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Institute Student Achievement Toolkit 2007

Pre-Kindergarten: Math Block Guidance
We have modified the structure of your Math Block to be more developmentally appropriate. Please read the guidance given before you undertake planning your math lessons.

Calendar & Weather Activities Guidance

Purpose of Calendar Activities

Calendar time has the potential to cover many purposes, including but not limited to: 
· Orienting students to their daily schedule, letting them know about any changes that day (like assemblies), and telling them about upcoming events such as holidays & birthdays.

· Reinforcing Math and Science objectives related to counting (forwards, backwards, skip counting), telling time (days, months, and years), reading a calendar, using senses to observe the weather, identifying numbers, working with patterns, interpreting graphs, and more.

· Building community through engaging in shared experiences.

Planning for Calendar Time
Before you begin teaching, you should work with your collaborative to generate a master plan for calendar time (see below). You will cut-and-paste this plan into each day’s Math Block Lesson Plan, because these activities should be highly repetitive and you will not need to create daily Calendar plans. 

You will keep these questions in mind as you plan your Calendar time:

· How will students practice telling time, including the daily schedule, days of the week, months of the year, dates, holidays, etc.? 

· How will students develop and practice using weather knowledge? 

· How will students build and practice additional math skills through repetitive routines? 

· How will you set and reinforce behavioral expectations? 

Examples of Calendar Activities
Choose a range of objectives to cover, since calendar time has the potential to reach so many objectives. Here is a sample list, not meant to be all-inclusive, of activities you could do in your classroom.

Standard: Recognize simple patterns and predict what comes next when patterns are extended.
Activities
· Date Patterns: You can create a pattern with the dates, by using colored post-its, or different shaped cut-outs, for example. Ask students to “read” the pattern with you, and then to predict what will come next.

· Number of days in school: Each day you are in school, post another cut-out/post-it/index card with the number of days in school written on it. You can write the number with students present and ask them for help. When you post the number (usually in a line along the top or bottom of the board), count up to that number as you point to each day in school. You can use the number of days in school to create a different pattern, and use it for reading the pattern and making predictions. 
Standard: Begin to categorize time intervals and use language associated with time in everyday situations (“in the morning,” “after snack”).

Activities

· Day of the week: There are a number of songs about the day of the week, but don’t sing them in isolation - emphasize that the days of the week are also on the calendar! You should also discuss the vocabulary “yesterday, today, and tomorrow,” as well as the fact that we don’t go to school on Saturday or Sunday, so we have to post those dates on Mondays.

· Months of the year: Students may start to recognize the months of the year if you have them posted in a list and read them aloud every day. You can also find songs about the months of the year.
· Upcoming holidays, birthdays, etc.: When you build your calendar, post any holidays using special pictures or cards. You can then talk about those holidays when you are reviewing the date each day. 

· Month, day, and date: You will need a blank monthly calendar, labeled with the name of the month and the days of the week. Rather than having the dates already filled in (as on a standard calendar), you should work with students to post each day’s date – using cut-outs, post-its, or index cards – as it occurs. Review the name of the month and days of the week.

Standard: Count by ones to 10 or higher using correct verbal counting sequence.
Activities
· Number of days in school: Each day you are in school, post another cut-out/post-it/index card with the number of days in school written on it. You can write the number with students present and ask them for help. When you post the number (usually in a line along the top or bottom of the board), count up to that number as you point to each day in school. You can use the number of days in school to create a different pattern, and use it for reading the pattern and making predictions. 
· Today’s Date: Count how many days there have been in the month, pointing out that the number you end on represents today’s date.

· Upcoming holidays, birthdays, etc.: You can count how many days it is until the next holiday, or counting down from the holiday to the current day. 
Standard: Recognize and describe patterns in the environment
Activities
· Today’s weather: You can have “weather helpers” who go outside to check the weather, or the whole class can observe the weather on the way back from lunch or the restroom. Write this text on a sentence strip: “Today it is ______. It feels ______.” Post the sentence strip on the Calendar board. You would post picture icons and words in the first blank to describe the appearance of the weather (sunny, cloudy, rainy, snowy), and icons in the second blank to describe the temperature (hot, warm, chilly, cold).

· Seasons: Posting the seasons of the year with a simple spinner or other selection device sparks conversations about what the seasons are, and what types of weather go along with each.
Standard: Participate in creating and using real and pictorial graphs.

Activity

· Weather graph: Use a simple bar graph with a column for each kind of weather (sunny, cloudy, rainy, etc.). Color in one square each day to correspond with that day’s weather. 
Standard: Begin to compare the numbers of concrete objects using language (e.g., “same” or “equal”, “one more”, “more than”, or “less than”).

Activity
· Weather graph: This is a great time to talk about comparisons- which type of weather have we had more of, less of?

Calendar Materials
You can either make all of your own materials or purchase a commercial calendar set for about $10 at a teacher supply store or office supply store. 

Here are some additional supplies you will want to keep handy for calendar time:

· Masking or scotch tape

· Markers

· Sticky tack

· Pointer or yardstick
· Calendar date cards/cut-outs/post-its

· Days in school cards/cut-outs/post-its

Managing Calendar Time

Students should remain engaged throughout calendar time. Plan your activities so that they are fast-paced and interactive (songs, choral counting or reading, questioning). If you are excited about calendar time, your students will be as well. 

Sample Calendar Sequence
This is a sample sequence for Calendar time. Please note that this should be adapted to fit your students and your classroom at Institute.

· Count the number of days posted in the current month, then students predict what today’s date/number will be. Post today’s date card, then count days in current month again. 
· Note a student’s upcoming birthday, count how many days until the student’s birthday. 
· “Read” the pattern on date cards, and predict what will come next.
· Talk about current day of the week, sing “days of the week” song
· Talk about current month, sing “months of the year” song

· Post number of days in school, count up to today’s number. Discuss pattern in number line, predict what will come next.

· Discuss seasons- what season is it now, what kind of weather do we have in this season, when will the season change/what comes next?
· Check weather, decide on how it looks and feels, post descriptors. 

· Tally weather on graph, discuss graph- which type of weather has more/less/same?
Math Mini-Lesson Guidance

Introduction to Mini-Lessons

Developmentally, pre-kindergarteners have very short attention spans. To present a 20-minute introduction to new material is neither realistic nor feasible. In early childhood, mini-lessons meet students where they are at, presenting new content in a quick and engaging manner. A mini-lesson is basically an introduction to new material, in just 8-10 minutes.

Purpose of Mini-Lessons

Mini-lessons are used for a number of reasons, including but not limited to: 
· Accommodating students’ attention spans

· Presenting new content in easily-comprehensible “bits” or “chunks”

· Unifying the class around a topic that is being learned that week, given that the rest of students’ knowledge and skill-development will happen in small group or centers. 

Planning for Mini-Lessons 

You will teach a mini-lesson directed at the target objective for that day. The mini-lesson should provide the direct instruction upon which small-group practice will build. Use the lesson planning document to plan your mini-lessons as the introduction to new material. See the sample Math Block Lesson Plan at the end of this document for an example.

Examples of Developmentally Appropriate Mini-Lessons
Mini-lessons are completely objective-driven, even though they are short. Here are some example activities that target objectives from the math unit plan:

· SWBAT match objects that are alike. (PK.Math.Sorting-1): The teacher takes out a Mystery Bag of objects from the classroom (for example, a crayon, a pencil, a block, a toy car, a marker, a feather, a bead). As the teacher pulls items out of the mystery bag, the class helps her to sort the objects into two color groups- blue and red. Each time the teacher pulls an object from the bag, she asks the class “Does this go with the blue group? Is it the same?” and “Does this go with the red group? Is it the same?” When the class has finished sorting the objects into two groups, the teacher reinforces that everything in one bowl is red, the same, and it goes together; everything in the other bowl is blue, the same, and it goes together. 

· SWBAT “read” a pattern by saying the pattern elements out loud (PK.Math.Patterns-2): After the class is seated, the teacher announces they will be working with patterns today. She says, “I’m going to make a people pattern!” The teacher calls up students to the front of the room, and has them stand in a line. Some students begin to notice the pattern- blue shirt, yellow shirt, blue shirt, yellow shirt. The teacher says, “Let’s read the pattern by saying the colors of our friends’ shirts: blue, yellow, blue, yellow…” The teacher repeats the people-pattern with boy-girl-boy-girl, and the students “read” that pattern as well. The teacher closes by emphasizing that every time you see a pattern you can read it by saying the parts of the pattern that you see.

· SWBAT recognize and identify which group has more, when one group of 1-10 objects contains more objects than the other group. (PK.Math.More/Less-2): Using a stuffed animal and some plastic fruit manipulatives, the teacher leads the class in a game of feeding the animal. She explains that the animal is so hungry he always wants to eat whatever there is MORE of! She holds up one hand with 3 apples, and the other with 5 oranges. She asks the class which fruit he would prefer. The teacher models thinking aloud, and counting to check a guess. When the class has decided the animal would like the oranges rather than the apples, she “feeds” them to him. They repeat the game two or three more times with different fruits and amounts.

Math Small Group Instruction Guidance

Introduction to Small Group Instruction

Small group instruction is a highly effective way to present content, monitor comprehension, coordinate student practice, and give feedback. With young children, a whole-group experience often does not adequately present concepts in a way that all of them understand. Small group instruction allows for differentiation for learning styles, levels, interests, and more. During small group instruction, the teacher will usually sit at a student-level table, facing the rest of the room. The students in her group (2-5) will be facing her, so that they are not distracted by other students. A small group lesson can last from 5-15 minutes, depending on the target objective and level of the students.

Purpose of Small Group Instruction
Small group instruction is used for a number of reasons, including but not limited to: 
· Differentiating content to every learner

· Ensuring comprehension of the objective

· Correcting student errors in a supportive environment.

Planning for Small Group Lessons 

You will teach a small group lesson directed at the target objective for that day. This lesson is fulfilling the guided and independent practice component of the lesson cycle, building on the mini-lesson (introduction to new material) taught at the beginning of the math block. You will want to give a brief review of the mini-lesson to refresh students’ memories of the objective, but the majority of your time should be spent on independent student practice with the teacher observing and assisting as necessary. 

Use the lesson planning document to plan your small group lessons. See the sample Math Block Lesson Plan at the end of this document.

Sample Small Group Practice
Small group lessons are completely objective-driven, and follow the arc of a 5-step lesson plan. Most activities from the mini-lesson time can also be adapted to be used in small group instruction. Here is a sample activity that targets an objective from the math unit plan:

· Sort objects into groups of their own choice: 

· The teacher introduces the sorting activity to the group by relating it to a previous activity. 

· She then shows the group 3 farm storyboards (half-sheet drawings of a barn and a grass field) and a bucket of farm animal manipulatives. 

· She takes about 15 farm animals and tells her group that she is the farmer, and she is going to decide which animals live on which farm. 

· She tells her group that she wants the animals that are the same color to live together, so, with the students’ help, she sorts the animals into the three farms by color (with some animals left over, which she puts back in the bucket). She models thinking aloud during this entire process. 

· Next, she tells the students it’s their turn to sort some animals. She distributes 3 farm storyboards and about 15 farm animals to each child, and gives them the same instructions as earlier. 

· As the children work independently, she monitors their progress and asks questions to correct errors as needed. 

· If a child finishes early, she will extend his activity by asking him to re-sort the animals so that different ones are living together. 

· As a closing, she will call the students’ attention back to her and asks each child in turn to tell her which kinds of animals live on each of their farms.

Managing Small Group Time

Students should be seated at a low table or on the carpet, facing you rather than the classroom. It is best to find an area a little bit removed from the activity and noise of the rest of the class in centers. Every day when students come to your table/rug, you will need to remind them of a few guidelines for being in the group. These guidelines could include:

· We follow the teacher’s directions.

· We do not touch the materials until the teacher says it’s okay.

· We clean up before going back to our centers.

You will also need to keep an eye out for the rest of the class working independently! While students are working in your group, look up from time to time to see that students are cooperating, staying in their seat, and using their whisper voices.

Math Centers Guidance

Introduction to Centers in Early Childhood Classrooms
Centers are a key element of the early childhood classroom. There are many names for what we are calling centers- workstations or learning centers, among others. When you enter a pre-kindergarten classroom during centers time during the regular school year, you will see students working independently at various stations (centers) in different parts of the room, engaged in many types of activities. The teacher circulates at the beginning, taking anecdotal records and ensuring that students are working purposefully. During the rest of the time, the teacher works with a small group in the back of the room. When the teacher gives a signal (such as a bell or lights-out), students clean up their center and rotate to their next center, which is posted on a bulletin board in case they forget. The teacher monitors their transition before working with her next small group. Centers may look different in small ways in each classroom, but most centers share the common elements described above. Centers during institute will look significantly different than centers in your region.
Centers are mostly used for math and literacy, but can be adapted to reinforce other subjects as well. There is a difference between objective-driven centers (for example, a patterning station) and free-play centers (such as a kitchen play area). During institute, you will be engaging students in objective-driven math centers as a component of the math block. 

Purpose of Math Centers 
· Encourage students to develop independence and self-management skills
· Provide the teacher with time/availability to work with a small group of students
· Reinforce key skills introduced in previous lessons
· Allow students time for free exploration of concepts and materials
Planning for Centers Time 

Centers should address the needs of your students for more practice on last week’s target objectives, as well as more generally providing the opportunity for free exploration or reinforcement of other standards. Centers time is essentially independent practice from the lesson cycle. When you are planning your centers, ask yourself the questions from the lesson planning template from the independent practice section: 

· How will you clearly state and model behavioral expectations? 

· How will you ensure that all students have multiple opportunities to practice? 

· How will you scaffold practice exercises from easy to hard? 

· How will you monitor and correct student performance? 

· Why will students be engaged/interested? 
The students that are not in your small group will be engaged in centers-like activities for 20 minutes each day. This is a stepping stone towards having rotating centers, which is something you can work toward for your classroom in the fall. The centers-like activity should be something that students can work on independently while you are teaching a small group. For this reason, you will want the objective to be familiar to students, so that they do not need guidance while working on the independent activity. These activities may involve free exploration, independent work, or peer interaction.
When you are planning your centers, speak to the corps member who taught math during the previous week. Ask them which 2 or 3 objectives students had the most difficulty with during small group lessons. Design 2-3 centers that will reinforce or remediate these objectives. Students will use these centers throughout the week to reinforce what was taught last week. 

As you are building your centers, think of activities that will benefit the range of students in your classroom without being a ton of extra work on your part. An example of this type of activity would be the pattern trains station-- it is naturally differentiated through the inclusion of cards with different levels of difficulty of patterns (AB, ABB, ABC). Students can choose which types of patterns to copy and extend; there is no color-coding or formal leveling needed. 

You will include these centers on your lesson plan document. See the sample Math Block Lesson Plan at the end of this document for an example.
Examples of Math Centers
Here are some examples of math centers that target the standards in your unit plan:

· SWBAT copy an AB, ABB or ABC pattern with manipulatives. (PK.Math.Patterns-3a, b, c): Students have access to a bucket of snap cubes and a set of “pattern train” cards. They choose one pattern train card and replicate the pattern of cube colors on the card.  
· SWBAT extend an ABB or ABC pattern by adding pattern elements to the end of a given pattern beginning. (PK.Math.Patterns-4b, c): Students have access to a bucket of snap cubes and a set of “pattern train” cards. They choose one pattern train card and replicate the pattern of cube colors on the card, and then extend the pattern beyond the ten cubes shown on the card. 

· SWBAT recognize and identify which group has more, when one group of 1-10 objects contains more objects than the other group. (PK.Math.More/Less-2): Students work in pairs to play a game with cardstock “cookies” and plates. Each student takes a plate and puts however many cookies they choose on the plate. The students then decide whose plate has more cookies. They each draw a picture of the two of them holding their plates of cookies, and circle the plate with more cookies.  

· SWBAT sort a mixed up quantity of objects into at least three groups of their own choice. (PK.Math.Sorting-4): Students choose a bucket of manipulatives off a shelf with many options- farm animals, ocean creatures, vehicles, cubes, buttons, attribute blocks. They take the manipulatives back to their seat, and using a set of 3-4 bowls, sort the manipulatives by an attribute. When they are done, they may sort a different way or choose another bucket of manipulatives to sort.
Managing Centers Time

Management of centers time takes some work. You must have patience and be very explicit when modeling and explaining centers behaviors. You will need to model centers behavior, practice working in centers, and positively reinforce students on a near-daily basis for the first few days of school. Even after students know the centers routine, you will need to remind them daily.
Before you start planning for your centers time, you should consult with the adults at your school who are familiar with the routines to which your students are accustomed. If your students are used to a certain set of centers routines, and these will accommodate your Math Block lesson plans, you should continue to use those systems.

In consultation with the adults who are familiar with your students, you will need to set and reinforce guidelines just for centers time. It will help to read these each day before centers, to remind your students of your expectations. Such guidelines could include:
· We stay in our center and work until the teacher rings the bell.
· When the teacher rings the bell, we clean up right away.

· We use our whisper voices so that it does not get too loud.

· We share with our friends.

· We ask a friend if we need help.

You will also need to construct a centers training plan for your students. You must train your students in how to use centers, just like you will train them to clean up, line up, work quietly, and sit still on the carpet (among other things!). It will help to work with your collaborative to create the centers training plan, because eventually every corps member will be teaching math and will need to know how students have been trained. 
You should implement the centers training plan as a series of mini-lessons during the first few days of school (in your region, you will spend a longer period of time training your students). 
· On the first days of institute, you will spend some time during Math-Literacy Hour presenting mini-lessons to explain, model, and have students practice each of the centers-related skills listed below. 
· During your Math Block on these first few days, you will implement a simplified Math block. You will engage with students in the whole-group context (for Calendar/Weather routines and your mini-lesson), and then have them engage in Guided/Independent practice as if they were in centers, but with you available to circulate and monitor their mastery of the centers guidelines and procedures you have taught them. You will not be teaching Small Group lessons on these days. 
· You should also consider that there may be multiple adults in your classroom while you are implementing centers and small-group instruction. Take advantage of this situation to have the other adult(s) monitor student behavior while you concentrate on your small group to maximize time spent on student learning.

You will need to train students on at least the following things (you may think of others as well!):

· How to get out materials for their center (where they are, how to carry them)
· How to work quietly and share with their friends

· How to ask for help (i.e., ask a friend first, then raise their hand or other signal)

· How to respond to the bell or other clean-up signal (i.e., freeze and listen for instructions)

· How to clean up their center (where things are put away, how they should be put away)
· The importance of working independently as much as possible, since you will be working with a small group

Beginning in the second week of teaching, you should begin with independent centers and small group instruction, but pay careful attention to students’ behavior to both positively reinforce and correct as necessary. 

Sample Centers Schedule at Institute
You will need to explain to your students that half of them will work independently while the other half is in a group with you, and then they will clean up and the two groups will switch activities. Here is a sample schedule of a possible centers time, including teacher and student actions:


10:00- Group 1 students go to centers. Group 2 students go to small-group meeting area.

10:00-10:15- Teacher works with Group 2 students.


10:15- Teacher rings the clean-up bell.


10:15-10:20- All students clean up. Teacher monitors progress.


10:20- Group 2 students go to centers. Group 1 students go to small-group meeting area.

10:20-10:35- Teacher works with Group 1 students.


10:35- Teacher rings the clean-up bell.


10:35-10:40- All students clean up and go to the carpet for lesson closing. Teacher monitors.
SAMPLE

PRE-K MATH BLOCK LESSON PLAN (~60 min.)
	PRE-PLANNING: KNOW, SO, SHOW
	OBJECTIVE.  

What will your students be able to do? (
	CONNECTION TO THE SUMMER ACHIEVEMENT GOAL.

How does the objective connect to the summer achievement goal? (

	
	SWBAT: recognize and identify which group has more, when one group of 1-10 objects contains more objects than the other group. (PK.Math.More/Less-2)
	

	
	(INFORMAL) ASSESSMENT. 

How will you know whether your students have made progress toward the objective? (  How and when will you assess mastery? ( 

	
	Anecdotal records, looking at student work, small-group observation.



	
	KEY POINTS.

What three to five key points will you emphasize? (

	
	-the group that has MORE will have a larger number of things in it

-we can count to see how many there are in each group to know which one has more

-sometimes we can just look at one group compared to the other and see which one has more!

	LESSON CYLCE: GO

	CALENDAR & WEATHER ROUTINE.   (10 min.)

How will students practice telling time, including the daily schedule, days of the week, months of the year, dates, holidays, etc.? (
How will students develop and practice using weather knowledge? (
How will students build and practice additional math skills through repetitive routines? ( 

How will you set and reinforce behavioral expectations? (
*Please remember that this section should remain very consistent across institute!
	MATERIALS. 

	
	· Count the number of days posted in the current month, then students predict what today’s date/number will be. Post today’s date card, then count days in current month again. 

· Note a student’s upcoming birthday, count how many days until the student’s birthday. 

· “Read” the pattern on date cards, and predict what will come next.

· Talk about current day of the week, sing “days of the week” song

· Talk about current month, sing “months of the year” song

· Post number of days in school, count up to today’s number. Discuss pattern in number line, predict what will come next.

· Discuss seasons- what season is it now, what kind of weather do we have in this season, when will the season change/what comes next?

· Check weather, decide on how it looks and feels, post descriptors. 

· Tally weather on graph, discuss graph- which type of weather has more/less/same?
	Tape, post-it notes, marker



	
	WHOLE-GROUP INTRODUCTION TO NEW MATERIAL.  (10 min.) 

What key points will you emphasize and reiterate? (
How will you ensure that students actively take-in information? ( 

How will you vary your approach to make information accessible to all students? (
Which potential misunderstandings will you anticipate? (
Why will students be engaged/interested? (
	

	
	Okay friends, today we’re going to play with our animal friend Stitch. Stitch is always hungry! He likes fruit a lot- but he always wants to eat whatever there is MORE of- he doesn’t care what kind of fruit it is. I have some apples, and also some oranges. Let’s see which kind of fruit he would want to eat! I think he would want the oranges, because that pile is bigger. How can I know for sure? Oh yes, I can count!! 1-2-3 apples. 1-2-3-4-5 oranges. Which is a bigger number, 3 or 5? You’re right, 5 is bigger! Let’s feed the oranges to Stitch. 
Repeat the game two or three more times with different fruits and amounts.
Set behavioral expectations for centers and small-group before students are dismissed from the carpet.
	Stuffed animal with a large mouth, plastic fruit manipulatives


	
	SMALL-GROUP PRACTICE. (35 min. total: 15 min. activity, 5 min. clean-up time, 15 min. activity)

How will you clearly state and model behavioral expectations? ( 

How will you ensure that all students have multiple opportunities to practice? (
How will you scaffold practice exercises from easy to hard? (
How will you monitor and correct student performance? (
Why will students be engaged/interested? (
	

	
	TEACHER-LED INSTRUCTION (15 min)
	INDEPENDENT CENTERS (15 min)
	

	
	Opening:  Remember how we fed Stitch before? Now you will get to feed your own animals!
(Quick!) Intro to New Material: Let’s practice with this animal- a tiger! He’s hungry!! He can have apples or pears- let’s see which one he’ll want. Help me count! Model counting, choose larger group, feed to tiger.
Independent Practice: Now you’re going to give your friend a choice for their animal. Noah, pick out two kinds of fruit for Raven’s lion to choose from. Great! Oranges or grapes. Raven gets to count the oranges and grapes to decide what kind of fruit her lion would rather eat. Then once she has fed her lion, she’s going to pick out some fruit for Noah’s bear. You will get to feed your animal two times. Monitor pairs working together! Help students who are having trouble. Take anecdotal notes as possible/relevant.
Closing: Wow, our animals have full tummies- they can’t eat any more food! How did we choose what food they would eat? That’s right, we counted how many of each kind, and picked the group with more. The group with MORE always has a higher number in it! 
Materials: Empty milk cartons with clipart animal bodies pasted on, and mouth cut out around hole in  milk carton so manipulatives can go in; fruit manipulatives
	Objective: SWBAT: extend an AB, ABB or ABC pattern by adding pattern elements to the end of a given pattern beginning.  (PK.Math.Patterns-4a, b, c)
Activity: Pattern trains with snap cubes and pattern train cards in ABB and ABC patterns. Students start by copying the pattern, and then extend it by continuing with those color cubes. Advanced students can create their own ABB or ABC or other pattern.

Materials: Pattern trains, snap cubes
	

	
	Group #1 Students (small-group first): Anthony, Gianna, Kiana, Raven, Noah, Oscar
	Group #2 Students (centers first): Alliyah, Luis, Yvette, Juan, Seth, Vicente
	

	
	CLOSING. (5 min.)

How will students summarize what they learned? (
How will students be asked to state the significance of what they learned? (
How will you provide all students with opportunities to demonstrate mastery of (or progress toward) the objective? (
Why will students be engaged/interested? (
	

	
	My friends, we did a lot of math work today! Let’s talk about the work we did, and what we learned.

What can my friends who worked at their tables tell us? Students may say “we played with cubes,” “we made patterns” etc. Oh yes- you made some wonderful patterns. I also noticed my friends Luis and Yvette working so nicely together, sharing the cubes. That’s what I like to see when you are working at centers. 

We fed lots of hungry animals today at Ms. Halgren’s table!  Can you tell me which group of fruit the animals wanted to eat- the group with more, or less? That’s right- MORE. We know a group has more because we can count. The higher number means there are more fruits in that group. More is a bigger number. We’re going to keep learning about MORE tomorrow.
	





