[image: image1.png]


[image: image2.png]



New York State Education Department

New York City Department of Education
School Comprehensive

Educational Plan

(CEP)

(Abridged Version Based on the Empowerment Schools/Autonomy Zone Template)

2006-07

	

	School: 


	P.S. 146X Edward “Pop” Collins
	Region/District: 
	2/08
	

	
	
	

	School Address: 
	968 Cauldwell Avenue, Bronx, NY 10456
	

	
	

	School Telephone:
	(718) 378-9664
	Fax:
	(718) 328-5858
	

	


SECTION I --  Reflective Essay 
Accomplishments, Dilemmas and Student Achievement

P.S. 146 has continued to show improvement in student achievement.  We have met Annual Yearly Progress performance targets for the past two years, and in Fall 2005 we became a School in Good Standing.  However, many of our students are still not meeting grade-level standards in literacy, math and social studies.  
This essay reflects on our main goals and addresses our greatest accomplishments (expanding AIS and establishing student assessment portfolios), our most critical dilemma (literacy foundations) and our plans to help all of our students reach the highest academic standards.

One of our major accomplishments this year has been to expand Academic Intervention Services (AIS).  Assessment data show that large numbers of our students struggle in literacy and/or math.  In 2005 State tests, over 50% were below grade level in math, and over 70% were below level in literacy (assessment data is analyzed in Section II below).  We set a goal to provide AIS to all students performing below grade level in literacy or math. We believe that expanding our AIS programs, along with our work to improve core curricula across the school, has helped our struggling students to greater academic success. 

Academic interventions in literacy and math are delivered in a variety of ways.  In grades 3-5, identified students are pulled out to a separate classroom for small group instruction in literacy or math by an AIS teacher.  AIS teachers also push into classrooms in grades K-5 to facilitate small group learning.  In some cases, we take a team teaching approach, pairing an AIS teacher with a classroom teacher for daily literacy or math instruction over an extended period of time.  Service delivery has been flexible and responsive as students’ needs changed over the school year.

Academic interventions are data-driven.  Services were given to students performing below grade level in literacy or math, according to 2005 test scores, assessments at the beginning of the school year (including ECLAS2, WRAP, EDM assessments), and teachers’ observations.  AIS teachers reviewed assessment data to group students for extra support in specific areas.  Students were grouped and pulled out for extra instruction in their weak skills, and then re-assessed.  Literacy and math skills were assessed throughout the school year, using Princeton Review, Region 2 assessments, EDM assessments, teacher-generated math and literacy assessments, learning walks, teacher observations and reviews of student assessment portfolios (among others, see Section II).  With real-time data available to monitor progress, AIS and classroom teachers modified curricula to strengthen students’ weaknesses.

Some academic interventions follow literacy programs, including the Voyager (grades K-3) and Wilson (grades 3-5) reading programs.  Other literacy interventions use Balanced Literacy, targeting weak skills through readers and writers workshops.  Math interventions address students’ assessed needs through small-group instruction, EDM games, and the use of math manipulatives.  

AIS services were delivered during the school day, in 90-minute math and literacy blocks.  We also conducted a lunchtime tutoring program for grades 3-5.  Identified students, including ELLs and Special Education students, were given extra instruction in literacy and math in small groups during half of their lunch period.  Lunchtime tutoring was offered by AIS teachers, Coaches, and classroom teachers.  We also offered before and after-school programs, which used the same intervention programs given during the school day.  Voyager, Wilson, readers and writers workshops, and EDM games were offered to struggling students before and after school, four days a week, for 45 minutes in the morning and 120 minutes in the afternoon (80 minutes after the teachers contract went into effect). 

We were able to achieve broad coverage with AIS because we have a large AIS staff.  We have two AIS teachers for K-3 literacy, one AIS teacher for 3-5 literacy, and one AIS teacher for math.  In addition, the Math and Literacy Coaches, IEP teacher, SETSS teacher and intervention-trained classroom teachers provided AIS. 

We expect to see improved performance in literacy and math as a result of our expanded AIS programs.  We have recently seen success with intensive AIS and lots of small-group instruction given before, during and after school.  In 2005, extensive AIS raised grade 4 scores, so that 72% of students performed on level in math.  Preliminary test results from the 2006 ELA suggest that this year’s expanded AIS program has been effective in raising literacy achievement, most significantly in grade 3.  In 2005, over 46% of grade 3 students scored at level 1 in ELA.  Preliminary 2006 ELA scores show that number is down to 27% (who did not meet promotional criteria). 

Another important accomplishment of the 2005-2006 school year is the implementation of student assessment portfolios.  Every child in the school, from Pre-K to grade 5, has a portfolio.  Teachers collect data about each student, including ECLAS2, WRAP and EPAL assessments, interim assessments from the Region and Princeton Review, EDM unit tests, and teacher-made assessments in math, literacy and social studies.  Portfolios also contain completed writing pieces and reading logs.  The portfolios are kept in the classrooms, and are available for review by administrators, teachers, students, and parents.  The assessment portfolios support data-driven instruction, making it easy for teachers and students to see their strengths and weaknesses.  The portfolios are also an important accountability tool for teachers and students.  The assessment portfolio system has been very successful in some classrooms, where records are well-kept and teachers and students frequently refer to them.  Other teachers need more professional development to improve their students’ assessment portfolios.  We will continue to develop and strengthen the assessment portfolios and data-driven instruction in 2006-2007.

Our most critical dilemma is literacy.  Too many of our students struggle with reading and writing.  We have seen some progress in literacy in the testing grades, but our best performance, 50% of students on or above level in grade 5, is still unacceptable. (See Section II for presentation of data and analysis).  We need to make changes to find the right path to success.  We believe that continued low literacy achievement has to be addressed at its foundations, in the lower grades (Pre-K to grade 3), and in professional development. 

In 2005-2006, we took a number of steps to address literacy needs.  These include:

• School-wide standards-based literacy curriculum mapping.  Adhering to the ELA standards and performance indicators in collaborative lesson planning brings cohesion to literacy instruction and makes a natural progression, grade by grade, to successful reading and writing.  However, 2005-06 assessments and reflections on the current school year suggest that more structure is needed to make the literacy curriculum more effective.  In 2006-2007, we will implement a scripted Balanced Literacy curriculum called Making Meaning.  This program is described below.

• Data-driven collaborative planning.  Each grade has a lead teacher, who directs information and resources to other teachers on the grade.  At weekly grade meetings, teachers review assessments, share resources, plan lessons and receive professional development.  In 2006-2007, grade meetings will be expanded to a double period to allow for more concentrated planning and professional development.

• Professional Development in literacy instruction. In 2005-2006, teachers received support in the components of Balanced Literacy and using data to drive instruction. Teachers did inter-visitation within the school and at PS 121 to view best practices in literacy.  Teachers were trained in ECLAS2, WRAP, E-PAL and other literacy assessments.  Teachers were trained to use the Princeton Review website to review data and generate material for instruction and assessment. All teachers were also trained in the Co-Nect program, which helps teachers differentiate instruction by matching resources with the literacy strands identified in assessment data.  Grade Leaders and the Literacy Coach received 9 full days of professional development from Co-Nect, and learned about project-based learning, literacy instruction (reading strategies, vocabulary, etc.) and differentiating instruction.  Grade Leaders will turnkey this information to the rest of the staff.  Pre-K teachers met with a Regional Early Childhood specialist and the lower-grade Assistant Principal to design curricula that develops oral language.  Other topics addressed in professional development in 2005-2006 include how to set up learning centers to support ECLAS2 strands, questioning strategies using Blooms taxonomy, writing IEPs, and ELL teaching strategies and the components of the NYSESLAT.  PD was given by Coaches and other member of Tier III, Mondo, LEAP and Voyager consultants, and Region 2 staff.

• Implementation of writing programs.  In 2005-2006, we implemented writing programs to supplement the writers workshop.  WriteSource is a program of lessons and activities for developing writers in grades 3-5.  In grades K-1, students were taught to write with the Units of Study series from Lucy Calkins.  The Units of Study series was successful and will be expanded to include grades K-2.  However, WriteSource did not prove to be as successful.  Learning walks conducted in Spring 2006 showed that most students are still not writing on grade level. A school-wide writing initiative will be implemented in 2006, in which students will produce writing in a specific genre over 6-8 week intervals, with an emphasis on the writing process.  This project-based writing initiative is described in more detail below.

• Project-Based Learning.  Giving students the chance to study a topic for an extended period of time and from the perspective of different disciplines promotes higher-order thinking and deepens knowledge.  Some projects completed in 2005-2006 include:

• Grade 2 students studied NYC by reading, doing on-line research, taking field trips, making models, maps, illustrations and brochures, and developing oral presentations. 

• Grade 3 students combined study of cultures around the world with study of geography (oceans, continents, longitude and latitude, landforms etc.).  Students read, researched, and wrote essays about various countries, and made papier mache globes.   Students celebrated their learning with a culminating fiesta, where they shared their work with parents, teachers, and administrators. 

• Grade 5 students supplemented their study of Canadian history, government and culture with shared reading of the novel Hatchet.  Drama activities enhanced students’ comprehension of the novel.  Students were required to use science concepts about climate and human needs to understand and write about the story. 

• Grade 5 students participated in the Digital Storytelling program sponsored by Pearson Scott Foresman and the Pearson Foundation.  Students created multimedia presentations about systems of the human body.  Students conducted on-line research and reported on topics using animated and narrated PowerPoint slide shows.  These audio-visual documents are posted on the Internet, at www.digitalartsalliance.org.

• Use of outside consultants.  In 2005-2006, we hired consultants for professional development and enrichment of the literacy curriculum.  In grades K-1, a Mondo consultant modeled Balanced Literacy lessons and conferred with teachers to plan differentiated small group instruction.  Two consultants from LEAP (Active Learning Leads to Literacy) worked with teachers to devise hands-on, arts-based activities in the social studies curriculum that addressed needs identified by the ECLAS2 assessments. A Voyager consultant supported AIS and classroom teachers in using the Voyager intervention program.  A Co-Nect consultant supported teachers in data-driven literacy instruction.

• Enrichment of the Literacy Curriculum.  Cluster programs in music and drama enhanced the literacy curriculum.  The music program for lower-grades Pre-K–3 emphasized songs that support phonemic awareness and phonics.  The drama program, for Pre-K–1 and grades 4-5, enhanced literacy by helping students to visualize and make meaning of texts.  Under Project Arts, grade 2 students worked with an artist from the Marquis Studios, who connected a social studies unit on community roles to a puppetry project.  In grade 5, students participated in a poetry workshop and poetry slam led by a Bronx-based poet named Pedro Pacheco. 

• Celebrations of literacy.  We continued our association with RIF (Reading is Fundamental) to engage children in the pleasures of reading.  RIF events included “Dress as Your Favorite Character” Day, a Bedtime Story celebration, A Magic Schoolbus Read Aloud, and a Harry Potter Festival. We also had Fall and Spring book distributions, in which every child in the school received a free book.  We also participated in the Studentreasures program, in which every child in Pre-K–grade 5 wrote a book that was published in hardcover.  

• Technology in classrooms.  Students have access to computers in their classrooms and in a technology lab.  We will increase access by purchasing new computers for the lab, and distributing the older computers to classrooms.  Students use computers for research, writing and educational games.  Fifth graders, with the support of the Pearson Foundation, created multimedia presentations about systems of the human body.  
• An expanded program of AIS will include data-driven small-group instruction in push-in and pull-out sessions (See Section I). 

• Reorganization of the school library. The school library, which had been neglected, was cleaned out, and books were sorted, cataloged, and leveled.  Additional books and videos were purchased to support the social studies curriculum in grades 3-5. 

• Mainstreaming Special Education students.  Special Education students who receive a 2 or higher on ELA or math assessments are mainstreamed to General Education classrooms for literacy and math blocks.  We also have an inclusion class to provide a least restrictive environment, when appropriate, for Special Education students.  Special Education students receive intervention programs before, during and after school, including a lunchtime tutoring program.  Lunchtime tutoring accommodates Special Education students who are bused to school and cannot attend after-school programs. Special Education students are not separated from General Education students for AIS sessions or extended day (37.5 minute) tutoring sessions.

• Increased resources for ELLs.  ELLs are serviced in a pull-out ESL program (see Section II and Appendices 2-3 for information about the ESL program).  In 2005-2006, ESL instruction was enhanced with the purchase of a software program called ELLIS Kids for ESL students in K-5.  The software provides entertaining and self-directed practice in vocabulary, reading comprehension, and communication skills. The ELLIS software and other phonics and word study programs are installed on a five computers in the ESL classroom.  

•  Parental Involvement in literacy education. At the beginning of the year, parents and staff devised a Parental Involvement Policy and School-Parent contract to clarify expectations (see Appendix 7).  Parents received information about curriculum and assessments, through letters and notices (in English and Spanish), and at Parent-Principal and Parent-Teacher meetings.  Parents were trained in the use of the Princeton Review website to help them understand students’ literacy goals and provide extra practice in literacy (and math) skills at home.  Through a grant from Parents As Arts Partners, parents were taught to write, illustrate and tell their life stories.  In 2006-2007, we will begin Partners in Print, a program that teaches parents how to read books with their pre-school and Kindergarten students to foster literacy and cognitive development.


Our efforts to address literacy deficits have shown some positive results.  Preliminary 2006 ELA scores designate 3rd and 5th grade students as “met/did not meet promotional criteria” in literacy.  These preliminary scores show that 21.7% of 3rd graders did not meet the criteria, which is a decrease from the 46.3% of 3rd graders scoring at level 1 in ELA in 2005.  Informal tallies of 2006 ECLAS2 and E-PAL assessments suggest that academic interventions and curriculum enhancements have had a positive effect on grade 3 literacy achievement (see Section II for ECLAS2 and E-PAL data).

Some of the programs and procedures outlined above will continue in 2006-2007.  However, ongoing assessments and observations suggest that we need to make changes in the literacy curriculum.  One of the most important changes will be the school-wide implementation of a Balanced Literacy program called Making Meaning.  This scripted program will give teachers the support they need to effectively teach reading and writing.  The structure provided by the Making Meaning program makes literacy lessons concrete, so that teachers can gain a deeper understanding of Balanced Literacy and effective teaching strategies.  Making Meaning will be used in grades K-5, in both General and Special Education.  Teachers will receive intensive professional development in Balanced Literacy and the Making Meaning program in September and throughout the year, in weekly 90-minute grade meetings.

Another change planned for 2006-2007 is a renewed focus on the writing process.  Every 6-8 weeks, students will complete a writing project.  Students must engage in the writing process; students must plan, draft, edit and publish writing pieces in different genres.  These extended writing projects will give students and teachers a better understanding of successful writing.  All students in grades K-5 will participate in the writing projects.  School-wide engagement will promote a “writing culture” in the school, and encourage students to participate fully.  Students and staff will be able to see or hear writing from every grade, and compare the styles, purposes and effects of one another’s writing.  Students will share their writing in performances or friendly competitions and in collaborative projects, such as asking students to write instructions or directions for others to follow.  School-wide celebrations will be held at the end of each writing project.

Students will continue to take part in extended projects in core curriculum areas. Project-based learning will be supported by classroom and cluster teachers.  The cluster schedule will rotate, so that classes will have science, art or music 3 times a week for 6-8 weeks.  This schedule will support extended projects and allow students to go into material in more depth. Project-based learning requires students to set goals and outline steps toward achievement.  Students will have time to gain different perspectives, and take different approaches to the subject matter, and develop higher order critical thinking.  

The writing projects and rotating cluster schedule will require clear expectations for both educators and students.  Teachers must understand what is expected of them and know what kind of support the administration will provide.  Professional development will be of critical importance for the Making Meaning program and extended projects.  PD will address standards and rubrics for teachers and for students.  Accountable talk and extensive use of rubrics in classrooms will be emphasized. 

We plan to continue intensive AIS and our before and after school programs.  We will continue to use data to drive instruction, and target students for interventions that address their needs.  We will make a change in lower-grade literacy interventions.  Voyager will be replaced with Fundations, a phonics and emergent reading program that is aligned with the Wilson reading program.  Fundations is stronger than Voyager in phonemic awareness and print/sound code deficiencies, and also addresses fluency and oral expression.   
SECTION II --COMPREHENSIVE NEEDS ASSESSMENT (Information gathering & pattern analysis)

The needs of our school are assessed in different ways, ranging from formal assessments of academic performance to informal conversations among parents and staff.  The table below lists tools we use to gather information about our students’ literacy and math needs.  

	Literacy Assessments
	Mathematics Assessments

	• City and State assessments

• ECLAS2, WRAP, E-PAL

• GROW Report

• Region 2 Interim Assessments

• Princeton Review Interim Assessments

• Princeton Review teacher-generated assessments based on student needs

• Running Records, Guided Reading

• Literacy Centers

• Learning walks and focus walks

• Kid watching

• Formal and informal observation of lessons

• Conferences and conversations among staff

• Professional Development

• Meetings and workshops among parents, and between parents and staff
	• City and State assessments

• Region 2 Interim Assessments

• GROW Report

• Princeton Review Interim Assessments

• EDM Unit Assessments

• EDM and Princeton Review teacher-generated assessments based on student needs

• EDM games

• Learning walks and focus walks

• Kid watching

• Formal and informal observation of lessons

• Conferences and conversations among staff

• Professional Development

• Meetings and workshops among parents, and between parents and staff




Similar tools are used to assess science and social studies.  Results of our needs assessment in all academic areas are discussed in this section.

In overview, our needs assessment shows strong achievement in mathematics, with the majority of students now reaching or exceeding grade-level standards in math.  Literacy is also improving, but reading and writing is still our main weakness, especially for ELLs and Special Education students.  Science achievement continues to be high.  We are less successful in social studies, but we have taken steps to improve social studies instruction across the school and expect continued improvement in achievement, as evidenced by results on the NYS assessment in social studies given in grade 5. 

Our needs assessment is presented in detail in this section.  First we address mathematics, then ELA.  Next is a discussion of science performance, followed by analysis of social studies assessments.  We analyze the needs of ELLs and Special Education students in separate subsections toward the end of this needs assessment.

Mathematics 
We are pleased with the City and State assessment results for the 2004-2005 school year.  Analysis of the data from the NYC and NYS standardized math tests showed a significant achievement gain in grades 3-5.  

Math: City and State Assessments, Grades 3-5 2003-2005
	Grade 3

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	72
	33.3%
	33.3%
	33.3%

	2004
	65
	44.6%
	24.6%
	30.8%

	2005
	49
	18.4%
	34.7%
	46.9%

	Grade 4

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	86
	12.8%
	41.9%
	45.4%

	2004
	55
	5.4%
	48.2%
	46.4%

	2005
	46
	6.5%
	21.7%
	71.7%

	Grade 5

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	75
	52.0%
	34.7%
	13.4%

	2004
	76
	35.5%
	48.7%
	15.8%

	2005
	44
	13.6%
	45.5%
	40.9%


Grade 3

In 2005, there was an increase of 16.1% in the number of grade 3 students who scored on or above grade level on the NYC math test.  The data also show a 26.2% decrease in the number of students performing far below grade level.  

Grade 4

In 2005, Grade 4 showed the strongest performance in math, with 71.7% of students performing on or above grade level on the 2005 NY State math assessment.  This is a 25.3% increase from the previous year.  The number of students performing far below grade level increased slightly, to 6.5%.

Grade 5

In 2005, there was an increase of 25.1% in the number of grade 5 students who scored on or above grade level on the 2005 NYC math test.  There was also a major decrease of 21.9% in the number of students performing far below grade level.  

For the past 2 years, the Everyday Math Program has been used throughout grades K-5 for all students receiving General Education, Special Education and English Language Learners. The school wide mathematics program is aligned with the NYS Learning standards. The content strands form the foundation of our instructional program: number sense and operations, algebra, geometry, measurement, statistics and probability.

The Everyday Math program was implemented during a 100-minute math block. We attribute much of our student achievements to the fact that Everyday Math uses a more student-centered approach to learning and places a strong emphasis on math manipulatives and games to reinforce math skills. These materials help students move from the concrete level to the abstract level of mathematical understanding. The hands-on activities are not only motivating, but also meet the variety of learning styles of our student population. It introduces multiple methods and strategies for problem solving. Students are taught to effectively incorporate listening, speaking, reading and writing as essential parts of the math lesson. To ensure that a significant amount of time is dedicated to the Everyday Math games, one period a week of EDM games was incorporated into all class schedules. 

In addition to teaching using EDM, a number of intervention strategies were implemented to improve student achievement levels in math:

· Professional Development workshops included: 

· Teaching the Components of the EDM program

· The Use of Games in EDM

· Teaching of Alternative Algorithms

· Using Data to Drive Instruction

· Creating and Maintaining Assessment Portfolios

· Creating Assessment Developed from Princeton Review Website

· Common prep periods will continue in order to maintain collaboration and planning among teachers.

· The Math Staff Developer will continue to demonstrate lessons using the Point of Entry Model.

· AIS will continue in grades K-5 using pull-out and push-in models. AIS will use data to identify students and address specific needs. Interventions will supplement the EDM program using small group instruction, EDM games, and math manipulatives.

· Differentiated instruction was supported by the use of math centers.

· Using results from Princeton Review and NYC Interim Assessments, teachers will continue to use data to drive instruction. Guided math groups will be formed based on the needs of individual students giving teachers an opportunity to focus on those skills in which students are deficient.

· Students used technology to access and analyze data on the Princeton Review website.  This allowed students to identify their own deficiencies and create additional assessments to support their needs.

· The thirty-seven and one half minutes for extended day was used to tutor students in skills they are deficient in. 

· Mainstreaming will continue to be encouraged for all students in special education based on articulation between administration, classroom teacher, and parent.

· Workshops for parents to familiarize them with the Everyday Math program included:

· The Use of Games in EDM

· Creating Assessment Developed from Princeton Review Website

· Analyzing Data from Princeton Review and Interim Assessments

Implications for Instruction

· Data from the 2005-2006 Princeton Review and interim assessments will be used for planning instruction and grouping in the fall of 2006.  Data from Princeton Review in 2005-2006 reveals: 

· 3rd grade students need additional support in the content strands of:

· number sense and operations

· estimation

· number systems

· operations

· algebra strand 

· equations and inequalities

· patterns, relations, and functions

· 4th grade students need additional support in the content strands of:

· number sense and operations

· number systems

· operations

· geometry

· geometric relationships

· 5th grade students need additional support in the content strands of:

· geometry

· coordinate geometry

· algebra

· variables and expressions

· measurement

· tools and methods

Investments will be made into math intervention programs such as Voyager Math and Center Stage to address these specific areas of deficiency.

· Performance on the Region 2 Diagnostics has been quite successful in grades K-2. More than 50% of our students scored between 100% -85% on these assessments. Data reveals: 

· Kindergarten students need additional support in the content strand of:

· number sense and operations

· number systems

· 1st grade students need additional support in the content strand of:

· number sense and operations

· operations

· 2nd grade students need additional support in the content strand of:

· number sense and operations

· operations

· We must continue to align instruction with assessment. In order to upgrade instruction, teachers used a variety of assessment tools to meet individual student needs.  Assessment materials used in 2005-2006 were the Everyday Math unit tests, Princeton Review Interim Assessments, NYC Interim Assessments, and teacher generated tests on specific skills. Class profiles and item analysis were created for teachers to use for grouping and for reteaching. In addition 3rd – 5th grade students used the NYS Coach in Mathematics test prep book to develop their testing skills. These materials gave the students practice in responding to multiple choice, and short and extended response questions that were modeled after the New York State Math Tests.

· Students who were identified as “slippables” (students just above a cut off between levels) and “pushables” (students just below a cut off between levels) will continue to receive tutorial services in the AIS lunch program and during the thirty-seven and one half minutes extended day period.

· The math staff developer will continue to provide additional workshops for parents to familiarize them with the Everyday Math games and new approaches to problem solving strategies.

Math: Subgroup Data

Mathematics: 2005 City and State Assessments, by Subgroups, grades 3-5

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	178
	16.3%
	35.4%
	48.3%

	Black
	82
	19.5%
	34.1%
	46.3%

	Hispanic
	96
	13.5%
	36.5%
	50.0%

	Male
	89
	12.4%
	37.1%
	50.6%

	Female
	89
	20.2%
	33.7%
	46.1%

	Non-ELLs
	155
	14.2%
	34.8%
	51.0%

	ELLs
	23
	30.4%
	39.1%
	30.4%

	General Ed
	139
	12.9%
	33.8%
	53.2%

	Special Ed
	39
	28.2%
	41.0%
	30.8%


There is no significant effect of ethnicity or gender in math scores. Hispanics did slightly better than Black students, and boys did slightly better than girls, but we believe that these slight differences are artifacts of other groupings, such as Special Education and ELLs. 

ELLs and Special Education students did not perform as well on City and State math assessments as proficient English speakers. Only 30.4% of ELLs, and 30.8% of Special Education students, met the standards, while almost as many students in these categories performed far below grade level. However, there has been a significant improvement in these two groups from the 2004 to the 2005 school years. In 2004, only 10.3% of special Education students and 20% of ELLs performed at or above grade level. In 2004, 75.9% of Special Education students and 64% of ELLs scored far below grade level. We attribute the increase in student improvement to the fact that all of our students use Everyday Math, which is a structured program that uses a more student-centered approach to learning and places a strong emphasis on math manipulatives and games.

Implications for the Instructional Program (Subgroup Data)

· Professional Development workshops provided by the Math Staff Developer and IEP teacher will include:

· Teaching the Components of the Everyday Math Program using the Point of Entry Model

· The Use of Games in Everyday Math

· The Teaching of Alternative Arithmetic Algorithms

· Grouping Students for Instruction

· Creating Assessment Developed From the Princeton Review Website

· Creating and Maintaining Assessment Portfolios

Participants of these workshops will include special and regular education teachers, ELL teacher, and SETSS teacher.

· The IEP teacher, SETTS teacher, and ESL teacher will provide workshops to address the various learning styles of the Special Education and ELL students. 

· Special Education teachers, along with the SETTS teacher, will continue to examine test data and IEPs to provide the proper instruction for children with learning disabilities. Guided math groups will be formed based on the needs of individual students and their learning styles giving teachers an opportunity to focus on those skills that students are deficient in. 

· The ESL and SETSS teachers will be trained in the implementation of Everyday Mathematics and use its applications in teaching so it is applicable to ELL students and Special Education students taking state tests.

· Stronger communication and collaboration between the ESL teacher, SETSS teacher, and the classroom teacher will take place by including the ESL and SETSS teachers in the grade meetings for at least one lower and one upper grade.

· Mainstreaming will continue to be encouraged for all students in special education based on articulation between administration, classroom teacher, and parent.

· The SETSS teacher, IEP teacher, and ESL teacher will push in classes to provide extra support, in small groups, to students who need help in mastering the secure goals.

· Games from the Everyday Math program will continue to be used to reinforce basic math skills. 

· Students will continue to receive tutorial services in the AIS lunch program and during the thirty-seven and one half minutes extended day period.

English Language Arts


Trends in City and State ELA scores are shown in the table below.  Literacy scores are low, but there has been improvement in grade 4 and grade 5.

English Language Arts: City and State Assessments by Grade, 2003-2005
	Grade 3

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	69
	46.4
	34.8
	18.8

	2004
	61
	50.8
	32.8
	16.4

	2005
	67
	46.3
	41.8
	11.9

	Grade 4

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	82
	20.7
	59.8
	19.5

	2004
	58
	12.1
	60.3
	27.6

	2005
	54
	20.4
	50.0
	29.6

	Grade 5

	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	73
	39.7
	38.4
	21.9

	2004
	72
	40.3
	38.9
	20.8

	2005
	48
	6.3
	43.8
	50.0


• Grade 3 ELA scores are very low, continuing a downward trend.  We attribute low grade 3 ELA scores to 
(i) weak foundations in grades K-2, and (ii) a need for more professional development in differentiating instruction.  Plans to address these deficits are discussed in Section I above and also below, following this presentation of the data.

• Grade 4 ELA scores have shown improvement, with a rise of 10% in the number of students meeting the standards since 2003.  However, over 70% of 4th graders are still performing below level. 

• Grade 5 made a big jump in 2005, with a 30% rise in students meeting the ELA standards.  We attribute this to increased AIS for struggling students, and improvements in the ELA curriculum facilitated by collaborative long-term planning.  

Other assessments, including student assessment portfolios and learning walks, indicate that our students have a deficit in writing.  Many of our students do not understand the writing process, and do not produce writing that meets standards. Plans to address the writing deficit were discussed in Section I, and are presented again below.

Literacy in the lower grades is of particular concern, because we believe it to be one of the root causes of the poor ELA performance in the testing grades, especially grade 3.  Literacy in the lower grades K-3 is assessed by, among other things, ECLAS2.  We have informally compiled data from Fall 2005 and Spring 2006 ECLAS2 testing.  Our findings are summarized below.  All percentages given are approximate.

Most Kindergarten students began the year approximately on level.  In the Spring, 30-35% fell behind on some phonemic awareness and reading strands.  

	Kindergarten ECLAS2

	Fall 2005
	Spring 2006

	• 90% of students master level 1 on most strands.

• 80% master level 1 in Spelling. 


	• 65% master level 2 in Blending, Segmenting.

• 90% master level 2 in Spelling.

• 80% master level 2 in Sight Words.

• 70% master level 2 in emergent reading, reading accuracy and reading comprehension.

• 95% master level 2 in listening.


In Grade 1, students began the year with significant deficits.  In the spring, students showed progress on some strands (spelling, decoding, listening and writing), but overall achievement was low.

	Grade 1 ECLAS2

	Fall 2005
	Spring 2006

	• 65% master level 2 in Phonemic Awareness.

• Spelling and Decoding, virtually all students fail to master level 3.

• 5% master level 3 in Sight Words.

• 20% master level 3 in Listening and Writing.
	• 90% master Phonemic Awareness.

• 50% master level 4 in Spelling.

• 65% master level 3 in Decoding.

• 12% master level 3 in Sight Words.

• 65% master level 3 in Listening and Writing.


In Grade 2, students also began the year with serious deficits.  However, there was significant progress shown in the spring testing.

	Grade 2 ECLAS2

	Fall 2005
	Spring 2006

	• 10% master level 5 in Spelling.

• 20% master level 5 in Decoding.

• 30% on level in Vocabulary.

• 30% on level in Reading Accuracy.

• 20% on level in Listening and Writing.
	• 66% master level 6 in Spelling.

• 66% master level 6 in Decoding.

• 75% on level in Vocabulary.

• 60% on level in Reading Accuracy.

• 75% on level in Listening and Writing.


In Grade 3, students also made progress, but many are still below level in decoding and reading comprehension.  Many students also struggle with spelling and vocabulary.

	Grade 3 ECLAS2

	Fall 2005
	Spring 2006

	• 12% master level 7 in Spelling.

• 35% mastered level 6 in Decoding (no student mastered level 7).

• 12% master level 7 in Vocabulary.

• 35% on level in Sight Words.

• 35% on level in Reading Accuracy and Reading Comprehension.

• 40-50% on level in Listening and Writing.
	• 66% master level 8 in Spelling.

• 90% master level 6 in Decoding (no students mastered level 7 or level 8).

• 55% master level 8 in Vocabulary.

• 70% master level 8 in Sight Words.

• 40-50% master level 8 in Reading Accuracy and Reading Comprehension.

• 66-80% master level 8 in Listening and Writing.



Some Grade 2 students and all grade 3 students are also assessed each spring with E-PAL.  In the following tables, our hand count of the 2006 E-PAL scores are compared with the 2005 E-PAL scores. 

Grade 2 E-PAL, in Percentages of Students Tested
	Test Type
	2005
	2006

	
	Score Level
	Score Level

	
	0
	1
	2
	3
	0
	1
	2
	3

	Listening and Writing
	7.3
	31.7
	43.9
	17.1
	2.0
	12.5
	50.0
	35.4

	Reading and Writing
	5.1
	15.4
	61.5
	17.9
	0.0
	10.6
	57.4
	31.9

	Writing Mechanics
	5.0
	17.5
	55.0
	22.5
	0.0
	14.6
	72.9
	12.5


Grade 3 E-PAL, in Percentages of Students Tested

	Test Type
	2005
	2006

	
	Score Level
	Score Level

	
	0
	1
	2
	3
	0
	1
	2
	3

	Listening and Writing
	8.9
	48.9
	37.8
	4.4
	6.0
	28.7
	51.5
	13.6

	Reading and Writing
	4.5
	43.2
	43.2
	9.1
	13.1
	42.6
	40.9
	3.2

	Writing Mechanics
	4.4
	26.7
	55.6
	13.3
	7.0
	29.5
	56.3
	7.0


Both grades showed some improvement between 2005 and 2006, especially grade 2, which brought down the numbers of students in levels 0-1 in all subtests.  Grade 2’s lowest scores are in Writing Mechanics.  In grade 3, Reading and Writing is the biggest challenge.


The ELA assessments data for grades 3-5 is broken down by subgroups in the following table.

English Language Arts: 2005 Assessments by Subgroups, Grades 3-5 

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	167
	26.3
	44.9
	28.7

	Black
	80
	25.0
	45.0
	30.0

	Hispanic
	87
	27.6
	44.8
	27.6

	Male
	83
	34.9
	43.4
	21.7

	Female
	84
	17.9
	46.4
	35.7

	General Ed
	127
	13.4
	50.4
	36.2

	Special Ed
	40
	67.5
	27.5
	5.0


• There are no significant effects of ethnicity on ELA scores.

• Girls do slightly better than boys on literacy assessments.  Research shows that this is a common trend, resulting in part from a bias toward fiction in elementary literacy education.  We will address this disparity by including more non-fiction in classroom libraries and Balanced Literacy lessons, to appeal to the interests of boys and engage them more effectively in learning.

• Special Education students do significantly worse than General Education students on City and State ELA assessments.  Contributing factors and plans to address this disparity are discussed in a separate section on page 21.  

• ELLs are not included in this chart.  Many ELLs are exempt from City and State ELA assessments.  ELLs’ performance on the NYSESLAT is discussed in a separate section on page 19.

Implications for Instruction:  ELA

We believe that our students’ poor ELA performance reflects:

•  weak foundations of literacy in the lower grades.

•  a need to help our teachers deliver more effective Balanced Literacy lessons.

•  a need to implement a more rigorous school-wide writing program.

Literacy foundations are our greatest dilemma.  Efforts to address literacy needs in 2005-2006 include the following (see also Section I):

• Voyager (K-3) and Wilson (3-5) interventions programs for students performing below grade level.  

• Additional AIS using Balanced Literacy (readers and writers workshops) in pull-out and push-in sessions.

• Interventions and tutoring are provided before during and after school, including lunchtime tutoring.

• Literacy curriculum mapping and weekly grade-level collaborative planning.

• Implementation of the Units of Study Lucy Calkins Writing program in Grade 1.

• Implementation of the WriteSource program in grades 3-5.  

• Use of Month-by-Month phonics.

• Co-Nect program to support data-driven differentiated instruction.

• Mondo consultant to support Balanced Literacy and data-driven instruction.

• LEAP consultants to provide professional development and support instruction based on ECLAS2 assessments.

• RIF literacy events and book distributions to engage students in reading.

• Professional development from school and regional staff and outside consultants in literacy teaching strategies, literacy centers, and literacy assessments.

• Professional development in literacy for lower grade staff from a regional Early Childhood specialist.

• Involvement of parents as Learning Leaders and in literacy programs such as Partners in Arts and Region2 Home Libraries.  Workshops for parents about literacy curriculua and assessments.  

• Celebrations of literacy, including school-wide read alouds, storybook costume events and displays of student work.

Plans for literacy instruction in 2006-2007 include:

• School-wide implementation of the Making Meaning literacy curriculum.  This scripted Balanced Literacy program will guide teachers in effective literacy instruction.  The structured program will support our many new teachers, and our more experienced teachers who struggle with the Balanced Literacy curriculum.

• Data-driven differentiated instruction.  Teachers will continue to use data to drive instruction.  Data are collected in a student assessment portfolios for every student in Pre-K through grade 5.  Assessment portfolios move with the student from grade to grade. 

• Increased consistency in use of data to drive instruction.  All students will be assessed with running reading records using texts available on ReadingA-Z.com.

• School-wide implementation of writing projects.  Every 6-8 weeks, students in grades K-5 will produce a writing piece in a specific genre, including both non-fiction or informational writing and various types of fiction or creative writing.  Each project will produce evidence that students are engaged in the writing process, and result in a publishable piece of writing.  School-wide celebrations of writing projects will take place at the end of each interval. 

• Intensive AIS in literacy.  We will implement a new intervention program for emergent readers called Fundations.  The Fundations program is related to the Wilson reading program for upper grade students.  Fundations is more closely aligned with our students’ needs (as shown by ECLAS2) than the Voyager program is.  In particular, Fundations puts more emphasis on sight words, decoding and spelling.

• Curriculum mapping and collaborative planning.  More emphasis will be placed on detailed curriculum mapping.  Weekly grade meetings will be lengthened to 2 periods or 90 minutes per week to allow more collaborative planning and professional development.  ELA instruction will be micromanaged by administration.

• Professional development in Balanced Literacy and data-driven instruction.  Teachers must understand readers’ and writers workshops to conduct them effectively.  Teachers must also understand the tools and resources available to help them differentiate instruction based on students’ assessed needs.  Administrators, Coaches and other school staff will provide PD.  PD will also be provided by outside consultants and regional staff.

• Project-based learning.  Students will engage in extended projects to facilitate deeper understanding and critical thinking.  Projects will be led by classroom teachers and cluster teachers.  The cluster schedule will rotate so that each class will see have science or art 3 times a week for 6-8 weeks. This intensive schedule will allow for extended inquiry and rigorous learning.  

• Increased parent involvement.  In 2006-2007, we will implement Partners in Print, which trains parents in read aloud and questioning strategies for Pre-K – 1st grade students.  We will continue to support parent involvement in literacy instruction and assessments at all grade levels. 

Science


Our Science program continues to be successful, as measured by the Grade 4 NYS Science test.

Science: NYS Assessment in Grade 4, 2004-2005
	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2004
	57
	7.0
	31.6
	61.4

	2005
	55
	7.3
	21.8
	70.9


Science performance improved in 2005.  Approximately 10% of students moved up from level 2 to level 3+4.  Level 1 stayed flat at about 7%.  


Science is successful because it is a high interest subject with lots of hands-on learning and real world application.  Science instruction uses materials and resources from FOSS Science Kits and the GLOBE program.   Science is taught by a science cluster and by classroom teachers.  In 2006-2007, we will have two science cluster teachers; one for lower grades and one for upper grades.

Science: 2005 NYS Assessment by Subgroups 
	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	55
	7.3
	21.8
	70.9

	Black
	22
	4.5
	22.7
	72.7

	Hispanic
	33
	9.1
	21.2
	69.7

	Male
	26
	3.8
	15.4
	80.8

	Female
	29
	10.3
	27.6
	62.1

	Non-ELLs
	49
	6.1
	22.4
	71.4

	ELLs
	6
	16.7
	16.7
	66.7

	General Ed
	47
	4.3
	19.1
	76.6

	Special Ed
	8
	25.0
	37.5
	37.5


• Hispanic students did slightly worse than Black students.  We believe this is a byproduct of lower performance of the other subgroups (girls, ELLs and Special Education students).  There is no ethnicity bias in our science program.

• Boys outperformed girls.  We attribute this to the appeal to boys of the hands-on, mechanical and problem-solving components of the science curriculum.  We must attend to the needs and interests of girls in the science program.

• ELLs did worse than proficient English speakers, and Special Education performed poorly.  However, the real numbers are low: just 1 ELL (out of 6) and 2 Special Ed students (out of 8) scored at level 1, while 4 ELLs and 3 Special Ed students scored on grade level.  Plans to address the specific needs of these two subgroups across the curriculum are addressed in separate sections below.  

Social Studies

The Grade 5 NYS Social Studies Assessment shows improvement from 2004 to 2005, with a 7.4% increase in level 3+4 and a 16% decrease in level 1.

Social Studies: State Assessment in Grade 5, 2004-2005
	Year
	# tested
	Level 1
	Level 2
	Level 3+4

	2004
	73
	54.8%
	17.8%
	27.4%

	2005
	49
	38.8%
	26.5%
	34.7%


The rise in Social Studies achievement is due to increased support for Social Studies in grade 5 and across the school.  Grade 5 teachers were provided with Social Studies kits.  Students also had increased access to technology (internet access) for Social Studies research projects.

One of our goals is to incorporate more project-based learning into our curriculum to promote higher order thinking and academic rigor.  In 2005-2005 we began to adopt project-based learning in social studies.  Some of the projects completed this year are:

• Landmarks of NYC.  Grade 2 students learned about NYC subways, bridges and landmark buildings.  Students read, researched, wrote essays, went on field trips, made models, maps and illustrations of various well-known landmarks, the five boroughs, and the subway routes in NYC.  The project culminated in oral presentations and displays of student work.

• World geography.  Grade 3 students studied world geography (continents, oceans, latitude and longitude, climate, landforms, etc.) and also learned about the history, government and culture of various countries.  Students read fiction and non-fiction, did research, and made model globes out of papier mache.  Students published informational reports about various countries or regions of the world. 

• North America.  Grade 5 students learned about the United States and Canada in their social studies curriculum.  In addition to reading non-fiction, informational and historical texts about North America, students read the novel Hatchet, which tells the story of a boy’s experiences in the Canadian woods.  With the drama cluster teacher, students acted out scenes from the story to improve their comprehension.  Students synthesized concepts from science (climate, human physical needs), social studies (geography, history) and language arts (character analysis, plot predictions, etc.) in this project.

These pilot projects were successful; children were actively engaged in their work and final products were of high quality.  Extended study of a topic from a variety of perspectives encouraged students to pose questions and reflect on their learning, which led to deeper, more nuanced understanding of the material.  We plan to continue to incorporate project-based learning in the social studies curriculum in 2006-2007.  

English Language Learners (ELLs)
The 2005 NYSESLAT assessment shows that our ELLs are stronger in Speaking and Listening than they are in Reading and Writing.  In grades K-1, there were 16 students at Advanced or Proficient levels in Speaking and Listening, but only 3 students performed at high levels in Reading and Writing.  The same generalization holds across the grades.  Reading and writing are the weaker language skills.
2005 NYSESLAT 

	Grade level and modality
	Proficiency Level

	
	Beginner
	Intermediate
	Advanced
	Proficient

	Grades K-1, number tested = 30
	
	
	
	

	Speaking and Listening
	2
	12
	15
	1

	Reading and Writing
	11
	16
	2
	1

	Grades 2-4, number tested = 28

	Speaking and Listening
	0
	4
	19
	5

	Reading and Writing
	3
	10
	14
	1

	Grade 5, number tested = 2

	Speaking and Listening
	0
	0
	1
	1

	Reading and Writing
	0
	0
	1
	1



The 2005 scores show some improvement from 2004.  In 2004, fewer ELLs scored at Advanced or Proficient levels, particularly in grades 2-4.
2004 NYSESLAT

	Grade level and modality
	Proficiency Level

	
	Beginner
	Intermediate
	Advanced
	Proficient

	Grades K-1, number tested = 16
	
	
	
	

	Speaking and Listening
	1
	7
	6
	2

	Reading and Writing
	10
	4
	1
	1

	Grades 2-4, number tested = 23

	Speaking and Listening
	1
	14
	7
	1

	Reading and Writing
	7
	14
	2
	0

	Grade 5, number tested = 7

	Speaking and Listening
	0
	0
	4
	3

	Reading and Writing
	1
	4
	1
	0


There are 26 students in the ESL program this year for whom NYSESLAT scores are available for both 2004 and 2005.  Of those 26 students, 24 moved up by a proficiency level between 2004 and 2005.

Most of our ELLs are exempt from the State ELA exams.  In 2005, 11 ELLs took the State or City ELA exams in 3rd-5th grade.  Of these, 5 students (45.5%) scored far below grade level, 3 students (27.3%) scored at level 2, and 3 students (27.3%) performed on or above grade level.  

ELLs do not perform as well as proficient English speakers on math assessments.  In 3rd-5th grade, 30% of ELLs scored on or above grade level, compared to 51% of proficient English speakers.  More ELLs than non-ELLs scored at level 1. 

2005 City and State Math assessments, grades 3-5

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	178
	16.3%
	35.4%
	48.3%

	Non-ELLs
	155
	14.2%
	34.8%
	51.0%

	ELLs
	23
	30.4%
	39.1%
	30.4%


ELLs have done well in science.  The 2005 and 2004 science tests show that the majority of 4th grade ELLs are on or above grade level in science.
Science: 2005 NYS 4th Grade Assessment 
	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	55
	7.3%
	21.8%
	70.9%

	Non-ELLs
	49
	6.1%
	22.4%
	71.4%

	ELLs
	6
	16.7%
	16.7%
	66.7%


Science: 2004 NYS 4th Grade Assessment 

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	57
	7.0%
	31.6%
	61.4%

	Non-ELLs
	52
	7.7%
	32.7%
	59.6%

	ELLs
	5
	0.0%
	20.0%
	80.0%


ELLs’ success in science is probably due to the practical, concrete nature of some of the science material, and the inclusion of the hands-on performance component in the grade 4 science test.

ELLs receive ESL instruction in a pull-out program.   Students are grouped for instruction according to grade and English proficiency level.  Students learn English through the content areas of language arts, science, social studies or math.  ESL instruction follows the standards for content areas and the ESL standards for language development.  ESL instruction uses Balanced Literacy activities in readers and writers workshops, and includes ESL teaching methods (e.g., graphic organizers, jigsaws, songs and role-play).  Because our ELLs tend to have high Speaking and Listening but low Reading and Writing skills, we use oral language to scaffold written language. 

The ELL population has grown by about 20 students per year.  In 2003-04 there were 46 ELLs, in 2004-05 there were 63 ELLs, and in 2005-06 there are 79 ELLs.  Because of this rapid growth, it has not been possible to give ELLs as much ESL instruction as they are entitled to.  In 2005-06, most ELLs received 200 minutes/week of ESL instruction.  Newcomers and SIFE students received 250 minutes/week of ESL instruction. This exceeds the 180 minutes/week required for Advanced students, but falls short of the 360 minutes/week required for Beginner and Intermediate students.  For 2006-07, we will add a second full-time ESL position.  With two ESL teachers, we will comply with the required instructional time. 

ELLs participated in math or literacy interventions.  ELLs received Voyager and Wilson, as well as pull-out and push-in interventions using Balanced Literacy or EDM.  

To supplement daytime ESL instruction and intervention programs, there are before- and after-school ESL programs.  About 30 ELLs participated in ESL groups, and many more ELLs attended before and  after-school groups that mixed ELLs and native English speakers. ESL before- and after-school programs will continue in 2006-07.  


ESL instruction uses technology.  In 2005-06, we purchased ESL software for 5 computers in the ESL classroom.  The ELLIS Kids program provides entertaining, interactive, and self-directed instruction in vocabulary, grammar, reading and communication skills.  The program addresses skill needs of students at all grade and proficiency levels.


In 2006-07, the ESL program will:


• Hire a second ESL teacher and meet mandates regarding ESL instructional time.

• Continue pull-out instruction. ESL will be scheduled to coincide with ELA periods in the classrooms to increase continuity of instruction.


• Continue to teach English through content area material aligned with grade level curricula. 


• Continue to use high oral language skills to scaffold written language skills.


• Continue to integrate technology into ESL instruction in the ESL computer lab.


• Continue to give interventions to ELLs who need them.


• Continue to emphasize reading and writing in the ESL curriculum.  

Special Education

Scores for Special Education students in math, ELA, science and social studies exams are given below.

2005 City and State Math assessments, grades 3-5

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	178
	16.3%
	35.4%
	48.3%

	General Ed
	139
	12.9%
	33.8%
	53.2%

	Special Ed
	39
	28.2%
	41.0%
	30.8%


2005 City and State ELA assessments, grades 3-5

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	167
	26.3%
	44.9%
	28.7%

	General Ed
	127
	13.4%
	50.4%
	36.2%

	Special Ed
	40
	67.5%
	27.5%
	5.0%


2005 NYS Science assessment, grade 4

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	55
	7.3%
	21.8%
	70.9%

	General Ed
	47
	4.3%
	19.1%
	76.6%

	Special Ed
	8
	25.0%
	37.5%
	37.5%


2005 NYS Social Studies assessment, grade 5

	Category
	# tested
	Level 1
	Level 2
	Level 3+4

	All Students
	49
	38.8%
	26.5%
	34.7%

	General Ed
	43
	37.2%
	27.9%
	34.9%

	Special Ed
	6
	50.0%
	16.7%
	33.3%


There are fewer Special Education students on level 3+4, and more Special Education students at level 1, than General Education students.  It is important to note that absolute numbers of Special Education students are relatively low, so that fewer students comprise greater percentages.

Special Education students do not perform as well as General Education students for several reasons.  Special Education students have learning disabilities and/or behavior issues that impair their ability to remain focused and on task.  Special Education students may have speech and language disabilities that make it difficult to understand directions.  For some Special Education students, mental retardation affects cognitive abilities, and requires teaching of daily living skills.


To address the needs of Special Education students, we will:

• Follow the IEP.  We will provide instruction that addresses the goals set out in the IEP.  We will provide assessment modifications required by the IEP.

• Modify instruction for different learning styles. Include tactile, kinesthetic, auditory and visual learning.  Reteach skills or concepts or skills.  Provide small-group or one-to-one instruction.

• Differentiate instruction to address deficits identified in assessments. 

• Provide interventions for literacy and math.  Special Education students are mainstreamed for pull-out literacy and math intervention programs.  Intervention programs (Voyager and Wilson) are administered by AIS teachers and trained classroom teachers.  Special Education students received interventions before, during and after school, including lunchtime tutoring sessions and 37.5 minute extended day tutoring sessions. 

• Mainstream students for literacy and math instruction.  Special Education students who receive a 2 or higher on ELA or math assessments receive instruction in ELA or math in a General Ed classroom for daily literacy and/or math blocks.

• Provide inclusion classroom settings.  Special Education students learn cooperatively with General Education students.  

• Provide professional development about differentiating instruction, literacy and math teaching strategies, and writing and following IEPs.  PD will be provided by the IEP Teacher and regional staff.

SECTION III – 2006-07 School Goals












Based on your analysis of strengths, needs, and capacity, what 2-4 goals will enable your school to meet your targets and achieve strong student outcomes?  One universal goal must be to develop or strengthen a system for continuous improvement at your school. To develop this goal, draw upon your experience with the information gathering and pattern analysis required in Part II.  For each goal, use the format below to explain your rationale for selecting the goal and to outline your implementation plan as outlined below (fill out a worksheet for each of your goals; if you have less than four goals, use only the number you need.)  School goals must be owned by your staff and vetted by your entire school community.  Please share them with your School Leadership Team and staff before submission.
	GOAL #1:  What system for continuous improvement at your school will you develop or strengthen?  
	We will target below-level students for Academic Intervention Services in both literacy and math, in pull-out and push-in sessions.  We will use data to identify struggling students and their specific academic needs.  Continuous assessment will monitor student progress to determine the effectiveness of intervention strategies. 

	RATIONALE:  How did your analysis of school strengths, student learning needs, and teacher capacity inform your identification of this system?
	The success of 4th grade interventions in 2004-2005 showed that data-driven, small group instruction is effective.  Therefore, we expanded AIS to all grades in 2005-06 (see Reflective Essay for discussion).  Preliminary 2006 data suggest that our AIS program is helping our students improve in literacy and math. 

	TASKS FOR THIS YEAR: What work needs to be done this year to make progress towards the implementation of this system?  Outline specific tasks, strategies, activities, and timeline. 
	• Professional development in using data to drive instruction. 

• Continue and strengthen data collection in student assessment portfolios, with ongoing portfolio review. 

• Articulation among all of a student’s educators, including the Child Study Team to monitor progress and plan for continued improvement.

• Tier III review of aspects of continuous improvement.

	BUDGET ALIGNMENT: Outline what changes you will make to your budget to insure effective implementation.
	• Continue AIS staff positions.

• Purchase of programs:  Voyager Targeted Math Intervention program, DRA kits for running records, and Fundations literacy intervention program (already purchased in 2005-06).

	RESOURCES NEEDED: What partnerships and/or service contracts will you seek with external providers, and others at DOE to help you to develop or strengthen this system?
	• Consultants (Princeton Review, Co-Nect, LEAP, Mondo, etc.) to support teachers in developing data-driven instruction.

• A variety of intervention programs (Wilson, Voyager, Fundations, Center Stage, etc.) that teachers can access as students’ needs are identified.

	INDICATORS OF PROGRESS &/OR ACCOMPLISHMENT:  How will you document and measure its efficacy? 
	• City and State assessments, ECLAS2, EPAL, WRAP, EDM unit assessments

• Student assessment portfolios

• Learning walks, focus walks

• Teacher-generated Princeton Review and EDM assessments

• Observation of students and teachers, by teachers and administrators


	GOAL #2:  What is your desired outcome? Be concrete and specific, and ensure that you will be able to use measurable evidence towards attainment.  Be sure to identify the target population, if relevant, and a specific timeline.
	We will infuse more project-based learning into the curriculum for all students in grades K-5, including ELLs and Special Education students.  Students will complete projects in Science, Social Studies, ELA and Math.  Finished projects will be graded based on collaboratively-developed rubrics, and celebrated in project fairs, on bulletin boards and in student assessment portfolios.

 

	RATIONALE:  How did your analysis of school strengths, student learning needs, and teacher capacity inform your selection of this goal?


	Student assessment portfolios, learning walks and other assessments showed that students are not engaged in challenging activities that promote higher order thinking skills.  School-wide projects will promote academic rigor and writing.

	TASKS FOR THIS YEAR: What work needs to be done this year to make progress towards this goal?  Outline specific tasks, strategies, and activities 


	• Cluster schedules will rotate every 6-8 weeks to facilitate deeper, project-based learning.

• Students will complete writing projects in 6-8 weeks intervals.  For each project, students will produce written work (including evidence of the writing process, such as outlines, notes and drafts), illustrations, models or performances.

• Rubrics will be created to provide clear expectations for both teachers and students, and help students monitor their own progress toward high achievement. 

• Professional development in academic rigor, clear expectations, project-based learning and the writing process.

• Teacher accountability will be emphasized.

	BUDGET ALIGNMENT: Outline what changes you will make to your budget to insure effective implementation.


	• Provision of resources for projects, including enhancement of classroom libraries.

• Provision of additional computers in the computer lab and in classrooms (2005-06 purchase).

• Contracts with consultants (e.g., Pearson) to support writing projects and content-area projects. 

	RESOURCES NEEDED: What partnerships and/or service contracts will you seek with external providers, and others at DOE to help you to achieve this outcome?
	Partnerships with Princeton Review, Mondo or other consultants will support development of projects and tasks that address students’ identified needs.

	INDICATORS OF PROGRESS &/OR ACCOMPLISHMENT:  How will you document and measure progress? 
	• Monitoring student progress at checkpoints that are developed for each project. 

• Evidence of accountable talk in classrooms, observed during learning walks.

• Unit, teacher-made and regional assessments.

• Ability of students to explain their projects and levels of achievement.

• Published work.
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Directions: There should be one School Leadership Team (SLT) for each school. As per the Chancellor’s Regulations for School Leadership Teams, SLT membership must include an equal number of parents and staff (students and CBO representatives are not counted when assessing the balance), and ensure representation of all school constituencies. (Full text of the Chancellor’s Regulations for School Leadership Teams is available on the NYCDOE website at http://www.nycenet.edu/Administration/ChancellorsRegulations/default.htm.) The school CEP must also be consistent with Regional Goals and Objectives, the District Comprehensive Educational Plan (DCEP), and Part 100.11 of the Commissioner’s Regulations.  The signatures of SLT members on this page indicate their participation in the development of the Comprehensive Educational Plan and confirmation that required consultation has occurred in the aligning of funds to support educational programs.  Note: If for any reason an SLT member does not wish to sign this plan, he/she may attach an explanation in lieu of his/her signature.
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Required Appendices to the CEP

Appendix 1: Academic Intervention Services (AIS) Summary Form – SED Requirement for All Schools

Appendix 2: Program Delivery for English Language Learners – NCLB/SED Requirement for All Schools

Appendix 3: Language Translation and Interpretation – Chancellor’s Regulations for All Schools

Appendix 4: Program Plan for Middle School Intervention Allocation – NYCDOE Requirement for Funded Schools

Appendix 5: Program Plan for Ninth Grade Intervention Allocation – NYCDOE Requirement for Funded Schools

Appendix 6: NCLB Requirements for Title I Schoolwide Program Schools (SWP)

Appendix 7: Title I School Parent Involvement Policy and School-Parent Compact – NCLB Requirement for all Title I Schools

Appendix 8: NCLB/SED Requirements for Schools Identified for School Improvement

Appendix 1: Academic Intervention Services (AIS) Summary Form

New York State Education Department (SED) requirement for all schools

Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each applicable grade. (Descriptions of specific AIS programs are included in the subject/area sections of this CEP.) AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker.  Note: Refer to the District Comprehensive Educational Plan (DCEP) for a description of region/district procedures for providing AIS.
	Grade
	ELA
	Mathematics
	Science
	Social Studies
	At-risk Services: Guidance Counselor
	At-risk Services: School Psychologist
	At-risk Services: Social Worker
	At-risk

Health-related Services

	
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS
	# of Students Receiving AIS

	K
	21
	--
	N/A
	N/A
	7
	3
	2
	

	1
	38
	--
	N/A
	N/A
	7
	4
	5
	

	2
	27
	--
	N/A
	N/A
	6
	7
	3
	

	3
	75
	75
	N/A
	N/A
	13
	4
	2
	

	4
	23
	24
	
	
	12
	5
	0
	

	5
	18
	26
	
	
	6
	2
	1
	

	6
	
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	
	

	12
	
	
	
	
	
	
	
	


Identified groups of students who have been targeted for AIS, and the established criteria for identification:

· Students in Grades K – 2 who are at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other identified assessments.

· Students in Grade 3 who are performing in Level 1 or 2 on New York State English language arts and mathematics assessments.

· Students in Grades 4 – 12 who are performing in Level 1 or 2 on New York State English language arts and mathematics assessments, and who are deemed at risk for not meeting State standards in science and social studies.
Appendix 2: Program Delivery for English Language Learners (ELLs)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) – Attach a copy of your school’s current year (2005-2006) LAP to this CEP.

Part B: CR Part 154 (A-6) Bilingual/ESL Program Description

Type of Program: Number of LEP (ELL) Students Served in 2005-06:  83

I. Instructional Program (including brief description of program, # of classes per program, language(s) of instruction, instructional strategies, etc):

ELL students are identified by the Home Language Survey and assessed with the LAB-R.  Entitled students receive ESL instruction in a pull-out program.  ESL instruction supports ELLs in grade-level content.  ESL scaffolding methodologies (e.g., jigsaws, graphic organizers, repetitive texts, collaborative learning activities and hands-on discovery) supplement ELLs’ grade-level curricula and support language acquisition.  ELLs also benefit from computers recently acquired for the ESL classroom, which offer ESL programs, including ELLIS Kids, and internet access.

ESL pull-out groups are formed based on grade level and English proficiency.  In 2005-2006, our 83 ELLs are divided into 6 groups and served by a full-time ESL teacher.  Most students receive 4 periods or 200 minutes of ESL instruction per week.  Newcomers receive 5 periods or 250 minutes of ESL instruction per week.  Our ELL enrollment has grown by about 20 students each year, but our staff has remained small.  Therefore, we cannot comply with the required 360 minutes/week for Beginner and Intermediate students, although we are in compliance with the 180 minutes/week requirement for Advanced students (who comprise about 40% of our ELLs).  In 2006-07, we will add a second full-time ESL teacher and be able to meet mandated instructional time for all ELLs.  In addition to their ESL classes, ELLs may be given academic interventions, in pull-out or push-in settings, if intervention is needed.  ESL instruction is given in English.  The ESL teacher is licensed and certified in TESOL.

II. Parent/community involvement:

Every parent of an ELL confers with the ESL teacher, either in person, by telephone, or through home visits, to ensure that parents understand their options and are informed of their child’s progress.  Parents are invited to orientation sessions, where they can learn about language services and choose a program for their ELL student.  These parent information meetings are held repeatedly through the fall, in mornings and evenings, and as needed through the year.  Parents of ELLs are encouraged to attend school events, such as Parent-Teacher Conferences, performances and celebrations.  Communications from the school to ELL parents are provided in English and Spanish and, when necessary, French.

Several workshops for parents of ELLs are offered each year by the Parent Coordinator’s office.  Workshops cover choices of LEP language programs, curriculum matters (ESL and other curricula) and assessments.  The Parent Coordinator’s office also offers access to services, such as adult ESL classes, to parents of ELLs.  Spanish translation or interpretation is available at all events for ELL parents.

III. Project Jump Start (Programs and activities to assist newly enrolled LEP students):

LEP students who are new to English language school receive ESL instruction in a small-group, five days per week for 50 minutes.  Students are pulled out to the ESL classroom, and given instruction appropriate to their English and native language proficiency and their academic background.  Newly enrolled LEP students may be given academic interventions (e.g., Voyager or Wilson) if deemed appropriate by assessment data and the Child Study Team.  

IV. Staff Development (2006-2007 activities):

All educators in our school will receive professional development in strategies for assisting ELL students.  Topics that will be addressed in 2006-2007 include:

• Scaffolding and bridging techniques for ELL instruction.

• Using components of Balanced Literacy to support ELLs.

• Understanding the NYSESLAT, and using data to drive instruction.

• Using technology to assist language acquisition, including the ELLIS Kids software program.

Part C: Title III, Part A: Language Instruction for Limited English Proficient and Immigrant Students – School Year 2006-2007

Form TIII – A (1)(a)

Grade Level(s):     K-5  
Number of Students to be Served:    83 LEP , 0 Non-LEP

Number of Teachers: 
1

Other Staff (Specify):  Literacy Coach, AIS, IEP, and Classroom Teachers

School Building Instructional Program/Professional Development Overview

Title III, Part A LEP Program

Language Instruction Program – Language instruction education programs funded under Title III, Part A, of NCLB, must help LEP students attain English proficiency while meeting State academic achievement standards.  They may use both English and the student's native language and may include the participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.)  Programs implemented under Title III, Part A, may not supplant programs required under CR Part 154.  In the space provided below, describe the school’s language instruction program for limited English proficient (LEP) students. The description must include: type of program/activities; number of students to be served; grade level(s); language(s) of instruction; rationale for the selection of program/activities; times per day/week; program duration; and service provider and qualifications.

LEP students receive instruction in English as a Second Language (ESL).  English is taught through the content areas (ELA, Math, Science and Social Studies).  ESL teaching strategies (graphic organizers, jigsaws, think alouds, songs and chants, roleplay, hands-on learning, etc.) give LEP students the language support they need for academic success.

ESL services are provided in a pull-out program. The language of instruction is English.  In 2005-2006, approximately 83 students in grades K-5 received ESL services.  All students received 4 periods or 200 minutes of ESL instruction per week, except a newcomers group, which had 5 periods or 250 minutes per week.  This schedule exceeds the 180 minutes/week required for Advanced students, but falls short of compliance with 360 minutes/week for Beginner and Intermediate students.  In 2006-07, we will hire a second full-time ESL teacher and meet mandated instructional time for all ELLs.  ESL instruction is given by a licensed ESL teacher, certified in TESOL.

We offer ESL in response to parent choice.  An overwhelming majority of parents of LEP students choose ESL over bilingual instruction.  At parent informational meetings, and in conversations and meetings with ESL staff, parents say that it is important for their children to learn in English, and opt for  monolingual instruction with ESL.

Professional Development Program – Describe the school’s professional development program for teachers and other staff responsible for the delivery of instruction and services to limited English proficient students.

Professional development is provided for the ESL teacher by the Region and the school.  Professional development in ESL teaching strategies and ELL assessments is given at the Region, or at the Bronx Institute at Lehman College, several times each year.  Professional development in ESL services is also given to classroom, AIS and other teachers by the Network ELL ISS and the ESL teacher.  In PD, teachers get assistance with scaffolding activities for ELLs, learn about the components of NYSESLAT exam, and look at the resources available in the school to assist in the instruction of ELLs, including the new ESL computer facilities. 

Form TIII – A (1)(b)

Title III LEP Program

School Building Budget Summary

	Allocation:   $15,001.00

	Budget Category
	Budgeted Amount
	Explanation of Proposed Expenditure

	Professional staff, per session, per diem (Note: schools must account for fringe benefits)
	$14, 993.00
	16.33% of a full-time ESL position

	Purchased services such as curriculum and staff development contracts
	
	

	Supplies and materials
	$7.00
	

	Travel
	
	

	Other
	
	

	TOTAL
	$15,001.00
	


Title III Immigrant Program

School Building Budget Summary
Not Applicable

Appendix 3: Language Translation and Interpretation

Requirement under Chancellor’s Regulations – for all schools

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all parents are provided with appropriate and timely information in a language they can understand.

Information about parents’ home languages is collected on the Home Language Survey (HLIS).  Additional information comes from ELL parent meetings, Parent-Teacher conferences, and other conversations among parents, teachers and students. 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to the school community.

A large majority of our non-English speaking parents are Spanish speakers.  Many of our parents are also Spanish-English bilingual. There is also growing number of parents who are West African immigrants, who speak Mandingo, Twi or Yoruba.  Most of these parents also speak English or French (or both).  
Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

All written communications with parents should be provided in English and Spanish and, where appropriate, French.  All materials and records related to a student’s registration, academic performance, conduct, health or safety, which are generated centrally or by the region, will be provided in the relevant languages.  Letters and notices from the school will be translated into Spanish by in-house staff or parent volunteers.  When possible, written communications to parents will be translated into Spanish or French by the Translation and Interpretation Unit of the DOE.  When we cannot provide a written translation of a document, we will provide information about how to get translation services.
2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.
Spanish oral interpretation will be provided at registration, and for all other administrative functions conducted at the school.  Spanish translation will also be provided at meetings between parents and administrators, parent-teacher conferences, and parent workshops.  Spanish translation will be provided by in-house staff or parent volunteers.  When possible, translation into other languages will be provided by bilingual parents or other family members, or by telephone communication with the Translation and Interpretation Unit of the DOE.
3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.
To fulfill Section VII of Chancellor’s Regulations A-663, we will inform parents of their right to have translation and interpretation services at the school, and give them information about how to get translation services.  We will inform parents in a written communication (in English, Spanish and French), and also post the information in the Main Office.  Staff will be informed about parents’ rights, and about available translation resources, so that parents are not prevented from communicating with the school’s administration solely by language barriers.  
Part C: Action Plan – Language Translation and Interpretation
Directions: On the action plan template provided below, indicate the key actions to be implemented for the 2006-07 school year to support improvement in priority areas as described in the school’s response to Questions 1, 2, and 3 in Part B of this appendix. For each action step, indicate the implementation timeline, person(s) responsible, resources needed, and indicators of progress and/or accomplishment.  When completed, the action plan can be used as a tool to support effective implementation.

	Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s achievement.

	ACTION STEP – WHAT needs to be done to accomplish goal?

· Refer to specific actions, strategies, and activities described in Part B.
	• Inform parents of their right to have translation and interpretation services; send a notice home, post the information in the Main Office, inform parents through PA meetings.

• Conduct a survey of home languages among all parents and compile the information.  Use the data to provide school-generated written communications (permission slips, report cards, invitations, etc.) in the appropriate language.

• Provide professional development for school staff about the rights of parents and the resources available to meet parents’ language needs.

	WHEN?

· Implementation Timeline: Start/End Dates, Frequency, and Duration
	September, 2006 – June 2007

• Parent info provided at registration and throughout the year.

• Survey will be conducted in September 2006, with a followup in May 2007.

• Professional development will take place at grade meetings in September-October 2006.

	BY WHOM?

· Person(s) or Positions(s)   

Responsible, including supervisory point person and translation and interpretation service providers (* denotes Lead person)
	Principal 

Assistant Principal 

*ESL Teachers 

School Aides and Office Personnel

Parent Coordinator 

PA President and parent and student volunteers

	SUPPORT

· Resources/Cost/Funding Source

(including fiscal and human resources)
	Title I Translation Services

	INDICATORS OF PROGRESS AND/OR ACCOMPLISHMENT – How will the school know whether strategies are working?

· Interval of Periodic Review

· Instrument(s) of Measure; Projected Gains (include types of documents that will be collected as artifacts)
	• Increase in responses from non English speaking parents to written communications from the school.

• Increased attendance and participation at parent meetings, workshops, celebrations, and other school functions.

• A follow-up survey in May 2007 will assess parent satisfaction with translation services. 


Appendix 4: Program Plan for Middle School Intervention Allocation

Appendix 4 is Not Applicable to P.S. 146
Appendix 5: Program Plan for Ninth Grade Intervention Allocation

Appendix 5 is Not Applicable to P.S. 146

Appendix 6: NCLB Requirements for Title I Schoolwide Program Schools (SWP)

All Title I Schoolwide Program (SWP) schools must complete this appendix.

Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB.  Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State academic content and student academic achievement standards.

See p.7 for a description of how we conduct our comprehensive needs assessment.

2. Schoolwide reform strategies that:

a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.

b) Use effective methods and instructional strategies that are based on scientifically-based research that:

· Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer programs and opportunities.

· Help provide an enriched and accelerated curriculum.

· Meet the educational needs of historically underserved populations.
· Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at risk of not meeting the State academic content standards and are members of the target population of any program that is included in the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college and career awareness/preparation, and the integration of vocational and technical education programs.

· Are consistent with and are designed to implement State and local improvement, if any.
See Section I (pp. 2-6) and Section II (pp. 7-22)  for a description of AIS programs, before- and after-school programs, and steps taken to enhance curricula and serve the needs of low academic achieving children and those at risk of not meeting the State academic content standards.

See pp. 19-22 for discussion of strategies to address the needs of historically underserved Special Education and ELL populations.

3. Instruction by highly qualified staff.

100% of our teaching staff is certified. 

4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.

See pp. 3-4, 9, 11, 15-16, and 22for descriptions of the professional development sessions held in 2005-2006 and planned for 2006-2007.

5. Strategies to attract high-quality highly qualified teachers to high-need schools.

We attend hiring halls and job fairs.  We post advertisements in the Education departments of local and out-of-state colleges and universities.  
6. Strategies to increase parental involvement through means such as family literacy services.

• Informing parents about the State and City assessments, and school-specific assessment tools (e.g., assessment portfolios).

• Informing parents about Title I and NCLB requirements.

• Training parents in using on-line Princeton Review resources to assist their children in math and literacy.

• Training parents in EDM games to provide extra math practice at home.

• Training parents in the Partners-in-Print program, which helps develop literacy foundations with students in Pre-K – grade 1.

• Training parents as Learning Leaders and encouraging parent participation in classroom activities.

• Training parents in the Making Meaning language arts program.

• Training in the Great Leaps literacy intervention program.

• Monthly workshops for parents of Pre-K students in connection with Region 2 Home Library Initiative.
7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, or a State-run preschool program, to local elementary school programs.

• Workshop for parents whose children are in transition to Kindergarten, led by the early childhood social worker, parent coordinator, and the Pre-K family assistant.  The workshop covers assessments, schedules, curriculum and expectations for Kindergarten students and parents.

• Open house for Pre-K students to visit with Kindergarten teachers and students.
8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to improve, the achievement of individual students and the overall instructional program.

Teachers are included in decisions regarding instruction and assessments through weekly grade meetings, and formal and informal meetings with Literacy and Math coaches, AIS teachers and administrators.  Teachers give input about the usefulness of particular assessments, and are able to generate their own assessment alternatives, as long as the teacher-generated material conforms to the relevant standards and performance indicators.  Teachers make decisions, based on data, about grouping students for differentiated instruction and AIS services.  Teachers also give input into decisions about curricula, e.g., developing project-based  social studies units.   

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement standards are provided with effective, timely additional assistance.  The additional assistance must include measures to ensure that students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

Students at risk of not meeting standards are identified and monitored by formal and informal assessments throughout the year.  Identified students are given academic interventions and extra small-group instruction before, during and after school.  Interventions are data-driven and targeted.  At-risk students are tracked by classroom teachers, AIS teachers, and members of Tier III, with the aid of student assessment binders (for all students) and Personal Intervention Plans (for students performing far below grade level). 

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job training.

The Parent Coordinator and Parent Association are available in the school to assist parents.  The Parent Coordinator ‘s office is an important source of information about many different kinds of community resources, such as housing, adult education (including English as a Second Language), job training and employment opportunities, and health and nutrition information and assistance.  The Parent Coordinator conducts workshops and informational meetings on a variety of topics throughout the year.  The Parent Coordinator also maintains a library of materials, in English and Spanish, for parents’ use.
Appendix 7: Title I School Parental Involvement policy & School-Parent Compact

NCLB requirement for all Title I schools

Part A: School Parental Involvement Policy

In support of strengthening student academic achievement, each school that receives Title I, Part A funds must develop jointly with, agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school’s expectations for parental involvement and describes how the school will implement a number of specific parental involvement activities.  It is strongly recommended that schools, in consultation with parents, use the sample template below as a framework for the information to be included in their parental involvement policy. (Note: This template is also available in the eight major languages on the DOE website at http://www.nycenet.edu/Parents/NewsInformation/TitleIPIG.htm.) Schools, in consultation with parents, are encouraged to include other relevant and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement. The school parent involvement policy must be provided and disseminated in the major languages spoken by the majority of parents in the school.  
See attached copy of P.S. 146 Parental Involvement Policy
formulated in February 2006

Sample Template for School Parental Involvement Policy:

I. General Expectations
P.S. 146 agrees to implement the following statutory requirements:

· The school will put into operation programs, activities and procedures for the involvement of parents, consistent with section 1118 of the Elementary and Secondary Education Act (ESEA). Those programs, activities and procedures will be planned and operated with meaningful consultation with parents of participating children.

· The school will ensure that the required school-level parental involvement policy meets the requirements of section 1118(b) of the ESEA, and includes, as a component, a school-parent compact consistent with section 1118(d) of the ESEA.

· The school will incorporate this parental involvement policy into its school improvement plan.

· In carrying out the Title I, Part A parental involvement requirements, to the extent practicable, the school will provide full opportunities for the participation of parents with limited English proficiency, parents with disabilities, and parents of migratory children, including providing information and school reports required under section 1111 of the ESEA in an understandable and uniform format and, including alternative formats upon request, and, to the extent practicable, in a language parents understand.

· The school will involve the parents of children served in Title I, Part A programs in decisions about how the 1 percent of Title I, Part A funds reserved for parental involvement is spent.

· The school will be governed by the following statutory definition of parental involvement, and will carry out programs, activities and procedures in accordance with this definition:

· Parental involvement means the participation of parents in regular, two-way, and meaningful communication involving student academic learning and other school activities, including ensuring—

· that parents play an integral role in assisting their child’s learning;

· that parents are encouraged to be actively involved in their child’s education at school;

· that parents are full partners in their child’s education and are included, as appropriate, in decision-making and on advisory committees to assist in the education of their child; the carrying out of other activities, such as those described in section 1118 of the ESEA.

· The school will inform parents and parental organizations of the purpose and existence of the Parental Information and Resource Center in the State.

II. Description of How School Will Implement Required Parental Involvement Policy Components
1. P.S. 146 will take the following actions to involve parents in the joint development of its school parental involvement plan under section 1112 of the ESEA: 

• Discussions among the Principal, staff and parents at Principal’s meetings, Parent Association (PA) meetings, and Parent-Teacher conferences.

• Dissemination of policy proposals and distribution of the final policy by the school and through the PA.

2. P.S. 146 will take the following actions to involve parents in the process of school review and improvement under section 1116 of the ESEA:

• Parent participation in the School Leadership Team.

• Parent workshops regarding assessments, intervention programs and school policies (e.g., homework policies).

• Observation and assessment of school and student performance at Principal’s meetings, PA meetings, and SLT meetings.

• Open communication among parents, administrators and teachers.

3. P.S. 146 will provide the necessary coordination, technical assistance, and other support in planning and implementing effective parental involvement activities to improve student academic achievement and school performance.

4. P.S. 146 will coordinate and integrate Title I parental involvement strategies with parental involvement strategies under the following other programs: Learning Leaders, Region 2 Home Library Initiative, Partners in Print.

5. P.S. 146 will take the following actions to conduct, with the involvement of parents, an annual evaluation of the content and effectiveness of this parental involvement policy in improving school quality. The evaluation will include identifying barriers to greater participation by parents in parental involvement activities (with particular attention to parents who are economically disadvantaged, are disabled, have limited English proficiency, have limited literacy, or are of any racial or ethnic minority background). The school will use the findings of the evaluation about its parental involvement policy and activities to design strategies for more effective parental involvement, and to revise, if necessary (and with the involvement of parents) its parental involvement policies. 

• Through the PA, parents will review the effectiveness of the parental involvement policy.  Parents, administrators and staff will evaluate the policy at PA meetings, Principal’s meetings, and in other formal and informal settings.

• Parents will continue involvement in the annual comprehensive needs assessment conducted at year end in connection with the Comprehensive Education Plan.  

• The school will conduct a language survey in September 2006 to ascertain parents’ language preferences.  A follow-up survey in April 2007 will assess whether the school has been effectively communicating with parents by providing appropriate translations of written communications and interpretation at school-parent meetings.

6. P.S. 146 will build the schools’ and parent’s capacity for strong parental involvement, in order to ensure effective involvement of parents and to support a partnership with the parents, and the community to improve student academic achievement, through the following activities specifically described below:

a. The school will provide assistance to parents of children served by the school, as appropriate, in understanding topics such as the following, by undertaking the actions described in this paragraph – 

i. the State’s academic content standards

ii. the State’s student academic achievement standards

iii. the State and local academic assessments including alternate assessments, the requirements of Part A, how to monitor their child’s progress, and how to work with educators: (List activities, such as workshops, conferences, classes, both in-State and out-of-State, including any equipment or other materials that may be necessary to ensure success.)

b. The school will provide materials and training to help parents work with their children to improve their children’s academic achievement, such as literacy training, and using technology, as appropriate, to foster parental involvement, by: (List activities.)

c. The school will, with the assistance of its parents, educate its teachers, pupil services personnel, principal and other staff, in how to reach out to, communicate with, and work with parents as equal partners, in the value and utility of contributions of parents, and in how to implement and coordinate parent programs and build ties between parents and schools, by: (List activities.)

d. The school will, to the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities with Head Start, Reading First, Early Reading First, Even Start, Home Instruction Programs for Preschool Youngsters, the Parents as Teachers Program, and public preschool and other programs, and conduct other activities, such as parent resource centers, that encourage and support parents in more fully participating in the education of their children, by: (List activities.)

e. The school will take the following actions to ensure that information related to the school and parent- programs, meetings, and other activities, is sent to the parents of participating children in an understandable and uniform format, including alternative formats upon request, and, to the extent practicable, in a language the parents can understand: (List actions.)

III. Discretionary School Parental Involvement Policy Components
The School Parental Involvement Policy may include additional paragraphs listing and describing other discretionary activities that the school, in consultation with its parents, chooses to undertake to build parents’ capacity for involvement in the school and school system to support their children’s academic achievement, such as the following discretionary activities listed under section 1118(e) of the ESEA:

· involving parents in the development of training for teachers, principals, and other educators to improve the effectiveness of that training;

· providing necessary literacy training for parents from Title I, Part A funds, if the school district has exhausted all other reasonably available sources of funding for that training;

· paying reasonable and necessary expenses associated with parental involvement activities, including transportation and child care costs, to enable parents to participate in school-related meetings and training sessions;

· training parents to enhance the involvement of other parents;

· in order to maximize parental involvement and participation in their children’s education, arranging school meetings at a variety of times, or conducting in-home conferences between teachers or other educators, who work directly with participating children, with parents who are unable to attend those conferences at school;

· adopting and implementing model approaches to improving parental involvement;

· developing appropriate roles for community-based organizations and businesses, including faith-based organizations, in parental involvement activities; and

· providing other reasonable support for parental involvement activities under section 1118 as parents may request.

IV. Adoption
This School Parental Involvement Policy has been developed jointly with, and agreed on with, parents of children participating in Title I, Part A programs, as evidenced by ______________________. This policy was adopted by the name of school on __mm/dd/yy______ and will be in effect for the period of _______. The school will distribute this policy to all parents of participating Title I, Part A children on or before _________________.

Part B: School-Parent Compact
See attached copy of P.S. 146 School-Parent Compact
formulated in February 2006

Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written school-parent compact jointly with parents for all children participating in Title I, Part A activities, services, and programs. That compact is part of the school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must outline how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly recommended that schools and parents use the sample template below as a framework for the information to be included in their school-parent compact. (Note: This template is also available in the eight major languages on the DOE website at http://www.nycenet.edu/Parents/NewsInformation/TitleIPIG.htm.) Schools and parents, in consultation with students, are encouraged to include other relevant and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement. The school-parent compact must be provided and disseminated in the major languages spoken by the majority of parents in the school.
Sample Template for School-Parent Compact:

P. S. 146, and the parents of the students participating in activities, services, and programs funded by Title I, Part A of the Elementary and Secondary Education Act (ESEA) (participating children), agree that this compact outlines how the parents, the entire school staff, and the students will share the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership that will help children achieve the State’s high standards. This school-parent compact is in effect during school year 2006-07.

Required School-Parent Compact Provisions
School Responsibilities

P. S. 146 will:

1. Provide high-quality curriculum and instruction in a supportive and effective learning environment that enables the participating children to meet the State’s student academic achievement standards as follows: [Describe how the school will provide high-quality curriculum and instruction, and do so in a supportive and effective learning environment.]

2. Hold parent-teacher conferences (at least annually in elementary schools) during which this compact will be discussed as it relates to the individual child’s achievement. Specifically, those conferences will be held: [Describe when the parent-teacher conferences will be held.]

3. Provide parents with frequent reports on their children’s progress. Specifically, the school will provide reports as follows: [Describe when and how the school will provide reports to parents.]

4. Provide parents reasonable access to staff. Specifically, staff will be available for consultation with parents as follows: [Describe when, where, and how staff will be available for consultation with parents.]

5. Provide parents opportunities to volunteer and participate in their child’s class, and to observe classroom activities, as follows: [Describe when and how parents may volunteer, participate, and observe classroom activities.]

6. Involve parents in the planning, review, and improvement of the school’s parental involvement policy, in an organized, ongoing, and timely way.

7. Involve parents in the joint development of any Schoolwide Program plan (for SWP schools), in an organized, ongoing, and timely way.

8. Hold an annual meeting to inform parents of the school’s participation in Title I, Part A programs, and to explain the Title I, Part A requirements, and the right of parents to be involved in Title I, Part A programs. The school will convene the meeting at a convenient time to parents, and will offer a flexible number of additional parental involvement meetings, such as in the morning or evening, so that as many parents as possible are able to attend. The school will invite to this meeting all parents of children participating in Title I, Part A programs (participating students), and will encourage them to attend.

9. Provide information to parents of participating students in an understandable and uniform format, including alternative formats upon the request of parents with disabilities, and, to the extent practicable, in a language that parents can understand.

10. Provide to parents of participating children information in a timely manner about Title I, Part A programs that includes a description and explanation of the school’s curriculum, the forms of academic assessment used to measure children’s progress, and the proficiency levels students are expected to meet.

11. On the request of parents, provide opportunities for regular meetings for parents to formulate suggestions, and to participate, as appropriate, in decisions about the education of their children. The school will respond to any such suggestions as soon as practicably possible.

12. Provide to each parent an individual student report about the performance of their child on the State assessment in at least math, language arts and reading.

13. Provide each parent timely notice when their child has been assigned or has been taught for four (4) or more consecutive weeks by a teacher who is not highly qualified within the meaning of the term in section 200.56 of the Title I.

Parent Responsibilities
We, as parents, will support our children’s learning in the following ways: [Describe the ways in which parents will support their children’s learning, such as:

· Monitoring attendance.

· Making sure that homework is completed.

· Monitoring amount of television their children watch.

· Volunteering in my child’s classroom.

· Participating, as appropriate, in decisions relating to my children’s education.

· Promoting positive use of my child’s extracurricular time.

· Staying informed about my child’s education and communicating with the school by promptly reading all notices from the school or the school district either received by my child or by mail and responding, as appropriate.

· Serving, to the extent possible, on policy advisory groups, such as being the Title I, Part A parent representative on the school’s School Improvement Team, the Title I Policy Advisory Committee, the District wide Policy Advisory Council, the State’s Committee of Practitioners, the School Support Team or other school advisory or policy groups.

Optional Additional Provisions
Student Responsibilities (revise as appropriate to grade level)

We, as students, will share the responsibility to improve our academic achievement and achieve the State’s high standards. Specifically, we will: 

[Describe the ways in which students will support their academic achievement, such as:

· Do my homework every day and ask for help when I need to.

· Read at least 30 minutes every day outside of school time.

· Give to my parents or the adult who is responsible for my welfare all notices and information received by me from my school every day.]

Signatures:

_________________________          _________________________          _________________________

School


       Parent(s)


              Student

_________________________          _________________________          _________________________

Date



       Date


              Date

(Please note that signatures are not required)

Appendix 8: NCLB/SED Requirements for Schools Identified for School Improvement

Appendix 8 is Not Applicable to P.S. 146
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� Buildings providing Title III services to immigrant students must also complete this form for the immigrant program.
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