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Student Achievement Toolkit 2006

E.S.L.: Big Goals

A big goal is a long-term goal that students can work towards over the course of an entire semester or school year.  Big goals motivate and focus students on achievement.  Big goals are very different from short-term goals (I.e. students will be able to add and subtract), as well as from abstract goals (I.e. students will become life-long learners.), in that big goals are both long-term, concrete, and meet the following characteristics:

· They are comprehensive – The big goal is generally aligned with standards and standardized assessment and is inclusive of all students.

· They are motivating – They excite your students and give them something to work towards. This does not necessarily mean that your students have a natural interest in the big goal; however, it does mean that there are consistent extrinsic and intrinsic motivating systems in place to invest students in the big goal.

· They are achievement-oriented and attainable– The big goal pushes students to go “above and beyond” what they would normally do; however, it is also within the grasp of students who work very hard. The big goal is something that can be accomplished within the time frame of the semester/school year.

· They are results-oriented – The big goal has to do with outcomes, and not only process (I.e. – The difference between: students will “write 3 complete essays” and students will “score no lower than an 80% on 3 complete essays they write,” is results oriented.) The big goal should be correlated to the significant gains measure.

· They are track-able – Student progress towards the big goal can be measured through some form of assessment tool. Consequently, progress can be clearly communicated to both teacher and students on-going throughout the year.
	ESL Level
	What the “significant gains” Student Looks Like
	What the Instruction Looks Like
	What the Assessment/Tracking Looks Like

	Beginning
	Start of  the Year:

Students are unable to say “hello my name is.” They have limited to no understanding of English, spoken or written and are not able to speak or write on their own either.


	Students should be taught basic English grammar in speaking and writing. A traditional English conventions book is the best way to figure out in which order to teach skills. Students should be taught to write simple sentences and paragraphs.

Students at this level learn reading best by learning key sight-words and vocabulary words, and then examining word structure. In elementary rooms, this also looks like phonemic awareness and basic phonics. Listening comprehension is best taught through repetition and thematic practice of vocabulary and sentence structure.
	MASTERY GOAL

Unit planning with objectives pulled out based on speaking, listening, reading, and writing. Those objectives will be assessed (quizzes and tests) and then mastery will be recorded.

For younger grades, this could mean giving mini-quizzes and testing NYCESLAT skills (though this test is very low level and should be supplemented with higher order thinking.)

GROWTH GOAL

You can also measure reading level growth with running records, as long as you are asking comprehension questions.

	
	End of the Year:

If a student is 3-12th grade, the student leaves reading on 3rd grade level. If a student is K-2, they leave are approaching grade level reading, but may still struggle with comprehension.


	
	

	Intermediate
	Start of Year

Students entering into intermediate ESL should be reading near grade level if they are K-2 or on a 3rd grade level if they are grades 3-12. Students should have a decent grasp of English in all four ESL arenas, though levels of writing/speaking will be varied (most should at least know basic conversation and present tense).
	Instruction at this level begins with a review of the more advanced beginning concepts, such as basic conversation and simple verb conjugation.

In writing and speaking, students should be introduced to higher order grammar skills, like tenses, adverbs, and adjectives. Students should also be taught to communicate in writing using proper sentence structure and appropriate paragraph format. Students should be able to write multiple paragraphs at this level.

In reading and listening comprehension, the focus shifts from basic conversational skills to deeper understanding of text and discussion. This is a transition year for ESL learners. At the start, the should be really building English skills. By the end of the year, they should be learning mostly ELA skills.
	GROWTH GOAL

If a student is in intermediate ESL grades K-2, one way to track growth is running records (mostly in a self-contained room. For push-in/pull-out, objective mastery tracking should be preferred).

For grades 3-12, there is a diagnostic test based on fluency and comprehension growth called the RPTE. The website releases past tests, and you could use a separate test as the beginning/middle/end of year diagnostic.

The website is http://www.tea.state.tx.us/student.assessment/resources/release/RPTE/index.html.

MASTERY GOAL

Many teachers teaching intermediate ESL also create their own mastery tracking system with ELA objectives modified for ESL learners.



	
	End of Year

The intermediate year of ESL is meant to build foundations. Students should now have a grasp on higher order grammar skills like different tenses (past, present progressive, etc.) and have a foundation of ELA comprehension skills. Students should end this course reading in English on a 5/6 grade level (or on grade level if they are elementary school students).
	
	

	Advanced
	Start of the Year

Students should be nearing proficiency in English in all four components of ESL instruction (speaking, writing, reading, and listening). Students may need mild review of English grammar skills, but the ESL instruction will be really detailed and tailored to specific students.
	A veteran ESL teacher describes instruction for this class as “muscle building.” It is the student’s opportunity to practice regular curriculum ELA skills with a little bit of modified support for ESL.

You should be doing in your class whatever an ELA teacher on the same grade level would be doing, only with mild ESL modifications.

For example, if in 10th grade English, students are expected to write a research report, ESL students are expected to do the same, though the teacher may make modifications based on student data.

In an elementary room push-in/pull-out, teachers can either supplement projects that classroom teachers are already working on, or create their own ambitious projects with modifications (and a different timeline).
	MASTERY MODEL

Teachers use the ELA/literacy curriculum to create their own objectives to assess. (Assessment can happen on writing pieces with rubrics or on quizzes/tests.) These objectives should also be supplemented with some ESL related grammar/language objectives.

GROWTH MODEL

Using the RPTE is a way that you can assess for growth. These are grade level tests, so as they increase their score on the grade level tests at the beginning, middle, and end of the year, you will know how much they have grown.

The website is http://www.tea.state.tx.us/student.assessment/resources/release/RPTE/index.html.

Teachers can also use ECLAS scores and running records scores to measure student growth in reading.

	
	End of the Year

By the end of the year, students should be on their way to mastering all ESL objectives and the bulk of ELA objectives. They should end with an excellent grasp of all of the skills they will need to succeed in a “regular” class.
	
	


