and when they like
to read, and if they like to read alone, with a
buddy, or with a group. Readers at level 28
and above are asked why they read, who is
their favorite author, and why they chose the
book they’re presently reading.

The assessment texts for these readers are:
18 Un giganie en el bosque

20 Renila rana

24 El dia mds mavavilloso

28 Yo no te veo hermosa

30 ;Gol!

34 Debes ser atento con Josefina

38 Temor en la laguna de los castores

40 Mds astuto que el viejo Camilo Canoso

44 Peligro en las profundidades

Evaluacin del desarrollo de la lectura: Conference
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LOCATOR GUIDE

The following guide lists several books that are
comparable to the EDL text levels and their
approximate grade levels. These books were
sorted by common characteristics and leveled
by classroom teachers. It is hoped that this list
of books will enable teachers to select an appro-
priate EDL text. Thinking about where and
what a student is reading on a daily basis and
locating similar books on the guide should give
the teacher a general sense of which book(s) to
select for the EDL conference. After the confer-
ence the teacher may use the guide once again
to think about what types and levels of books
the student is ready to read next.

Grade Level / EDL Texts

Kindergarten
A ;Sabes cantar?

1 Mira lo que se va

In Chapter 6 of Bridges to Literacy, Barbara
Peterson presents an overview of the charac-
teristics of books leveled by difficulty for
beginning readers. These characteristics have
been used to guide the leveling of Spanish
reading books for guided reading and inter-
vention programs. It provides information on
how to use the information in selecting books
that are appropriate for readers at various
stages of development.

Comparable Book Titles

Colores (Burningham/Ediciones Altea)

Mi cumpleasios (Castro, Flores, and Herndndez/

Celebration Press)

2 Yo weo

Preprimer

3 sQué te gusta?

Yo veo colores (Creative Teaching Press)

No les tengo miedo (Castro, Flores, and Hernindez/

Celebration Press)

4 ;Ddnde estd mi gorra?
6 3 Por qué paramos?

8 Dugue

Primer

10 Las cajas de zapatos

De compras (Hampton-Brown)
s Dénde esti Jake? (Packard/Children’s Press)

El carrusel (Daddazio/Modern Curriculum Press)

Federiguito el sapo (Greydanus/Troll)

La gallinita roja (Lépez/Children’s Press)

12 La amiga nueva de Roberto

Los tres osos (McKissack/Children’s Press)

La mujer chiguita (dePaola/Houghton Mifflin)

Evaluacion del desarrollo de la lectura




Grade Level / EDL Texts

First Grade
14 Elvagon

16 La olla de oro

Second Grade

18 Un gigante en el bosque
20 Renila rana

24 El dia mds maravilloso

28 Yo no te veo hermosa

Third Grade
30 I'GO[.,

34 Debes ser atento con Josefina

38 Temor en la laguna de
los castores

Fourth Grade

40 Mis astuto que el viejo
Camilo Canoso

Fifth Grade
44 Peligro en las profundidades

Comparable Book Titles

e e,

El conejo y la tortuga (Ada/Addison Wesiey)
$Ddnde estd Bebé Oso? (Moncure/The Child’s World, Inc.)

Queso (Maderson/Modern Curriculum Press)
El sancocho del sébado (Torres/Scholastic)

El cuento de Ferdinando (Leaf/Scholastic)
El cumpleasios de Made (Celebration Press)

Se venden gorras (Slobodkina/HarperCollins)
Un buen regazo para un gato (Learning Media Literacy)

Rosanra en bicicleta (Barbot/Ediciones Ekaré)
Alexander, que era rico el domingo pasado
(Viorst/Scholastic)

Lunes, martes, miércoles, ; Q! (Hayes/Trails West)
Don Quijote/Clisicos para nifios (Silver Burdett)

El béisbol nos salvé (Mochizuki/Lee & Low Books)
Abuelita Opalina (Puncel/Ediciones SM Premio Nacional)

La aventura de Yolanda (Gaspar/New Seed Press)
La pequefia Wu-Li (Alcintara and Gusti/Ediciones SM)

Los siete hermanos chinos (Mahy/Scholastic)
Frida Maria (Lattimore/Harcourt Brace)

El secreto de la llama (Palacios/Troll)
Nana Bunilda come pesadillas (Mercé Company/
Ediciones SM)

El problema de la magia (Chew/gente joven, Diamon)
Vacaciones en el afio 2222 (Durdn/Sigmar)
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This resource includes a number of forms for

assessing students’ reading and recording their
progress over time.

Evaluacion del desarrollo-de la Zecz/zm

: Forms
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Resumen del cuento

The story overview/resumen del cuento is pro-
vided to help teachers become familiar with
the information and details of the story. When
a child is ready to do the Comprehension and
Response portion of the assessment, use this
form to underline or highlight the information

implied and included in the student’s retelling.
You may also use it to record other pertinent

information that is given, such as an inference

or a personal response. This information then
can be used to help select the statements best

describing the student’s retelling at the bottom
of the continuum.

Guias de observacién

The observation guides/guias de observacion
include teacher directions, questions, and
prompts for the assessment texts. The teacher
records his or her observations of the stu-
dent’s reading behaviors and responses in the
designated spaces. An observation guide has
been designed for each assessment text.
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Developmental Reading Assessment/
Evalnacién del desarrollo de la lectura
Continunm K-3

'The DRA/EDL continuum enables the
teacher to document each reader’s develop-
ment ovet time. A series of statements reflects
a range of possible behaviors and responses
across the emergent, early, transitional, and
extending stages. Using the information
recorded on the observation guide, teachers
circle the statements that best describe the stu-
dent’s behaviors in the following areas: book
selection and self-sustained reading, preview-
ing and predicting, oral reading and use of
strategies, and comprehension. Teachers will
circle statements across stages because stu-
dents do not develop as readers at the same
rate or in the same way. Even students who

are reading the same assessment text vary in
their performance and responses.

The DRA/EDL continuum also gives teachers
a scale for assessing a student’s comprehension
through retelling. However, comprehension is
not correlated with each stage of development
since it can vary within and across text levels.
A teacher may decide that a reader’s retelling
reflects very little, some, an adequate, or a
very good understanding at any text level. A
student’s prior experience with the genre or
with retellings may have an effect on his or
her level of comprehension. However, it’s
highly unlikely that an early reader’s — or
even a transitional reader’s — retelling will
reflect a very good understanding of the story,
due to his or her stage of development and the
type of texts he or she can read. It is equally
unlikely that an extending reader’s retelling
would ever reflect very little understanding.
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DRA/EDL CONTINUUM K3
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- E
S

Book Selects new text with suppoert
Selection

iliar texts independently
or $0IME AewW EXiF with peers

Reads new texts with moderate
suppoert (Rarly Assessment Levels

Gathers some informa
about the story from the teacher’s
introduction and the pictures

and
Sustained Reads familiar rexts with some
Reading suppork
Reads new texts with support
(Early Assessment Levels 3-6)
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and sbout the story from the reacher’s
Predicting introductions and the pictures

Begins to connect events when
previewing pierures
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event or action when previewing

eads word by
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Reads word by word
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Reeads familiar and some new
gasy toxts independently

Reads new texts with some  \:
support (Transiﬁonal: :
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DHA/EDL CONTINUUM

Mf

EXTENDING RE

I

READER S
Selects appropriately leveled Selects appropriately leveled Selocts bools for & variery of Book
reading materials most of the cime | reading materials purposes Selection
and
Reads familiar and many new Reads most 10Xt independentdys Reads texts independéntly; Sustained
texts independently new genres With suppert new genres with some support TReading
Reads new texts with some Reads new texts with minimal Reads nesv (Kt independently
suppoTt ('I'ransitional'. Assessment support (Extending: (Eatending: Assessment Levels
Levels 18-24) Assessment Levels 28-34) 38-44) ’
Gathers some infarmation from Gashers information frons Gathers persinent information Previewing
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BOOK SEL_ECTiON
Suggested focus for instruction:

/ Inroduce new stories during shared reading and
guided reading
/. tnuoduee and read simple pattern baoks with child
Provide opporturities to select familiar stories for

vercading
JZ- Model how 1o gelect pew 1eXIs for independent reading
Suppore and reinforce sehection of appropriste reading

nydicril

Tnuroduce new authors
[ntroduce new genres
Introduct book series

gUSTAINED READING
Suggested focus for instruction?
Modeh what to do during sustained rcading time
____ Suppot® che use of sustained resding time
____ Modd and support reading with a buddy
Extend solf-sustained reading ime

Support invelvernent in book groups
___ Support self-asseasment and goal setting

PREVIEWING

Suggested focus for instruction:

Model and suppost previewing bools before reading

PREDICTING
Suggested focus for instructiont
Model how to predict using ditle and iflustrations
___ Model and suppotr.predictions of story events an
ending during the first reading
___ Miodel and support inking to similst stoties .
S Model and support use of background knowledge

ORAL REA DING

Suggested focus for instruction:

__\L Encourage joinim: inon Iamiliarircpeaud
phrases, and words during read-alouds an
yreading

___ Support rercading familiar texts to gain fluensy

___Model and suppeft reading in phrases

arts,
shared

wish appropriste intonation
. Suppott seading puncv.uat'mn

What’s Next?
ext? Focus for Instruction

After completing the conti

Ater con ’ inuum, the tea

uses ::11; :l.ﬁljt s Next?” form to determ‘i::: )
e Ch:e;}cils to learn next. This form
compriscs a ch cklist of -poss_ible interventions
in the fo, readii categories: book selection,
R g previewing, predicting, oral
reading, use of str}?tegles, and comprehension

The teach n choose from these what nexl:.

ce, model, support, and/or extend

WHAT'S NEXT?

usSE OF STHATEGIES
Suggested focus for instruction:

Madel and support moving lefr o right on text
—__ Model and suppot 1 to 1 matching o1 familiar text

—

____ Support reading familiar as well as new storics at home

—‘\Z— Model and support creating a swOrY from the Hlustravions

___ Madel and support reading dialogues with expression
Modsl and support reading longer meaningful phrases

g 4

FOCUS FOR INSTRUC

Demonstrace the consept of firss and last, beginning
and ¢nding of & word, sentencs sy
Model and support using known wrords to monitor

V4 Model and su orousing beginaing Lester{s) and
5;5. 3 !

meamng to predict and monitor word choice
Maode) and support confirming and discounting word
chaice using meaning gisual information
Model and support self-devection of miscues

Support and reinforce sclf-correcsions of miscues

Model and support using beginning chunksfsyllables

in words

Mode! and support the use of analogies when problem-
solving new words

Reinforce using 2 variety of arategles 10 prnb'lem-sol\re
new words

COMPREHENSION
Suggested focus for instruction:
Support and reinforce self-monitoring of pneaning across
exended text
Brgourage and sUpPert ¢child’s responses & hooks,
storics, pictarcs
____Support discussing stories
Provide opportunities 1o discuss charactets sequence
of cvents: pmblr,m.S, and resolutions
Model possible pook extensions
Suppon yesponses 10 literarure through a vaxiety of
extensgions
Introduce story mapping
Provide opportunities 10 compatefcontrast storict,
anshors, eté- . .
Ineroduce and support litorasure response journals
____ Provide opporunities 1 analyze and critique stories
. Modd and support rerelling of familiar stories
Intwroduce the clements ina good rerelling
Support effective rerellings of srories
Support word study: compound words, contractions:
endings and their meanings
- Esxsend word srady: prefixes, suffixes, root words
and theit meanings

E——

OTHER
Suggested focus for instruction:

Evaluacién del desarvolle de la lectura

26

{
]
1
2
i
i
3



44 Peligeg on fas -
brofundidades

40 Mids asturg que ol vigjp
Camilo Canoso
38 Temor e, tagung de
dos castores
34 Deheg gor atento cop
Josefing
-
24 Eldia ings maravillosg .
20 Renii; rana .
18 Un Eigante en of bosque

]
[ —
[
i

Roberro
10 Las cajag dg 2apatog -
2 Duque .
6 iPar 9V paramigg; .
* ¢Dénde esez mi gorra? .
3 yQuére Busta? .
S
[
A gSabes capgars n.
‘mm
% -
Grade leve]

Kinder,
School year ki

ST

i

EDL Student Book Graph

sents the
dent book graph repre “

"The Eiz I;nsf;lvel of text difficulty read sgcc:lnss
;ni:lrez the student across h{s or he;‘ P'HZE_ y

iy ys '}I['he shaded area on th.ls sample in -
yeiirs .the levels one school district determ '
Ca .
to be below proficiency.

Evaluacion del desarrollo de Iz lectura: Forms
™

27



EDL Reporting Form

This form may be used by teachers to record

students” developmental reading assessment
stages and text levels for school or district
“administrators. If the assessment is used on an
annual basis, this form will also enable admin-
istrators and teachers to identify students who

remain at risk in their development as readers
across years.

gDl REPORTING FORM

’
— Date __ﬁ
] Teacher M—”/
rd
Building Maﬁw—/

IR YO I

5
%‘
W

\‘\

%

\}\

\\

sitic = Extending
: EA=Early TR= Transitional EX Exten
. Emerifuhl' hit m yellow those children below proficzenf:y
ighlig L : |

© Celebragon Press. fn Lmprint of Prarson Leasisg:



EpL T EX
| T LEY ELs Nentlopy .J_/'.S'Nm'e'z','fx

School yeq, -
Yea % Teacher M
Grade level “L
TEXT REApD ING

BT BEGINNING oF YEAR

ey

END oF YEAR

Emergeny

A-2

Early

3-4

810 _
Transitional

12-14

16-18

S
e
ZEsxtending J‘H’T"

38-4p

44

|
+ ‘
Total # h
Note; L students mgyeq away; : ,

studenys Zained during Year

EDL Text Levels

If the EDL is administered at the beginning
and end of the school year, the EDL text lev-
cls form may be used to record the number of
students who are reading at the various assess-
ment text levels for a class or school. The
information on this form could be helpful to
teachers as they consider grouping possibili-
ties for guided reading or small group instruc-
tion, or as they celebrate students’ growth in
text reading levels over the school year. This
information could also help administrators to
track progress in students’ text reading levels,
appreciate the progress made, and identify
teachers who have greater numbers of chal-
lenging or at-risk readers.

Evaluacion del desarroflo. de Iz lectura: Forms
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Evaluacion del desarrollo de cz lectura: Guidelines

Check to see that you have a complete
assessment set.

The EDL set includes

* Assessment texts levels A to 44

* An assessment observation guide
for each text

* The DRA/EDL continuum

* A “What’s Next? Focus for Instruction”
form

-* An EDL student book graph

* An EDL reporting form
¢ An EDL text levels form

* A story overview/resumen del cuento for
text levels 4 to 44

Assemble assessment materials.

Organize the observation guides, assessment
texts, and story overviews by level for easy
access and storage. Several possibilities are
pocket folders, an expanding file folder, or a
notebook. Teachers will need to find what
works for them.

11

PREPARING FOR THE ASS'ESSMENT

Make copies of the assessment forms.

For each assessment you will need

* The EDL guia de observacién for the
assessment text you plan to use

* The DRA/EDL continuum

¢ A “What’s Next? Focus for Instruction”
form

* The running record form from
Instrumento de observacion by Escamilla,
Andrade, Basurto, and Ruiz, pages 45-46.
You may also use a sheet of blank paper or
a Record of Oral Reading form, if available,
to take a running record of the student’s
oral reading.

Keep all original forms in a separate file.

Review or learn how to take a running
record.

Directions for taking a running record in
Spanish appear in Instrumento de observacion
de los logros de la lecto-escritura inicial by
Escamilla, Andrade, Basurto, and Ruiz. Other
sources for running records in English are
found in An Observation Survey of Early
Literacy Achievement by Marie Clay,
Constructive Evaluation of Literate Activity
by Peter Johnson, and Guided Reading: Good
First Teaching for All Children by Irene
Fountas and Gay Su Pinnell.
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Read all the assessment stories you will
be using.

Until the stories become familiar, use the
story overviews/resumen del cuento to help
you recall them and to refer to as the student
retells. Remember that the overviews are
detailed for the teacher’s benefit and that pri-
mary students should not be expected to retell
the story in such detail,

Prepare an assessment time line and
activities for the other students.

Generally teachers find they can comfortably
assess two children a day. So the assessment
window should be set for three to four weeks.
Teachers will want to select a time each day
for the assessment conferences when other
students are engaged in quiet activities that
they can self-sustain. While a student reading
Level 18 and above reads silently, the teacher
may begin another EDL conference or inter-
act with other students.

Prepare students for the EDL.

Prior to the assessment share with students
what each will be asked to do during the con-
ference, discuss what the class will do while
the teacher is conducting a conference, and
describe what makes a good retelling. Tt
would be helpful for students reading
assessment levels 8 and above to practice
retelling other stories they have read before
participating in an EDL conference.

Select and prepare a place for the assess-
ment conference.

The assessment area should be quiet and free
from major distractions but allow the teacher
to see the rest of the class, Generally, a small
table where the teacher can sit beside the child
is sufficient. Assessment materials, paper for
running records, pen or pencil, and a tape
recorder should be within easy reach of the
teacher. Audiotaping the student’s oral reading
permits the teacher to listen a second time for
phrasing and fluency if needed.

Evaluacicn del desarrollo de la lectyra: Guidelines
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CONDUCTING THE ASSESSMENT CONFERENCE

Select a beginning level text from the
assessment packet.

If the student is obviously an emergent reader,
introduce and have the student begin with
level A and keep introducing new texts

until the student’s accuracy rate falls below

90 percent.

If the student is reading beginning-to-mid-
first-grade level, select an assessment text you
feel the student could read based on your
knowledge of his or her performance in guid-
ed reading groups or individual reading con-
ferences. Use the locator guide on pages 18-19
to assist you in approximating a child’s text
level. Introduce the text, have the child tell
what is happening in the story while looking
through the pictures, and then have the stu-
dent read the story aloud. If the story is obvi-
ously too easy or too difficult, politely stop
the reading and then select and introduce
another text.

If the student is reading end-of-first-grade
level or above, begin with a range of texts
from the assessment set that you feel he or she
could possibly read. Show the child the select-
ed three or four texts and ask, “¢Cuil libro
piensas que serfa ficil de leer y cual serfa muy
dificil de leer?” From those remaining, ask the
student to select the one that seems to be “just
right (mejor para ti).” Read the introductory
statement about the story and have him or her
read aloud the beginning paragraphs indicated
on the observation guide/guta de observacion
to determine if the text is truly at an appropri-
ate level. If the text seems too difficult or too
easy based on the oral reading and prediction,
select and introduce another text. Note on the
observation guide/guia de observacién who
selected the text.

Emlua-cién del desarrollo de la lectura
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Follow the directions on the observation
gnide/guia de observacion for the text
selected. Note that the directions

do change from level to level. The
following are brief overviews of the
EDL conferences:

For Ieveis Ato 2

Teacher sel.ects the text.
Teacher introduces the text.
Teacher reads one or two pages.

Child points and reads the rest of the story;
teacher takes running record.

Teacher asks child to locate a word, letter, etc.

Teacher asks reading preference questions.

For levels 3 to 16
Teacher selects the text.
Teacher introduces the text.

Child looks at the pictures and tells teacher
what is happening in the story.

Child reads complete story aloud; teacher
takes running record.

Child retells the story.

Teacher asks response questions (e.g., 3 Te
gusto este cuentof).

Teacher asks reading preference questions
(e.g., § e gusta leer?),

For levels 18 to 44
Teacher selects a range of three texts.

Child chooses one that is just right for him or
her.

Teacher introduces the text.

Child reads the first two to four pa-ragraphs
aloud.

Child predicts what he or she thinks will hap-
pen in the story.

Child reads complete story sﬂently in another
location.

Child retells the story.
Teacher asks response questions.

Child reads a selected portion of text aloud;
teacher takes running record.

Teacher asks reading preference questions.

In addmon for levels 28-44, the teacher asks
one or two inference questlons.

Evaluacién del desarrolle de la lectura: Guidelines
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Record the child’s responses and bebav-
iors in the following areas:

Previewing and predicting

As a student reading assessment level texts 3
through 16 tells you what is happening in the
story based on the illustrations, note if the
child begins to construct meaning by gather-
ing pertinent information from the illustra-
tions. Does he or she connect events and
begin to construct a story? Are comments dis-
connected? connected? sounding like a story?

A student reading assessment levels 18
through 44 is asked to predict what he or she
thinks might happen in the story after listen-
ing to the introductory statement, reading
aloud the beginning paragraphs, and possibly
flipping quickly through the story. Note if
predictions are unlikely, feasible, or multiple.

Mooyl

3y

Oral reading and strategies used

As the student reads aloud, take a running
record and note the reader’s pace, phrasing,
intonation, attention to punctuation, and what
happens at difficulty and with miscues. As
children become extending readers, processing
strategies occur in the head most of the time
and are not observable. It may be helpful at
first to tape-record the student’s oral reading
and listen after the EDL conference for phras-
ing and fluency and to check what the reader
does at difficulty. You may want to make a
tape for each student to record changes in his
or her oral reading over time. Reading strate-
gies are described in Chapter 13, “The
Development of Processing Strategies,” in
Becoming Literate: The Construction of Inner
Control by Marie Clay, and in Chapter 12

in Guided Reading: Good First Teaching -
for All Children by Irene Fountas and

Gay Su Pinnell. . ,
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Comprehension

As the student retells the story, check the
elements he or she includes, If you prompt
the student to tell more, check any added
information. Record responses to the specific
questions if used and note other questions
you asked to discover what else the student
remembered about the story. Record an
extending reader’s responses to the

inference questions.

Response

Record the child’s responses to the text.
Note the level of teacher assistance required
by the child in initiating or extending his or
her responses.

Reading preferences

Briefly jot down the student’s responses to
each of the preference questions.




ANALYZING PERFORMANGCE

Score and analyze the running record of Complete the observation guide/guia
the oral reading. de observacion.

2

After completing the EDL conference, deter-
mine the student’s level of accuracy on the

Record the information gained from the run-

ning record regarding what the student did at
running record by counting the number of difficulty and with miscues on the oral reading
miscues and circling the corresponding accu- section of the observation guide.
racy rate on the observation guide. (See the

sample form on page 21.} Analyze the type of
information used by the reader when making
and self-correcting miscues. Refer to the
running record resources shown on page 30

for help with analyzing reading behaviors
and miscues. '
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Circle the statements on the DRA/EDL
continunm that best describe the
reader’s bebaviors and responses.

A series of statements in four categories on
the DRA/EDL continuum reflects the range
of possible behaviors and responses across the
emergent, early, transitional, and extending
stages of a reader’s development. Read the
statements. Then, using the information
recorded during the EDL, circle those that

“best describe the student’s. behaviors in book
selection and self-sustained reading, preview-
ing and predicting, oral reading and use of
strategies, and comprehension.

In the comprehension category, to decide
which level of understanding best reflects the
student’s overall understanding of what was
read, circle first the statements that describe
the student’s retelling. Then select one of the
following levels of comprehension as a sum-
mative statement: very little, some, adequate,
or a very good understanding,

Use the designated color for each grade level
when circling the descriptors to document
changes over time in the student’s reading per-
formance. Use purple for kindergartners, red
for first graders, green for second graders, and
blue for third graders. Refer to the sample
continuum on pages 23-25,

Evaluacion del desarrollo de Iz lectura: Guidelines
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DETERMINING PROFICIENCY

Establish levels of proficiency for your
school or district.

Students learn to read and develop as readers
at different rates. Using this assessment peri-
odically enables you to monitor changes over
time in students’ reading performances and
confirms ongoing observations and impres-
sions. Some students may need additional lic-
eracy instruction and support in learning how
to read. Your school or school district will
need to establish levels to identify those stu-
dents who are performing below proficiency.
On the student book graph, shade in those
levels that they establish to be below profi-
ciency. The following examples of levels of
proficiency established by one school district
for the fall and spring of each grade level cor-
respond to the book graph on page 27:

- em
EDL STUDENT BOOK GRAP
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—-==== -
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7
e
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L

DL STASE:

1

TS

Kindergarten

May/June
Reading levels 1- 2

First Grade
Qct./Now.

Reading levels 3-6 at 94 percent accuracy or
above with some understanding

May/June
Reading levels 1618 at 94 percent accuracy
or above with adequate understanding

Second Grade

Oct./Nov.
Reading levels 18-20 at 94 percent accuracy
or above with adequate understanding

May/June _
Reading levels 24-28 at 94 percent accuracy
or above with adequate understanding

Third Grade

Oct./Nov.

Reading levels 28-30 at 94 percent accuracy
or above with adequate understanding
May/June

Reading levels 34-38 at 94 percent accuracy
or above with adequate understanding
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Identify the children who are perform-
ing below proficiency.

Using the levels selected by the school or dis-
trict as proficient, identify students who are
performing below proficiency. You may keep
track of them on thie EDL reporting form. See
the sample on page 28.

List the students who may need to be
reassessed or observed closely to verify
EDL observations.

If a student’s comprehension, accuracy rate, or
oral reading are less than desired, select a
lower-level assessment text and conduct a see-
ond EDL conference on another day. (Oniit
the preference questions this time.) The goal is
to find a text level the student can read fairly
well and retell adequately. The information
gained from a second reading assessment will
enable you to decide more cffectively what to
teach next and how to support this particular
reader in his or her text selection and sus-
tained reading time,

A second assessment is especially important
for students who are performing below profi-
ciency, even if they qualify for other support
services. Teachers must know what levels of

text difficulty students are able to read and
adequately understand to be able to plan
effectively and implement appropriate inter-
ventions within the classroom.

Tl

Reassess students who were unable to
read level A or 1.
'-"‘-‘—"'—-—"-"-._——--.

If the student is unable to read level A or 1,
have the child try to read

* his or her first name printed on an index
card

e his or her first and last names printed on an
index card

* names of other family members printed on
index cards

* environmental print such as fast-food
containers, cereal boxes, and so on

* avery simple caption book that includes
objects familiar to the child (la flor, el drbol,
el gato, el perro, etc.). Demonstrate first
and then ask the child to point to the words
and read.

Record the student’s responses to each task,
stopping when he or she is unable to read
what is printed. The student’s responses will
help you know where to begin his or her liter-
acy instruction.

Evaluacion del desarrollo de la lectura: Guide!g'nes
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PLANNING YOUR TEACHING

Identify what the child needs to learn

next.

Students at all levels of proficiency benefit
from effective reading instruction. Using the
information gained from the child’s behaviors
observed and responses noted during the
EDL, identify what the child needs to learn
next. On the “What’s Next?” form, place a
check by the three or four focuses to intro-
duce, instruct, support, and/or extend. Use the
pen color designated for the appropriate grade
level. See page 26 for a sample form.

Determine the method of grouping and
instructional techniques that will be
most effective.’

After selecting the focuses, you can determine
the most effective method of grouping and
instructional techniques. The organization of
groups will depend on the number of students
needing the same type of intervention or read-
ing at the same levels. You may choose to

introduce, model, or demonstrate for the

whole group, a small group, or an individual.
Another time you may choose to support and
extend effective reading behaviors or strategies
through small groups or individual instruc-
tion. The number of students that you have
indicated on the EDL text level form (see an
example on page 29) may help determine

-grouping possibilitics.

 Evaluacién del desarrollo de la lectura
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Keep in mind that when choosing the most
effective instruction techniques, it is important
to value the reciprocity of the reading and
writing processes. Often, especially in the
emergent and early stages of reading develop-
ment, shared and interactive writing can be
used for reading instruction. As emergent
readers develop early strategies of left-to-right
and one-to-one matching, they can benefit
from small guided-reading group experiences.

Transitional and extending readers can benefit
from literature circles, book groups, and
response journals. Other approaches to
instruction include reading aloud, shared read-
ing, individual reading and writing confer-
ences, and buddy reading. Independent read-
ing and writing provide students with oppor-
tunities to practice and reinforce new learning.

See the other resources at the back of this
book for further reading about instructional
techniques that are effective when working
with primary children.
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DOCUMENTING CHANGE

Plot the assessment text level on the
student’s book graph.

To track the increasing levels of text difficulty

read successfully by the student, complete this

form as a line or bar graph. Add a dotted line

of shading to indicate the levels of proficiency
set by your school or district. See page 27 for

a completed sample of this graph,

OVER TIME

Place the student’s EDL continnum with
the observation guide and running
record in his or her literacy file.

The EDL continuum celebrates and docu-
ments a child’s reading progress over time and
should be kept for future reference along with
other records.

Evaluacion del desarvollo de 1z lectura
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SHARING THE RESULTS

Share results and changes over time in a
student’s reading performance with par-
ents at conferences and in progress reports.

' ———
Sharing a student’s EDL continuum and book
graph with parents enables them to see and
appreciate their child’s reading progress across
years, especially when the process is begun
during kindergarten. The consistent format
and language of the continuum fosters pat-
ents” appreciation of where their child started
and what he or she can do as a reader at the
present time. Many of the statements on the
continuum may be used on students’ progress
reports as well,

Share results of the EDL with students
when they are able to undérstand and ave
beginning to select personal reading goals,

Sharing their EDL continuums with readers at
levels 24 and above enables them to see and .

“appreciate their reading progress across time.
The descriptors on the continyum help
students to know what is expected of good
readers, provide them with the language to
discuss and evaluate their performance as
readers, and help them to identify possible
areas where improvement or extension is
needed. This information then enables them to
select appropriate personal reading goals and
to evaluate their own progress in achieving
these goals. Helping these readers to select
personal reading goals can be done during a
follow-up reading conference.
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A Final Word

The EDL may seem overwhelming at first.
When you begin to implement it in your
classroom, you will have to find an organiza-
tional system that. works for you. The assess-
ment procedures will begin to feel less cum-
bersome and easier to do with each assessment
you give. After a while, you will know what
to do, observe, record on the forms, and circle
on the continuum. You will become more
adept in describing your observations.
Eventually, you will find yourself automatical-
ly analyzing students’ responses each time you
interact with them as readers, Using the infor-
mation gained from the EDL to select several
focuses for instruction will help you to be
aware of what individuals or groups of stu-
dents need to learn, practice, and extend.

It would also help to participate in a training
session where videotapes are used to introduce
the EDL. Viewing tapes of EDL conferences
will help you to see what they are like, under-
stand how the conferences and children’s
responses vary over time, and discuss with
peers how they perceive the various students
as readers. Opportunities to discuss observa-
tions and perceptions with your peers enable
you to confirm your judgments or alter your
opinions and establish expectations.

For the sake of time, it may be tempting to
shorten the assessment. For example, you may
decide just to take a running record, deter-
mine a student’s accuracy level, and not ask
for a retelling or consider how he or she reads
orally. If this is the case, remember that accu-
racy rate is just one factor in determining a
student’s reading level.

Some students will read a text with a high rate
of accuracy and fluency. Others will read
rather slowly with a lower rate of accuracy
and some phrasing. Even though the first stu-
dents appear to be the better readers, only the
students’ retellings will reflect what they
understood and recalled about the story. -

Reading that is truly satisfying and effective is
meaning driven. When students are frequently
asked to “read” texts they do not understand,
reading becomes a meaningless task that car-
ries little value for them. Therefore, it is
important to take the time to listen carefully
as students read orally, retell, and respond to
the stories read during the assessment and at
other times.
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It may be just as tempting to decide that a
child is an early, transitional, or extending
reader because he or she reads a certain assess-
ment text level. However, a child’s reading
stage can only be truly identified by what his
or her reading behaviors and responses reflect.
Once again, the text level is just one factor
among many. The circled statements help to
clarify what each reader does well, where he
or she needs support, and what he or she
needs to learn next. Knowing these things will
help you make more effective teaching deci-
sions and plan more efficiently for ongoing
reading instruction.

The EDL has been reviewed and field-tested
for the past two years and will continue to be
revised as more teachers become familiar with
it. As you work with it, you may find places
that need further revision so that the forms,
continuum, and procedures serve you and
your colleagues more efficiently and effective-
ly. Please feel free to send your suggestions
and comments to:

Olivia Ruiz
4456 E. Poe Street
'Tucson, AZ 85711

or

Magali Iglesias
Pearson Learning
299 Jetferson Road -
Parsippany, NJ 07054

Your input and feedback will be greatly
appreciated.
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Other Resounrces

The DRA and EDI, were created to assess and
document primary students’ development as
readers over time within a literature-based
instructional reading program. A teacher’s
understanding of carly literacy issues, how
young children learn, and what they need to
learn to read is fundamental. Knowing how to
create rich literate environments and learning
experiences that honor the way children learn
is also essential in establishing an effective
early literacy learning program.

Developmentally appropriate assessments are
an integral part of the teaching-learning
process but cannot stand alone. What happens
before and after the assessment is most impor-
tant. The following articles and books have
been found to be useful in furthering teachers’
understanding of how to teach children to
read and how to support and extend their
reading.

Brown, H., and B. Cambourne. 1987. Read
and Retell. Portsmouth, NH: Heinemann.

Button, K., M. Johnson, and P. Furgerson.
1996. “Interactive Writing in a Primary
Classroom.” The Reading Teacher
49(6):446-454,

Clay, M. M. 1991. “Introducing a New
Storybook to Young Readers.” The Reading
Teacher 45:264-73.

Cunningham, P. M., and D. P. Hall. 1994.
Making Words. Parsippany, NJ: Good Apple
Division of Simon and Schuster.

. 1995. Phonics They Use. New York, NY:
Harper Collins. '

Curriculum Development Branch. 1991.
Reading Resource Book. Melbourne,
Australia: Department of Education of
Western Australia.

Department of Education. 1985. Reading in
Junior Classes. Wellington, NZ: Department

 of Education.

Escamilla, K. 1987. The relationship of native
language reading achievement and oral
English proficiency to future achievement in
reading English as a seocnd langange.
Unpublished doctoral dissertation, University
of California, Los Angeles.

. 1994a, “Descubriendo la lectura: An
early intervention literacy program in
Spanish.” Literacy Teaching and Learning:
An International Jouwrnal of Early Literacy
1:57-58. '

__.1994b. “Issues in bilingual program
evaluation.” In Compendinm of Readings in
Bilingual Education: Issues and Practices.
Edited by R. Rodriguez, N. Ramos, and

J. Ruiz-Escalante, pp. 74-83. San Antonio,
TX: Association for Bilingual Education.
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Escamilla, K., A. M. Andrade, A, G. M.
Basurto, and O. A. Rujz. 1996. Instrumento
de observacién de los logros de Ia lecto-
escritura inicial. Spanish reconstruction of
An Observation Survey. Portsmouth, NH:
Heinemann.

Ereeman, Y. 1997. L4 enseiianza de la lectura
¥ la escritura: Portsmouth, NH: Heinemenn.

Freeman, Y. S., and D. E, Freeman. 1997,
Teaching Reading and Writing in Spanish in
the Bilingual Classyoom, Portsmouth, NI:
Heinemenn,

Huck, C. S, and G. S, Pinnell, 1991. “Literacy
in the Classroom.” Tn Bridges to Literacy:
Learning from Reading Recovery. Edited by
D. DeFord, C. Lyons, and G. 8. Pinnell,

Pp- 217-230. Portsmouth; NH: Heinemang.

Lyons, C. A. 1994, “Using Literature to Open
the Literate World to Reading Recovery
Students: Lessons from Willie.” In Children’s
Literature in the Classroom: Extending
Charlotte’s Web. Edited by J. Hickman, B.
Cullinan, and S. Hepler. Norwood, MA:
Christopher-Gordon.

McCarrier, A., and 1. Patacca. 1994,
“Children’s Literature: The Focal Point of an
Early Literacy Learning Program.” In
Children’s Literatuve in the Classroom:
LExtending Charlotte’s Web. Edited by J.
Hickman, B. Cullinan, and S. Hepler.
Norwood, MA: Christopher-Gordon,

McKenzie, M. G. 1989. Extending Literacy:

- Part One. Huddersfield, England: Schofield &

Sims.

Pinnell, G. S, and A. McCarrier. 1994,
“Interactive Writing: A Transition Tool for
Assisting Children in Learning to Read and
Write.” In Getting Reading Right from the
Start; Effective Early Literacy Interventions.
Edited by E. Hiebert and B. Taylor. Needham
Heights, MA: Allyn & Bacon,

Schwartz, B. M. Forthcoming. “Self-
Monitoring in Beginning Reading.” 7he
Reading Teacher.

Strong, E. L.. 1994, “Creating a Classroom
Community for Literature and Literacy.” In
Children’s Literature in the Classroom;
Extending Charlotte’s Web. Edited by J.
Hickman, B. Cullinan, and S. Hepler.
Norwood, MA: Christopher-Gordon,

Other Resources




Bibliography

Clay, M. M. 1991. Becoming Literate: The
Construction of Inner Control. Portsmouth,
NH: Heinemann.

. 1993. An Observation Survey of Early
Literacy Achievement. Portsmouth, NH:
Heinemann.

Escamilla, K. 19%4. “Descubriendo la lectura:
An early intervention literacy program in
Spanish.” Literacy Teaching and Learning:
An International Jowrnal of Early Litevacy
1:57-58.

Escamilla, K., A. M. Andrade, A. G. M.
Basurto, and Q. A, Ruiz. 1996. Instrumento
de observacion de los logros de la lecto-
escritura inicial. Spanish reconstruction of
An Observation Survey. Portsmouth, NH:
Heinemann.

. 1994. “Descubriendo la lectura: An early
‘ntervention literacy program in Spanish.”
Literacy Teaching and Learning:

An International Journal of Early Literacy
1:57-58,

Fountas, I. C., and G. S. Pinnell. 1996.
Guided Reading: Good First Teaching for All
Children. Portsmouth, NH: Heinemann.

Holdaway, D. 1979. The Foundations of
Literacy. Sydney, Australia: Ashton
Scholastic.

. 1980. Independence in Reading.
Portsmouth, NH: Heinemann.

Johnston, P. H. 1992. Constructive
Evaluation of Literate Activity. White Plains,
NY: Longman.

Peterson, B. 1991, “Selecting Books for

- Beginning Readers.” Bridges to Literacy:

Learning From Reading Recovery. Edited by
D. DeFord, C. Lyons, and G. S. Pinell. pp
119-147. Portsmouth, NH: Heinemann.

Smith, F. 1986. Understanding Reading.
Hillsdale, NJ: Erlbaum.

. 1988. Joining the Literacy Club.
Portsmouth, NH: Heinemanx.

| Ewvaluacién de_l desarrollo de la lectura



