3rd Grade ELA

Unit: How do I become a Good Reader? 
Stamina, Fluency, Engagement, Meaning, and Attention to Print
Month of September, 2007 (Week 1)

	Meta-cognitive 

Thinking
	     During the first week of school, I plan that I will not be spending a great deal of time on explicit reading instruction because I need to accomplish a few foundational tasks, such as rules, procedures, and culture building.  These elements of my classroom must be in place before I can begin to expect a reading workshop to flow smoothly.  If students do not know how they are expected to sit or move through the classroom, then a guided reading lesson will be distracted by students who are not where they need to be.  Spend the first week or weeks of your year establishing the rules and procedures that are necessary to make the year function smoothly.  (See the unit plan that is part of the SAT for more information on how to structure these first weeks.)
     Most importantly, I will need to diagnose my students using a combination of the immensely useful ECLAS-2 and running records.  ECLAS-2 an intensive assessment program required in all of the city’s public schools that will give you a great deal of information about your students’ reading levels and specific information about their strengths and weaknesses.  Also, during this time, you should be giving some sort of running record assessment that will help you identify a more specific reading level than you will be able to establish using ECLAS-2 alone.  I will use this data to inform me about my students and when creating guided reading groups, when helping individual students to choose appropriate independent reading books, and when designing whole-class lessons.  

     I have chosen not to set up my balanced literacy block during the first week of school because this week needs to be reserved for establishing our Big Goals, cementing the students’ understanding of rules and consequences, and ensuring a solid understanding of essential procedures. 

    I choose to begin the year with having students work on reading and understanding written directions because this is a skill that proves practical in the first week of school (and many students prove rather inept at following written directions early in the year).  Similarly, I begin a focus on text’s organizational features because this is a year-long focus that should begin immediately.



	Stage 1:  Desired Results

	Big Ideas / Enduring Understandings
	Essential Questions

	· Good readers make personal connections with what they read.

· Good readers always have their brains turned on.

· Good readers recognize the people who created a book.

· Good readers know the parts of a book.

· Good readers use tools to understand a book.

· Good readers always look for meaning.
	· How do I become a good reader?

· How do I make reading more interesting

· How do I connect with what I’m reading?

	Essential Skills
	Vocabulary

	Students will be able to…
	· Identify the title page and use it to locate the author, illustrator, and title of book.

· Read and follow written directions.

· Use the text-to-self connection strategy to clarify meaning.

· Summarize a text’s main idea and identify details that support the main idea.

· Reread to monitor their own reading and to clarify meaning.

· Organize and categorize text information by making comparisons and contrasts.

· Organize and categorize text information by using knowledge of cause and effect.
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	Stage 2:  Assessment Evidence

	Performance Tasks

	· Literacy block participation: Students will develop their understandings and skill foundations through participation in the balanced reading program of read aloud, shared reading, guided reading, and independent reading.
· Read alouds: Teacher will model the skill with limited student input.
· Shared reading: Students will read texts together and discuss the texts with respect to daily objectives.
· Guided reading: Students will read in homogenous reading groups and will lead discussions of the text with respect to daily objectives.  Teacher will monitor and guide this conversation as necessary.
· Centers: Students will work in skill-based centers to practice their skills.  At this point in the year, centers are silent working spaces where students complete skill-based worksheets.
· Independent Reading/Conferencing: Students will read independently and use post-it-notes and reading response journals to record thoughts and practice skills.  Teacher will conference with two students daily to assess and guide progress.
· Reading response journals: Students will write in their reading response journals at the end of each day.  Daily writing tasks will reinforce the day’s literacy objective and can be used for assessment.
· Peer communication: Students will discuss their skill development by discussing their readings and their thoughts with partners.
· End-of-unit assessment: Students will show achievement by completing an end-of-unit assessment.


Month of September, 2007 (Week 2)
	Stage 3:  Learning Experiences

	Week 1
	Reading 
	Words Block
	Writing Block

	Objectives and State Standards

Bolded are the Power Standards
	Standard 1:

Power Standard:

SWBAT:  Identify the title page and use it to locate the author, illustrator, and title of book.

SWBAT:  Read and follow written directions.

Daily Objectives:

SWBAT:  Choose 2 books that will last them all week by looking at the cover and reading the first page to see if they can read smoothly.

SWBAT:  Read privately and silently for at least 20 minutes and will then talk with partners about their books for at least 5 minutes.

SWBAT:  Record their thoughts about what they have read by writing in their reading response journals.

SWBAT:  Get back into a book by rereading to recall where they left off.
	Standard 1, 2

Power Standards:

SWBAT:  Identify and produce all letter-sound correspondences.

SWBAT:  Decode by analogy using knowledge
of syllable patterns to read
unfamiliar words, including
multisyllabic grade level words that
are part of word families: CVC
Spelling patterns:

Short vowel sounds: CVC (cat, run), CVCC (tent, pack) with short /a, e, i, o, u/

Consonant Digraphs: /sh, th, ph, ch, -ck/, etc.
	Standard1

Power Standard:

SWBAT:  Write reports using the
writing process.

Daily Objectives:
SWBAT:  Collect focused
moments from their
lives in their writer’s
notebook.

SWBAT:  Choose a small moment  from their life that is
worth developing.

SWBAT:  Elaborate small
moments in their notebooks.

SWBAT:  Turn and talk to a
writing partner.

SWBAT:  Define prewriting as
part of the writing process.

	Assessments
	ECLAS-2

DRA (if required by your school)

Running Records (Teachers College or Reading A-Z, check with your PD for access to Reading A-Z Running Records.  This will be my life for the first week or two of school.   I will use my preps, lunch, any free time to get these done, so that I can move from here) Explain that these are the reading diagnostics that you would use to see where you students are.  I think this piece would go into the metacognitive piece.
	Word sort exit slips at the end of the week.

Spelling quizzes.
	

	Resources to Refer to:
	When thinking about how to set up your literacy block, I suggest reading the influential and insightful Guiding Readers and Writers by Fountas and Pinnell.
	Month to Month Phonics, Elementary Literacy Institute Text, 240 Words Every 3rd Grader Should Know
	


Month of September, 2007 (Week 2)

	Meta-cognitive

Thinking
	Beginning in week 2, I hope to move into some meaningful reading that will begin to transfer my own love for reading and writing to my students.  By cultivating their love for reading, I hope to cement in them the purposes of the classroom rules and procedures as they come to value the consistency and efficiency of our classroom.

I will introduce them to making connections, starting with the foundational text-to-self connections that form the heart of any love for reading.  We will also focus on finding the main idea and finding how that main idea connects to ideas of self.  How is this developmentally and conceptually appropriate in terms of kids learning how to read.  Definitely connections is an easier strategy to grasp then inferencing and is needed to master more high level reading skills and strategies  so definitely reference how kids learn how to read.

	
	Reading Lesson
	Independent Reading
	Words Block
	Writing Block

	Objectives and State Standards

Bolded are the Power Standards
	Standards 1 & 2

Power Standards:

SWBAT:  Use the text-to-self connection strategy to clarify
meaning.

SWBAT:  Summarize a text’s main idea and identify details
that support the main idea.

SWBAT:  Reread to monitor their own reading and to clarify
meaning.

Daily Objectives:

SWBAT:  Use sentence starters to record text-to-self connections in reading response journals.
SWBAT:  Explain that the main idea is what a passage is mostly about.

SWBAT:  Describe how a passage’s details support its main idea.

SWBAT:  Monitor their own comprehension by marking passages they do not understand.

SWBAT:  Connect text to their own lives by explaining how the text’s main idea relates to them.

	Standard 1, 2

Power Standards:

SWBAT:  Identify and produce all letter-
sound correspondences.

SWBAT:  Blend sounds using knowledge of
letter sound correspondences in
order to decode unfamiliar, but
decodable, grade level words
Spelling patterns:

Long vowel spelling patterns—CVVC, CVCV (i.e. boat, bone).


	Standard1

Power Standard:

SWBAT:  Write reports
using the writing
process.

Daily Objectives:
SWBAT:  Define writing (or
drafting) as part
of the writing
process.

SWBAT:  Write
independently for
a specified amount
of time.

SWBAT:  Focus their
narratives by
identifying time
and theme.

SWBAT:  Draft outside their writers notebooks
and keep their
drafts organized.

	Assessments
	Continue running records and other diagnostics.  If done with these, move on to daily conferences with students.

Monitor reading response journals.  Are students making connections in their journals?
	Word sort exit slips at the end of the week.


	

	Resources to Refer to:
	Strategies that Work by Harvey and Goudvis
	Month to Month Phonics, Elementary Literacy Institute Text, 240 Words Every 3rd Grader Should Know
	


Month of September, 2007 (Week 3)

	Meta-cognitive

Thinking
	By week 3, the balanced literacy block should begin to run itself.  Students will understand what they are supposed to be doing and when.  I will begin to focus a great deal of attention on creating a strong guided reading (There are so many definitions of guided reading? Be explicit about what you mean by GR. Is this leveled group guided reading or whole class guided reading.?) program, and in particular, I will focus on monitoring lower-performing students’ mastery of objectives that have already been taught.

This is also time for me to make sure that I am moving rapidly through the necessary objective to prepare my kids for the upcoming January ELA exam.  I know that this is early in the year to be thinking about testing, but I also know that if I am lagging early on, I will have to rush through the standards to get everything in by January. I like this reference to the test.

	
	Reading Lesson
	Independent Reading
	Words Block
	Writing Block

	Objectives and State Standards

Bolded are the Power Standards
	Standard 1
Power Objectives:

SWBAT:  Organize and categorize text information
by making comparisons and contrasts.

SWBAT:  Organize and categorize text information
by using knowledge of cause and effect.
Daily objectives:

SWBAT:  Compare and contrast by filling in a Venn Diagram with details from one text.

SWBAT:  Compare and contrast by filling in a Venn Diagram with facts and details from different texts.

SWBAT:  Use a flow diagram to chart causes and effects from the world around them.

SWBAT:  Use a flow diagram to chart causes and effects by considering what motivates characters to act in certain ways.
	Standard 1, 2

Power Standards:

SWBAT:  Identify and produce all
letter-sound
correspondences.

SWBAT:  Decode grade-level
words using knowledge
of word structure.
Spelling Patterns:

Vowel Dipththongs & Digraphs—/iw, aw, oi, long oo and short oo/


	Standard1

Power Standard:

SWBAT:  Write reports
using the
writing process.

SWBAT:  Write sentences
in logical order
and use
paragraphs to
organize topics.

Daily Objectives:
SWBAT:  Revising as part of the writing process.

SWBAT:  Check their writing to make sure that every sentence is a complete idea with a subject and a verb.

SWBAT:  Identify and   rewrite run-on sentences.

SWBAT:  Write paragraphs with 1 introduction sentence, 3  supporting sentences, and 1 concluding sentence.

SWBAT:  Revise their work for clear beginning, middle, and end.

	Assessments
	Students can respond to read alouds and independent reading using the above-mentioned graphic organizers.  I begin at this point encouraging students to supplement their reading response writing with graphic organizers.

Continue conferencing daily and monitoring journals.
	End-of-week exit slip requiring students to break apart root words and suffixes and put them together.  Definitions of suffixes also worthwhile.


	

	Resources to Refer to:
	
	Month by Month Phonics, Elementary Literacy Institute Text, 240 Words Every 3rd Grader Should Know
	


Month of September, 2007 (Week 4)

	
	Reading Lesson
	Independent Reading
	Words Block
	Writing Block

	Objectives and State Standards

Bolded are the Power Standards
	Standard 1
Power Objectives:

SWBAT:  Organize and categorize text information
by making comparisons and contrasts.

SWBAT:  Organize and categorize text information
by using knowledge of cause and effect.
Daily objectives:

SWBAT:  Compare and contrast by filling in a Venn
Diagram with details from one text.

SWBAT:  Compare and contrast by filling in a Venn Diagram with facts and details from
different texts.

SWBAT:  Use a flow diagram to chart causes and effects from the world around them.

SWBAT:  Use a flow diagram to chart causes and effects by considering what motivates
characters to act in certain ways.
	Standard 1, 2

Power Standards:

SWBAT:  Identify and produce all
letter-sound
correspondences.

SWBAT:  Decode grade-level
words  using
knowledge of word
structure.
Spelling Patterns:

Vowel Dipththongs & Digraphs—/iw, aw, oi, long oo and short oo/


	Standard1

Power Standard:

SWBAT:  Write reports
using the
writing process.

SWBAT:  Review work
independently
for spelling and
conventional
capitalization
and
punctuation.

Daily Objectives:
SWBAT:  Define editing
and publishing as stages in the writing process.

SWBAT:  Identify nouns, verbs, and
adjectives in sentences.

SWBAT:  Proofread work by using
Conventional proofreading symbols.

SWBAT:  Use correct
Sentence endings, priods, question marks,
Exclamation points.

	Assessments
	Students can respond to read alouds and independent reading using the above-mentioned graphic organizers.  I begin at this point encouraging students to supplement their reading response writing with graphic organizers.

Continue conferencing daily and monitoring journals.
	End-of-week exit slip requiring students to break apart root words and suffixes and put them together.  Definitions of suffixes also worthwhile.


	


