Standard I1—Hjistory of the United States and New York

Performance Indicators
Students can.

Elementary

Student
Work
Sample

My Family

32

Context

In this kindergarten activity,
students were asked to complete an
individual book. Various aspects of
family life were depicted by filling
in both a picture and a word or
phrase. Each page was completed to
assess understanding of a specific
hands-on learning experience.

Hy ‘F«mily likes +o celebrate,
Easter

5

.. .know the roots of American culture,
1ts development from many different
traditions, and the ways many people
from a variety of groups and
backgrounds played a role in creating
it

. . .recognize how traditions and
practices were passed from one
generation to the next.

Commentary
The Sample:

= reveals through the art work an understanding that the drawing is connected to the

statement

= demonstrates an understanding of the contributions of individuals to the family unit

= demonstrates an understanding of family values, culture, and traditions

= demonstrates an understanding of the interdependence of family members

= demonstrates a level of symbolic development that sufficiently illustrates the topic.
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Standard I1—Hjistory of the United States and New York

Elementary

Student
Work
Sample

Journal of
an lroquois
Child

34

Context

This journal was written as
part of a fourth-grade
integrated English/social
studies unit. Based on
research, students were asked
to write a daily journal from
the point of view of an Iroquois
child, demonstrate knowledge
of social, political, economic,
cultural, and religious
activities.

Performance Indicators
Students can.

.. .gather and organize information about the
traditions transmitted by various groups
living in their neighborhiood and community

. . .view historic events through the eyes of
those who were there, as shown In thefr art,
writings, music, and artifacts

.. .Stuady about how pegple live, work, and
utilize natural resources.




Commentary
The Sample:

= discusses agricultural practices
that originated with the Iroquois

= demonstrates ability to look at
life through the perspective of an
Iroquois child

= demonstrates the ability to
transfer research information
into the language of a
first-person journal but
incorporates some errors of fact
in the narrative

= develops an realistic daily
picture of life through the
inclusion of repetitive daily tasks
and practices

= defines specific family roles
through discussion of daily
activities of individuals

= shows skillful use of language
conventions, including variety in
sentence structure and word
choice; correct spelling and use

of punctuation.

4 Accomplished

used a number of different research sources for
information and included them in bibliography.

information was specific, detailed, and correct.

written from the point of view of an Iroquois child
and makes a clear and realistic picture of the child.

demonstrated a well-organized, realistic, day-to-day
picture of the events in the life of an Iroquois
child.

chose an appropriate Iroquois name that reflects a
strong personal trait.

included significant, detailed examples of traditional
Iroquois life, such as: roles, tools, artifacts, trade,
agriculture, customs, hunting/fishing.

includes a variety of correct sentences and descrip-
tive vocabulary, with correct punctuation and
spelling.

3 Independent

used one significant research source for information
and included it in bibliography in correct form.

factual information was correct.

was written from the point of view of an Iroquois
child.

demonstrated organized, realistic, day-to-day pic-
ture of an Iroquois child.

chose an appropriate Iroquois name that reflects
one of my personality traits.

included significant examples of the traditional
Iroquois way of life.

sentences are correct and make sense.

2 Instructional

used a reference source with assistance and
included it in bibliography in correct form.

most information was correct.

journal was from the point of view of an Iroquois
child.

journal described realistic events in the life of an
Iroquois child.

chose an appropriate Iroquois name.

included examples of some of the traditional
Iroquois way of life.

most sentences are correct and make sense.

1 Beginning

with teacher help, beginning to understand how to
use reference sources.

need to check the information to be sure it is cor-
rect.

with teacher help, journal was written from the
point of view of an Iroquois child.

chose an Iroquois hame.

included one example of the traditional Iroquois
way of life.

with teacher help, beginning to use correct sen-
tences, punctuation, capitalization, and spelling.
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Standard 2—World History

Context Performance Indicators
- Students can:
Intermediate In this sixth grade project
students are asked to research .. .know some important historic events
ancient Egyptian culture. Topics and developments of past civilizations
to research include pyramids,
hieroglyphics, sarcophagi and . . .view history through the eyes of those
mummies, as well as the daily who witnessed key events and
lives of ancient Egyptians and developments in world history by analyzing
geographical features that their literature, diary accounts, letters,
affected their lives. Based on the artifacts, art. and other documents
research students must produce a
Student newscast demonstrating their .. .Investigate why people and places are
Work knowledge of ancient Egypt. located where they are located and what
patterns can be perceived in these locations.

Sample

Commentary
The Sample:

= introduces topics with an
attention-getting device

Ancient

Egypt
Project

= uses a variety of
stimuli such as maps and

props

= demonstrates a

knowledge and

understanding of the
material being
presented through the
use of details and
examples

= adapts the
student’'s knowledge
about ancient Egypt
to the format of a
newscast.
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Standard 2—World History

Context

Performance Indicators

Sixth grade students will
participate in an interdisciplinary
medieval faire as a character in
medieval society. They will generate
questions to guide the gathering
and organization of research
information that will help them
understand and develop their
character. They will write and
perform as their character. They

Intermediate

Student will develop a knowledge base
regarding the political, economic,

Work and social aspects of medieval
Sample society to accurately present their

character.

Students can:

.. .know the social and economic
characteristics, stuch as customs,
traditions, child-rearing practices,
ways of making a living, education
and socialization practices, gender
roles, foods, and religious and
spiritual beliefs that distingursh
different cultures and civilizations

. . .Investigate the roles and
contributions of individuals and
groups to key social, political, cultural,
and religious practices throughout
world history

Come to the
Faire

and other documents.
Commentary
ood The Sample:
s .
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38 _\W/ = demonstrates the ability to

.. .View history through the eyes of
those who witnessed key events and
developments in world history by
analyzing therr literature,
diary accounts, letters,
artifacts, art, music,
architectural drawings,

use key words.
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Standard 2—World History

Context

Commencement . .
This global studies performance

task engages students in role-
playing influential figures from
world history in a television format
(meeting of the minds). Students
will be involved in researching,
presenting, and defending different
individuals’ historical impacts in
written/oral and visual
presentations. The student work
sample presented below reflects a
single dimension of a complex,
multifaceted, dynamic assignment.

Student
Work
Sample

Meeting of the

Performance Indicators
Students can.

. ..analyze changing and competing
Interpretations of issues, events, and
of developments throughout world
history

. ..analyze the roles and contributions
of Iindividuals and groups to social,
political, economic, cultural, and
religious practices and activities

. . .understand the development and
connecteaness of Western civilization
and other civilizations and cultures in

many areas of
_—— \_ treworid and

Minds

or, JO i
6r\Tr\:‘r\‘s att'\tudes towar

e
425, at thirteen. Joan beg

':golns These voices wer
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Commentary
The Paper:

=engaged the reader throughout

= clearly persuaded the reader of the indi-
vidual’s impact

= thesis statement was fully developed;
reflected analysis but overstates the
impact of the individual’s role in history

«included a variety of well-integrated
sources throughout paper

«included well-selected facts and details
throughout paper

= organization and mechanics
—was logically organized
—was grammatically correct
—was properly cited

The Oral Presentation/Seminar:

=was memorable, engaging, and thought-
provoking

= used appropriate and accurate information

= interacted with others, listened, asked
questions, and built on others’ ideas

= stayed in character throughout

The Poster/Visual Presentation:
= catches the viewer’s attention
=was interesting and persuasive to viewer

= conveyed significant, accurate information

=was neatly arranged and lettered

= was spatially- and well-planned.
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Standard 2—World History

Context

Commencement The global studies activity asks that
students select one social studies
concept or world issue such as human
rights and develop it into a research
report. The report includes the
implications and consequences of the
topic under investigation. Students
use a variety of resources including
literature, factual accounts, and
visuals to develop a final product such

as the mural below. This mural
Student depicts the background causes for the
Work revolutionary movement in Mexico.
Sample The student work sample presented

below reflects a single dimension of a

. . complex, dynamic, multifaceted
Culminating P o

Performance Indicators
Students can.

. ..analyze evidence critically and
demonstrate an understanding of how
clrcumstarnces of time and place
Influence perspective

. . .understand the broad patterrs,
relationships, and interactions of
cultures and civilizations during
particular eras and across eras

. ..plan and organize historical

research profects related to regional
and global interdependence.

_—

. ) assignment.
Project in
Global Studies
9-10
—
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Commentary
The Mural:

= shows the masked figures of a youthful
leader and his hidden followers, reflecting
the need for secrecy among those who seek
a change

= shows the village scene based upon the
book 7#he Forty-Third War, illustrating the
negative impact of revolution upon poor
families whose sons are taken against their
will to fight

= uses the image of hot spot to locate Chiapas
on the Mexico map, and the radiating
circles to demonstrate the broader effects of
the revolution.
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Standard 2—World History

Context

In this task, each student
researches a personality from the
European Middle Ages and prepares
to “be” that person during a
simulated council (i.e., meeting of
the minds). Each student is
expected to prepare responses to
specific questions and concerns
regarding the struggle between the
Church and numerous monarchies
during the late Middle Ages. This
activity helps students to (1)
analyze, critique, and hypothesize
the roles of the Church and the
state, (2) formulate and defend
historical interpretations,

(3) analyze and make use of primary
and secondary historical sources,

(4) research important historical
personalities and events, and

(5) express historical information
and interpretations in a non-
traditional, creative format.

Commencement

Student
Work
Sample

The Diet of
Avignon—Who
Should Rule:
Pope or King?

44

Performance Indicators
Students can.

. ..analyze changing and competing
Interpretations of issues, events, and
developments throughout world
history

. ..analyze the roles and contributions
of Iindividuals and groups to social,
political, economic, cultural, and
religious practices and activities

.. .ddentify historical problems, pose
analytical questions or hypotheses,
research analytical questions or test
hypotheses, formulate conclusions or
generalizations, raise new questions or
rssues for further investigation

.. .Jdentify and analyze advantages
and disadvantages of various
governmental systems.

Commentary
The Sample:

= demonstrates the development
and connectedness of Western
civilization by using
characters from a specific
period of time discussing the
same issue

= analyzes the concept of power
by examining church-state
conflict in Medieval Europe

«shows relationships and
interaction of cultures through
diverse character selection

= provides opportunity for
students to discern the roles
and contributions of
individuals to social, political,
economic, cultural, and
religious activities through
individual character research
needed prior to the simulation

= promotes recognition of
changing and conflicting
interpretation of historical
developments through its
debate activity.
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Standard 3—Geography

Elementary

Student
Work
Sample

State
Brochures

Context

This fifth-grade brochure is a
culminating performance assessment to
the study of a region in the United
States. The grade five curriculum
includes a study of the United States
with an emphasis on geography and
economics. After an introductory lesson
to a United States region, students in
groups were asked to select and
research a state in the region they are
studying. As the unit lessons continued,
each group had to complete the
research and develop a brochure.

Each group has to make an oral
presentation. They had to convince
their classmates (who are acting as
potential investors) to open a business
in their state. They had to suggest a
profitable business and location. They
had to give reasons to attract business
to their state by discussing the major
attributes and advantages of living and
working in that state.

plains, and TF

Performance Indicators
Students can.

.. .Jdentify and compare the physical,
human, and cultural characteristics
of different regions and pegple

. . .gather and organize geographic
Information from a variety of sources
and displayed in a number of ways

.. .Stuay about how the availability
and distribution of resources Is
Important to a natfon’s economic
growth.

Commentary
The Sample:

= demonstrates a use of a
variety of research
materials to find specific
information

= exhibits the ability to
make inferences and
support conclusions from
the data

= shows an
understanding of how
geography and climate
affect ways people earn

Houston, Austin a living
= incorporates
ther items ‘.’ngé’a”.?y' irﬁicrgons
document
machinery: - evidences students’

ability to work
together and
complete an
assigned task.
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Standard 3—Geography

Elementary

Student
Work
Sample

Down on the
Farm

Context

Upon completion of a
unit on farm environment,
second grade students
developed a pictorial map
of a farm of their own
design. They prepared a
map to display geographic
information that answers
the questions “where is it
located?” “why is it there?”
and “what is it used for?”

Performance Indicators
Students can.

.. .draw maps and diagrams that serve as
representations of places, physical features, and obfects

. . .aescribe the relationships between people and
environments and the connections between people and
places

. . .present geographic information in a variety of
formats including maps, tables, graphs, charts,

diagrams, and computer-generated
models. T

48

RUBRIC

check
here

My map has:

My map has:

My map has:

My map has:

Important buildings
(like a farm house,
barn, silo, chicken coop)

all of the buildings and more
details

all the important farm
buildings

some buildings

Land forms (like ponds,
hills, fields, lakes)

many different land forms

the important land forms

some farm land forms

I have labeled all the clear neat labels for every- labels for all the places some labels
places and things on thing and things

my map

Key a complete and neat key a complete key a key

Farm animals

many, varied, and recogniz-
able animals

important farm animals

some animals

Crops many different and recog- important crops some crops
nizable crops
Directions all 4 directions neatly and all 4 directions included the directions

correctly labeled

with help

My map is neat, easy to
read, and colorful

My map is very carefully,
colorfully, and neatly done

My map is complete

My map is mostly com-
plete

| can explain my map
to my teacher

| can explain each item and
tell why they are on my map

I can explain most items
and tell why they are on
my map

I can explain some items
and tell why they are on
my map




Commentary
The map depicts:

«animals and crops on a farm
= structures on a farm

= various land uses such as orchards or vineyards, corn and wheat fields,
and pastures

=water sources such as streams, rivers, and ponds on a farm

«includes labels, four cardinal directions, and a key. 49




Standard 3—Geography

Commencement

Student
Work
Sample

Indiana Jones
Goes to . ..
Africa

50

Context

As an introduction to a unit on an
area or region of the world, students
will make a presentation on the
impact of an artifact on a culture.
Based on student research, the
presentation will include:

= a student-made replica of the artifact

= the origins, construction, uses, and
significance of the artifact. In this
particular activity, it is an
introduction to Africa.

Performance Indicators
Students can.

. . .understand the development and
Interactions of social/cultural,
political, economic, and religious
systemns in different regions of the
world

.. .explain how technological change
affects pegple, places, and regions

.. .Interpret and analyze documents
and artifacts related to significant
developments and events in world
history.

——

Commentary
The Sample:

= the student-made artifact
is a realistic three-
dimensional model

= the report was based on
information effectively
gathered from a variety of
sources including
CD-Rom

= the report clearly
described the various
components of a working
shadoof

= the report clearly shows
how peoples living along
the Nile River developed
a technology to use the
river water for irrigation
of agriculture.




L

The making of a shadoof: This is how I reproduced my shadoof
based on pictures I discovered.

Materials:

e 2 7x1 1/2” pieces of wood

1 8x1/2” piece of wood

1 12x1/2” piece of wood

1 Rock (Proportional to weight of pot)
1 Pot (Proportional to weight of rock)
String

Screws or nails (for support)
Directions:

In making a shadoof you must first have all of your materials.
Take the (2) congruent, 7x1 1/2” pieces of wood and cut a
v-shaped slot on each of their upward points. Firmly nail or
screw them into the base wood. This will keep the shadoof in
place. Next, apply the 8x1/2” piece of wood in the (2) slots of the
7x1 1/2” pieces. Cut the string into proportional sizes and fasten
the 8x1/2” pieces to the v-shaped pieces. Following this step, you
must take the 12x1/2” piece and attach it to the horizontal,
8x1/2”. (Do this by using another portion of string.) This should
allow the wood to move back and forth. Now attach the pot to
one end of the 12x1/2”, which will be used for an anchor or

weight. Finally, make sure all of your parts of your shadoof are
secure and working correctly.
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Stanaard 4—£Economics

Context

Intermediate This colonial project involves both

math, English, and social studies
(economics). Students are given a
variety of coins from the period and
are asked to convert them into the
coinage in common usage at that
time. With limited budgets, they are
asked to purchase necessities for
daily living in Colonial America.
Students are then required to keep

Student a record of their purchases and
Work write a letter home justifying their
expenditures.
Sample

Making Choices

Performance Indicators
Students can.

.. .adefine basic economic concepts such
as scarcity, supply and demand,
markets, opportunity costs, resources,
productivity, economic growth, and
systems

. . .explain how societies and nations
attempt to satisty their basic needs
and wants by utilizing scarce capital,
natural, and human resources

. . .present economic information by
using media and other appropriate
visuals such as tables, charts, and
graphs to communicate ideas and
conclusions.

Commentary
The Sample:

= demonstrates an understanding of
the economic concerns of
opportunity costs

< illustrates the ability to utilize
monetary exchange rates
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52

= indicates knowledge of life in the
colonial period in the United
States

= demonstrates an understanding of
basic mathematical functions

= is written in an engaging and
interesting manner

= displays the ability to use
language in a grammatically
correct fashion

= includes the sophisticated use
of sentence structure and
persuasive writing.
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Stanaard 4—£Economics

Context
Commencement Performance Indicators
Students can:
In this commenceme
- nt level task
students . ..unae
SuCens first learn about Maslow's and hoersfa”_d the nature of scarcity
e y _Of needs (physiological, hor w nations of the world make
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:Z ctct))ntekmporary society. Using thei?‘l anal
xthook, selected prim .. .analyze the effecti -
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Sample ﬁllgllouS) from the perspective of
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. Lk ] rod . b c Information
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Hierarchy of were met.
Needs Applied .. .analyze the roles and buts
M contribu,
to the Medieval of individuals and groups to sac/,;‘;ans
AWOI’Id— political, 6’6‘0/70/77/2
nalytical ; cultural, and ’
that during wrar, arn
Essay ] Maslow’ hierarchy. it can _be pro enu“y et religious practices
By looking at ” Soility hed of their NEECS 1 i\ e needs and activities.
redieval times: £F 4 difficutty meeti™
However, nts an
sufficiently. ic need met. nis class
riod had each bas 1ty. They
Lords 1T th? ed‘ﬁ\;gr‘\re\een Kings, knights: 3 Ot:‘ri: ggyaaf\yVay
included nobles, ol furs to keep e
d wore Velve ; - castles which wer
ate the best food an e living in the! castle ed
1eg. They felt s ¢ king who live
om thetf Odf t and used U gect the 10 (\)ne were the bases
magnificenty e e erentV fortable, T
there. Although hey
of army protection: \age of fort for PO
- cpurch served ap the nobility
The Rdom:\rl\\ di?jtgoz“:\\lcpport system. ach perzf\){_“of;“r;‘ \r(‘(?ung children
ple and ¥ 1y to gain Nigner status R0 coul
nurchmen
had the opportuntty “- 7\ o become & knight. © dinal, an
ages to lea™ hov - hop, next a caf inat,
becarr?‘ig Sr\est, qnen a bishop: &% arc\re‘zg‘sgc 51 and political P
tf)er?:x\\y the pope: The King Wee ¢ ?\’R‘ag\ords pecam powerty
\ int - pility &
- erson could be porn rriage- The nO
tion & b g more land through war or m? Some  on to g er
by gaining "o to achieve PeY onal goZ’s:
the OPDOV‘U“T‘W. ne R catholic church
education within © very gifferently:
d serfs were treate
er, the pe ants an opulation 1O not have
However - d agreat PO nof the P g \ter wWas difficult 1O
\:euda\\ST(\:'\\ rcnet Their basic need of food 2% \\S in houses with dirt
nee an
each N2 asants got 1oWer quality 1000 T igtes were ! gged.
meet. P€ chi Their < shoes
and no Wi ows O . They rarely W
floors . nd were not very wart red. \f they were
54 torn, and dirty, al ly, and t very well manne
hey were dirty, ST Y:
e




Commentary
The Sample:

= addresses the task by demonstrating an understanding of the hierarchy of needs in the
medieval world

= explores the interdependence of individuals and groups within the medieval world
= assesses relationships among social, political, religious, and economic institutions
= demonstrates the student’s ability to discuss the divisions within medieval society

=only vaguely demonstrates understanding of commonalities between the lives of the
lord and vassal

= demonstrates inconsistencies in understanding of economic benefits

= shows an understanding of feudal society with its multiple systems of political and
economic obligations between lord and vassal

=shows instances of overgeneralization which weakens the accuracy of the analysis. 55



Standard 5—Clivics, Citizenship, ana Government

Context

Elementary This kindergarten big book

was prepared after a variety of
learning experiences focusing
on Martin Luther King.
Through the use of
filmstrips/videos, picture books,
tapes, and creative dramatics,
students internalized his
importance to American
history. The children were

Student asked to demonstrate in a
Work picture and a sentence
(dictated oral response) their
Sample own dream of how they would

make the world better using
the ideals of Martin Luther
King.

Martin Luther
King: “I Have a
Dream”

Performance Indicators
Students can.

. . .know the roots of American culture, its
development from many different traditions, and
the ways many people from a variety of groups
and backgrounds played a role in creating it

. . .gather and organize information about the
Important accomplishments of individuals and
groups, including Native American Indians,
living in their nefghborhoods and communities

. . .understand that citizenship includes an
awareness of the holidays, celebrations, and
symbols of our nation.

Commentary
The Sample:

= states a dictated idea which demonstrates
an understanding of the values expressed
in Martin Luther King's “I Have a Dream”

speech

= states a dictated idea which also applies
an ideal of Martin Luther King’s message

56 to the student’s daily life

= a picture created by the student which
illustrates the dictated sentence. Picture
can be observed to relate to the topic and
at least be at a beginning level of symbolic
development

= demonstrates the ability to transfer a
Martin Luther King ideal into student’s
own life experience.
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Standard 5—Clivics, Citizenship, ana Government

Elementary

Context

Performance Indicators

This fourth-grade project was an
interdisciplinary communication
arts/social studies activity. Students
were introduced to the presidential
election process through activities and
lessons. They then participated in a
class primary and general election.
Students volunteered to run for
president. Each selected a political party.
The volunteers were asked to select a

Student campaign manager, research issues, and
Work write speeches. They then campaigned
for their party’s nomination.
Sample
Each student in the class represented 2
Test the states’ electoral votes. The primary

Presidential:

winners campaigned to “win” the states,
electoral votes by knowing and

Students can:

. . .Investigate the basic purposes of
government

.. .participate in activities that focus
on a classroom, school, or community
Issue or problem

. . .understand how the structures of
local, state, and federal governments
are organizead.
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most accurately won the states, electoral
votes. The candidate that correctly
addressed the most issues and received
the most electoral votes won the
election.
ked Commentary
acher! as .
jlver, our t€ t 1 said | did The Sample:
one day in Febru :jy‘to for prest nt.
r\ -
if they wan « shows an understanding
eople if e
not want 10 run. ¢ president had t0 e of the activity by
were running fo 10 be in. DioN describing the process the
The peop'e t party they wan Each candidate students experienced
tell Mr. Sil hzmocraﬂc candid d 1 would be
oriffiths W g manag nd\ = demonstrates a
al rudimentary
needed @ . :
ate
hers. - ech and pamclsver understanding of the
write a campaign Szt We had 0 ans in election process
” est. n
we had ¥ candidates cont! answer by look! gs— ) .
“gest te €L 1 - \We got the &= < in the clas = evidences the ability to
ions for point>: other sou communicate the ideas
the ency¢ ioyed it. . coherently
1y enjoy _pionn
oom. | e d a primary ?r‘\ gogar‘me = exhibits the ability to
s 0 .
After the Speef\::“e\ really d app on because she draw conclusions
id not Wit | thin
and | 0 nstead .
on ! -
\—\err\a\’\de w mont in expresses opinions about
romised pizZza i person the activity and results.
P e for the real ef\eC box’ { to eac
i tate
hen itW ates out © that s
ﬂ\\l\el class piC per of elector | votes
state wWas
58
- —



gets elected.
| was part of the
went. Firs ann
residen £ we con
with spee hes, 10
My campaid anad
pe in this electio W
very f e wrote S
speech and some two

| felt disappointed
gion. | al

so felt great b€
1 got 1




Standard 5—Clivics, Citizenship, ana Government

Commencement

Student
Work
Sample

Media Watch

60

Context

Students collect, research, critique,
and organize specific current event
articles. A single article is then used
to help students evaluate current
public policies, formulate new policy
proposals, and present these
proposals in a class presentation for
peer critique and in a media watch

journal for evaluation by the teacher.

This activity is designed to help
students to: (1) understand and
evaluate the American political
process, (2) formulate and assess
alternative public policy proposals,
(3) consider the economic causes,
relationships, and implications of
public policy, and (4) perform a self-
assessment of the private and public
importance of current events and
civic awareness.

Performance Indicators
Students can.

. . .lake, defend, and evaluate positions
about dispositions that facilitate thoughtful
and effective participation in public affarrs

. ..participate in school/classroom/com-
munity activities that focus on an issue or
problem

. . .understand how citizenship includes the
exercising of certain personal responsibili-
ties, Including voting, considering the rights
and interests of others, behaving in a civil
manner, and accepting responsibility for the
consequerices of one’s actions

. ..analyze the United States involvement
In foreign aftfairs and a willingness to
engage In international politics, examining
the ideas and traditions leading to these
foreign policies.

Commentary
The Sample:

= identifies a key issue in
Bosnian-United States relations

= analyzes a range of interests
and positions held by the
various parties

= selects and evaluates courses of
action and assessed the
probability of the success of a
policy via the prince chart

= assesses the cost and
benefits of the proposed policy

= allows student to suggest
alternative solutions and
evaluate the consequences of
the solution by proposing
strategies in bolstering the
policy proposals

= allows student to
demonstrate a broad base
of learning by expanding
on a small article to develop
positions and policy outcome

probabilities.
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Key player | position power priornty player s prince gcore
#1 congress 3 5 4 +60

#2 president Clintont 2 4 4 +32

#3 NATO 3 5 +60

44 Serblans -4 2 b) -40

45 Croals -4 2 5 -40
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Standard 5—Clivics, Citizenship, ana Government

Commencement

Student
Work
Sample

Enlightenment
and the French
Revolution

62

Context

This tenth-grade global studies essay was written in response to a document-based

question:

The writings of the Enlightenment philosophers contributed to the French

Revolution.

Using your knowledge of the Enlightenment and the French Revolution as

well as the contents of documents A - G,

a. discuss t/iree ideas of the Enlightenment philosophers;

b. explain how each idea chosen was reflected or violated by a specific
development of the French Revolution.

Students were asked to read and analyze documents, take note of the authors’
points of view as they related this information to their prior knowledge of a
historical period (Enlightenment and French Revolution); organize the information
for presentation in a well-structured essay response.

Performance Indicators
Stuaents can.

.. ..consider the nature and
evolution of constitutional
ademocracres

. ..analyze the roles and
contributions of individuals and
groups to socral, political, economtic,
cultural, and religious practices and
activities

.. .Interpret and analyze docurments
and artifacts related to significant
developments and events in world
history

.. .analyze historic events from
around the world by examining
accounts written from different
perspectives.,

Commentary
The Essay:

= contains a clearly stated thesis

=« demonstrates skills needed for historical
analysis and interpretation

= uses documents correctly with strong
recognition of various authors’ points of
view

= uses accurate and relevant data

= develops a thorough discussion of both
the Enlightenment individuals and
their effect on the leaders of the French
Revolution

= clearly draws distinctions between the
moderate and radical phases of the
French Revolution

= recognizes the gap between the
Enlightenment and the realities of the
French Revolution.
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Samples of Student Work

The samples of student work included in this section are intended to begin the process of articulating the
performance standards at each level of achievement. This collection is not yet adequate for that purpose in either
number or scope of examples. As New York State continues to collect work samples from the schools for inclusion
in the document, we expect a much clearer understanding of the performance standards to be evident.

Neither are these samples presented as models of excellence. They vary in degree of achievement. Some are

“acceptable;” others “more proficient.” All are meant to provide examples of the kind of work students might
produce to demonstrate progress toward the standard.

31



Introduction

This revised edition of the Learning Standards for Social Studies incorporates changes to the content standards
and performance indicators based on extensive review by the public. It should be considered a working document;
as educational practice improves, these standards will continually be revised.

New in this edition are samples of student work, along with teachers’ comments on the work. The examples are
intended to provide some ideas of tasks that support attainment of the performance standards. They are not mod-
els of excellence. Rather, they represent various levels of acceptable work. It is important to remember that these
are just suggestions of ways that students can demonstrate progress toward achieving the standards.

The State Education Department will continue to collect and publish samples of student work. As teachers
become more familiar with the standards and students become more proficient in meeting them, the level of the
performance standards and content standards will continue to rise.

Taken together, the content standards and the performance standards define the learning standards for students
in social studies.

The Board of Regents recognizes the diversity of students in New York State, including students with disabili-
ties, students with limited English proficiency, gifted students, and educationally disadvantaged students, and has
made a strong commitment to integrating the education of all students into the total school program. The standards
in the framework apply to all students, regardless of their experiential background, capabilities, developmental and
learning differences, interests, or ambitions. A classroom typically includes students with a wide range of abilities
who may pursue multiple pathways to learn effectively, participate meaningfully, and work towards attaining the
curricular standards. Students with diverse learning needs may need accommodations or adaptations of instruc-
tional strategies and materials to enhance their learning and/or adjust for their learning capabilities.

Vi



