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PURPOSE OF THE COMPREHENSIVE EDUCATIONAL PLAN

All school planning requires a systematic review and careful analysis of student needs and existing activities to determine how instructional areas can be improved.  The process of developing the Comprehensive Educational Plan (CEP) allows School Leadership Teams (SLT) an opportunity to assess the effectiveness of the current instructional programs, discuss proposed modifications and/or alternatives, develop goals and objectives, and create action plans that will translate into observable, effective strategies to improve student achievement.  These strategies must include effective, scientifically-based methods for the delivery of high-quality first instruction to all students, including disaggregated subgroups, as well as Academic Intervention Services (AIS) for students who score below the State-designated performance level on State assessments and/or who are at-risk of not achieving the State standards.  Lastly, the School Leadership Team is asked to develop a system to assess whether the proposed activities have resulted in improved student performance.

This plan should be a product of the collaborative decisions of all stakeholders: parents, staff, administrators and students (if appropriate).  Once the CEP is approved, it will serve as a focus for implementing instructional strategies, professional development opportunities, and parent involvement activities for the 2005-2006 school year.

The accompanying Guide to Completing the School Comprehensive Educational Plan 2005-2006 will assist School Leadership Teams through each step of this very important process.
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PART I: SCHOOL VISION AND MISSION 

Our mission is to maximize the potential of each student.  Our students will achieve the highest academic levels, which will enable them to become knowledgeable, ethical adults who are responsible members of their families, the community and society.  

We will create a literate, nurturing and safe learning environment for all of our students.  We will provide them with meaningful and challenging learning activities to meet their academic needs and satisfy the NYS Learning Standards and the NYC Performance Standards.  We will develop our students in other areas, including technology, the arts, physical education and community building.  Through the cooperation and involvement of school staff, parents and students, we will promote a strong learning community.  We want to be a “Beacon of Light” for our community, offering our children a curriculum of caring that promotes a humanizing social tone of mutual respect.  

PART II: NARRATIVE DESCRIPTION OF THE SCHOOL 
P.S. 146, the Edward “Pop” Collins School, is a small community school located in the Morrisania section of the Southeast Bronx (Region 2, District 8).  We serve approximately 430 students in Pre-Kindergarten through grade 5, in 19 general education and 5 special education classes.

Our school’s motto, “A Beacon of Light,” reflects our goal to create a caring social community.  We want our school to be a lighthouse and a source nurturing and hope for our students, their families and our diverse community.  We need to help our students understand the importance of managing one’s own emotions and behaviors, and to help the children move toward becoming members of a respectful and productive community.  We will serve as a model for our students, and emphasize celebrations of kindness, effort and academic excellence in our school.

We strive to ensure academic achievement for all of our students.  We have a strong focus on literacy, and a deep commitment to the Balanced Literacy approach.  We also place a heavy emphasis on numeracy or mathematical literacy for our children, and have adopted the Everyday Mathematics program across all grades.  Other academic areas, including science and social studies, are also important parts of our curriculum, and we work hard to infuse inquiry-based learning and critical thinking across our school.

We also believe in enrichment of the academic curriculum.  We have two major enrichment programs, in technology and in the arts.  We want to incorporate technology into all aspects of learning in our school.  
We have expanded our technology curriculum and resources, adding computers to our computer lab, our new Multi-Media Center, and to all classrooms.  Teachers are trained in how to use technology in assessment and instruction.  Our arts program is also very strong, particularly in music and dance.  We feel that artistic expression is a crucial aspect of our students’ development, in academics and otherwise.  We also recognize that development of our music and arts programs is an effective way to reach out to people, and forge closer ties between the children and their families and our school community. 

PART II: NARRATIVE DESCRIPTION– LITERACY

P.S. 146 has adopted a Balanced Literacy curriculum across all grades, in alignment with NY State Learning Standards and NYC Performance Standards in English Language Arts.  The Balanced Literacy program aims to improve student achievement through reader’s and writer’s workshops, which include paired reading and writing, shared reading and writing, guided reading, independent reading, literacy centers, literature circles, and interactive reading and writing.  Balanced Literacy also includes word study, which is guided by the Month-by-Month Phonics program.  Classrooms are equipped with large classroom libraries of authentic texts, which are leveled in accordance with Fontas & Pinnell system.  

Since 2002-2003, P.S. 146 has required grade-level curriculum mapping.  Teachers on each grade meet weekly to plan instruction and share materials.  Beginning in Fall 2005, we will base our literacy curriculum on the Region 2 Balanced Literacy Curriculum Map.  Teachers on each grade have already begun to develop specific lesson plans and materials lists needed to achieve the BLCM’s literacy goals.  This enhanced curriculum mapping will improve teacher collaboration and standardize the curriculum across each grade.

Since 2002-2003, students and teachers in grades K-5 have devoted 100 minutes daily to reading workshop and 50 minutes daily to writing workshop.  Beginning in 2005-2006, the delivery of Balanced Literacy will be reorganized to include 50 minutes for reading workshop, 50 minutes for writing workshop, and 50 minutes for word study and read aloud or shared reading.  This new schedule ensures that every student is exposed to daily word study.  A sample schedule will look like this:

	Period 1 (50 min.)
	Reading Workshop

10 min.
Mini-lesson on a reading strategy

30 min.
Independent, paired and guided reading

10 min.
Share

	Period 2 (50 min.)
	Writing Workshop

10 min.
Mini-lesson on a writing strategy

30 min.
Independent, paired and guided writing

10 min.
Share

	Period 3 (50 min.)
	20 min.
Word study (Month by Month Phonics)

30 min.
Shared reading or read aloud

	Period 4 (50 min.)
	Prep  (Science, Technology, Music or Physical Education)

	Period 5 (50 min.)
	Lunch

	Period 6 (50 min.)
	Everyday Mathematics

	Period 7 (50 min.)
	Everyday Mathematics


Literacy teaching and learning is supported by ongoing professional development, led by the Literacy Coach.  Some topics addressed in professional development include: 

• teaching Balanced Literacy using the Point of Entry Model

• using assessment data to guide instruction

• grouping students according to assessment data

• differentiating instruction for students’ individual needs

Literacy is supported by push-in and pull-out instruction.  The Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teachers and cluster teachers push-in to classrooms during reading and writing workshops, allowing students to learn in smaller groups.  We have seen the benefits of small group instruction in a dramatic rise in 4th grade ELA scores.  Between 2002 and 2004, the number of 4th graders achieving the performance standard rose 8.6%, and the number of students scoring at the lowest level declined by 28.6%.  These large gains were achieved by having teachers push in to 4th grade classrooms during literacy blocks.  To achieve similar results in all grades, we will maintain our focus on supplemental push-in instruction.

Struggling students in General and Special Education, who are identified by various literacy assessments (detailed below), receive literacy interventions.  Programs already in use at P.S. 146 are:


• Voyager (grades K-3), a program to improve phonemic awareness, phonics and decoding 


• Wilson (grades 3-5), a program to improve phonics, decoding and spelling patterns 

Two new programs adopted for 2005-2006 are:


• Great Leaps (grades K-5), a program to improve decoding and reading fluency


• New Heights (grades 2-5), a program to improve reading comprehension and fluency

Intervention programs are conducted the Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher and trained classroom teachers.  Training for additional staff, including paraprofessionals in Special Education classes, will be conducted in 2005.  Literacy interventions for each grade are discussed in more detail in Part IV: Summary of Data Analysis/Findings and Implications for Instruction, beginning on page 22.

Classroom and push-in teachers are supported by an AUSSIE consultant, who models literacy instruction in classrooms and leads professional development workshops after school and at grade level meetings.  We will continue to work with AUSSIE consultants in the 2005-2006 school year, when we will have two AUSSIE literacy specialists, one for upper and one for lower grades.

Literacy instruction is data-driven.  Teachers and students continually assess progress through conferencing, running records, and guided and interactive reading and writing activities.  Students are also assessed more formally, using a variety of assessment tools.  Data from all of these assessments is used to guide literacy instruction.

	ELA Assessments in grades K-5

	Grades K-2
	Grade 3
	Grade 4
	Grade 5

	ECLAS2

Voyager

EPAL (grade 2)

Princeton review
	NYC ELA exam

NYC Interim assessments

ECLAS2

Voyager

RALLY

Grow Report

Princeton Review
	NYS ELA exam

NYC Interim assessments

RALLY

Grow Report

Princeton Review

WRAP
	NYC ELA exam

NYC Interim assessments

RALLY

Grow Report

Princeton Review

WRAP


Data from ECLAS2, EPAL, Voyager, Passport and Princeton Review assessments show that students in grades K-2 are performing below level.   Approximately 50% of Kindergarten students have achieved grade level in Phonics (spelling and decoding) and Phonemic Awareness (blending and segmenting).  First and second grade scores are similarly low.  A more detailed discussion of lower grade literacy, and strategies to improve student performance, begins on page 22.

Assessment data show that upper grade students need additional support in literacy.  A detailed analysis of grade 3-5 ELA assessment data, and strategies to improve student performance, begins on page 23.

	2004 NYS and NYC ELA scores, grades 3-5

	
	#
tested
	Level 1
	Level 2
	Level 3+4

	
	
	#
	%
	#
	%
	#
	%

	grade 3
	61
	31
	50.8
	20
	32.8
	10
	16.4

	grade 4
	59
	8
	12.1
	35
	60.3
	16
	27.6

	grade 5
	72
	29
	40.3
	28
	38.9
	15
	20.8

	Totals
	192
	68
	35.4
	83
	43.2
	41
	21.4


Across all three testing grades, just 21.4% of students met or exceeded the standard in 2004.  43.2% of students in grades 3-5 missed the standard and scored at level 2, and 35.4% of students in grades 3-5 fell far below standard with a level 1 score.

Each testing grade performed differently in 2004.  The best performance was shown by 4th grade, where 27.6% of students met or exceeded the standard, and just 12.1% of students fell far below standard at level 1.  Grade 3 showed the lowest performance, with 50.8% of third graders at level 1, and just 16.4% of third graders meeting or exceeding the standard.  Grade 5 scores were somewhat better, with 20.8% achieving level 3 or 4 and 40.3% at level 1.  Because there was great variability in the scores of different grades, we have to look at what happened in each individual grade.  We will address the data for each grade, and consider the implications for instruction, in Part IV, Summary of Data Analysis/Findings and Implications for Instruction, beginning on page 22.

One area of concern for P.S. 146 is English Language Learners (ELLs), who comprise about 13% of our students.  ELLs have low literacy scores, with only 7.7% of ELLs achieving grade level standards in ELA.  We have a free-standing ESL program (described on page 15), and have put in place interventions for ELLs (see pages 30-33 for detailed discussion of ESL instructional strategies).  We also need to reach out to the parents of our ELLs.  One way that we are addressing this need is through the Partners-in-Print program, in which parents are trained in literacy development strategies that they can pursue at home.  Beginning in Fall 2005, we will hold Partners-in-Print workshops for parents in both English and Spanish.

Another area of particular concern is the literacy achievement of Special Education students.  As shown on page 28, only 6.9% of Special Education students in grades 3-5 achieved grade level standards in literacy.  We have begun and will continue literacy intervention programs for Special Education students (see page 29).  Provisions must also be made for additional support for Special Education students through supplemental services, in before- and after-school programs and Saturday Academies.  Administrators and in- and out-of-classroom Special Education teachers will come together to formulate plans for delivering supplement services to Special Education students.

Detailed information about literacy data, and the implications of the data for the literacy instruction of all of our students, begins on page 22 below.

PART II: NARRATIVE DESCRIPTION– MATHEMATICS

The school wide mathematics program is aligned with the NYS Learning Standards/Core Curriculum and the NYC Performance Standards in Math.  The content strands form the foundation of our instructional program: mathematical reasoning, number and numeration, operations, modeling and multiple representation, measurement, uncertainty, as well as patterns and functions. 

The Everyday Math program is now used throughout grades (K-5) for all students receiving General Education, Special Education and English Language Learners.  This year, 2004 – 2005, was the first year Everyday Math was implemented in grades 3-5.  It was implemented during a 100-minute math block. 

Some of the highlights of the Everyday Math program include:

· Problem solving for everyday situations

· Developing readiness through hands-on activities

· Sharing ideas through discussion

· Cooperative learning through partner and small group activities

· Practice through games

· Ongoing review throughout the year

· Home and school partnership

Because Everyday Math uses a more student centered approach to learning and places a strong emphasis on math manipulatives and games which reinforce math skills, we expect to see a greater increase in student achievement levels on standardized math assessments.

Professional development at P.S. 146 was ongoing throughout the 2004-2005 school year, for teachers on all grade levels.  Our Math Staff Developer worked in collaboration with the Princeton Review Consultant to see to the effective implementation of the mathematics curriculum.  Professional development workshops and classroom support included: 

· Demonstration lessons modeling the Point of Entry Model

· Techniques in classroom management to ensure the smooth flow of the various components of the math lesson

· Curriculum review with teachers

· Analyzing Everyday Math goals (beginning, developing, and secure) and implications for instruction

· Workshops included:

· Teaching Components of the Everyday Math Program

· The Use of Games in Everyday Math

· Using Data from Princeton Review to Drive Instruction

· Creating Assessments Developed from the Princeton Review website

We want our students to:

· Understand the concepts of and become proficient with the skills of mathematics

· Communicate and reason mathematically

· Become problem solvers by using appropriate tools and strategies

A continuation and expansion on problem exploration is planned in which students use the Four- Step Plan.  This plan provides students with a strategic approach to problem solving:

· Step 1 – Understand the problem

· Step 2 – Choose a strategy 

· Step 3 – Solve 

· Step 4 – Look back

Solutions to problems involve the integration of conceptual understanding and procedural knowledge.  Selection of a strategy is often the most difficult part of the solution.  Therefore, we focus on teaching the students a variety of strategies to solve problems, i.e. find a pattern, draw a picture, work backwards, guess and check, use a model, use logical reasoning, etc.

In the 2003-2004 school year we met Adequate Yearly Progress in math. Review of data shows that there has been a steady increase in the percentage of students in grade 4 who scored on or above grade level (3+4) on the NYS math assessment since 2002.  The percentage of students that received level 3+4 in 2002 was 28.4%. In 2004, 46.4% of students received level 3+4.  The percentage of students performing far below the standard has decreased significantly from 31.8% to 5.4% since 2002.  In the 2003-2004 school year none of the ELL students received a level 1.  Sixty percent of ELL students performed at or above grade level. 

For further details see Summary of Data Analysis/Findings for Spring 2004– Grade 4 Math and Implications for Instruction, beginning on page 35. 

Among our general education students in 2003-2004 school year, there was an increase in the number of students in grade 5 who scored on or above grade level on the Citywide Math test by 2.4%.  There has been a steady decline in the number of students performing below grade level from 2002-2004.  The number of students performing below grade level decreased by 16.5% from 2003 to 2004.  For further details see Summary of Data Analysis/Findings for Spring 2004– Grade 5 Math and Implications for Instruction, beginning on page 37. 

Despite the gains on the 4th and 5th grade levels, there has been a decline in standardized performance on the grade 3 level.  A review of the data from school years 2002- 2003 reveals that there was a decrease in the percentage of students performing at Level 1 on the 3rd grade Citywide Math test.  However, we are concerned that the percentage of students performing at level 1 from 2003-2004 increased by 11.3%.  We also showed a decrease in the number of students performing at or above grade level by 2.5%.  Administration, staff developers and teachers have analyzed the reasons for the increase in the number of students performing below grade level.  Our findings are outlined in the Summary of Data Analysis/Findings for Spring 2004– Grade 3 Math and Implications for Instruction, beginning on page 34. 

For this 2004-2005 school year our specific focus was on aligning instruction with assessment.  Student performance using formal and informal assessments guided instruction.  The Grow Report and Princeton Review website generated a class profile and individual student data regarding student strengths and weaknesses in each of the content strands.  In addition, unit tests from Everyday Math were administered.  Teachers used this data to group students for instruction and reteach skills, where necessary.  Teacher observations and other informal assessments from the Everyday Math program are used.  Test-taking practice materials such as Mathematics Assessment Preparation, Finish Line, Test Ready Plus, and Math Progress Indicators were ordered for students to enable them to practice and become familiar with standardized exams.

The mathematics program at P.S. 146 provides activities using manipulatives for students to learn from hands on experiences and games to reinforce a specific skill.  This is an essential part of mathematics instruction.  These materials help students move from the concrete level to the abstract level of mathematical understanding.  The hands-on activities are not only motivating, but also meet the variety of learning styles of our student population.  Students are taught to effectively incorporate listening, speaking, reading, and writing as essential parts of the math lesson.

Interactive math software, which helps students develop both basic and higher order thinking skills, has been installed in all classroom computers throughout the school.  Math through technology, however, is not limited to computers.  Each class has an overhead projector and set of calculators, which are integral parts of the Everyday Math program.

The Mathematics Resource Center and the UFT Teacher Center have a wealth of materials including manipulatives, professional and children’s literature, NCTM materials, calculators, and math software.  Children’s literature, which is recommended in Everyday Math, has been purchased for all classes K-5.

Under the NCLB provisions, students were provided with after-school tutorial services from the BELL program.  In addition, students who were identified as  “slippables”  (students just above a cut off between levels) and “pushables” (students just below a cut off between levels) received tutorial services in the P.S. 146 before-school, after-school and Saturday Academy programs.

PART II: NARRATIVE DESCRIPTION– SCIENCE

The purpose of science education at P.S. 146 is to offer all students ways to understand scientific concepts and methods, to make predictions and to think analytically about their environment.  Students are given opportunities to model scientists’ methods of investigation through a hands-on workshop model.  Our curriculum adopts an inquiry-based approach that incorporates scientific thinking processes.  This approach allows students to develop their own ideas through experiments and projects that are derived from their own questions. 

Our science curriculum is aligned with NY City Performance Standards for Science.  The curriculum covers physical science, earth and space science, environmental science, and life science.  Topics within each curricular area include:

Physical Science
Earth & Space Science
simple machines
water cycle

electricity
rock cycle

magnets
solar system

Environmental Science
Life Science
plant life cycle
animal life cycles, habitats, behaviors

plant parts and functions
human anatomy


human heath and nutrition

P.S. 146 has a full-time science cluster teacher who serves grades 2 – 4.  Grade 4 students are programmed for instruction twice weekly with the science specialist, while grade 2-3 students come to science class once a week.  We have not been using any specific science program to support the curriculum.  However, we have recently acquired FOSS kits (described below) for use by the cluster and classroom teachers beginning in Fall 2005.

In all grades, classroom teachers incorporate inquiry-based science into the regular school schedule.  The science cluster teacher collaborates with classroom teachers to ensure that science learning is integrated with literacy and math.  The science cluster attends weekly grade meetings to coordinate curricula, so that, for example, when students learn to use tools in scientific investigations, taking measurements of various types, they are reinforcing concepts taught in math lessons.  Similarly, when students write about their scientific hypotheses and observations of experiments in their science journals, they are reinforcing and expanding what they learn in writing workshops.

P.S. 146 has an annual Science Fair.  Students in all grades design and execute science projects, which are displayed for all to view.  Student projects range from creating an electrical circuit to constructing a water wheel to writing and illustrating reports on animal life cycles or habitats.  The Science Fair gives students the opportunity to explore topics that interest them, represent their knowledge in a variety of ways, and share what they have learned with the whole school community.

The science program at P.S. 146 has been successful.  In 2004, 61.4% of students tested on the NYC Science exam met or exceeded the standard, while only 7% performed significantly below standard, at level 1.  Special Education students and ELLs also did very well on the science exam; 100% and 80%, respectively, of these subgroups met the standard.  The results of the 2004 4th grade Science assessment are discussed in detail on page 39.

We will continue to achieve high student performance in science.  We have recently acquired FOSS Science Kits to support science instruction in Grades K – 5.  We chose FOSS because it is a research-based, hands-on science curriculum for elementary and middle school students.  The FOSS kits provide lesson plans and materials such as bones, clay, seeds and soil, batteries, magnets and electrical circuitry, to support a meaningful, hands-on science experience that is aligned with NYC Science Standards.  By asking questions and conducting experiments, students become scientists and researchers.   Students learn about important scientific concepts and develop the ability to think critically and actively construct ideas through their own inquiries and investigations. The FOSS program was specifically created to engage students in these processes.

P.S. 146 has also joined GLOBE, a program for science education sponsored by NASA, the NSF and the U.S. government.  With a hands-on approach, GLOBE focuses on earth and environmental science.  GLOBE offers students opportunities to learn about the earth’s lands, waters and atmosphere.  Students take measurements and make observations about the world around them.  Students can enter reports on the GLOBE website so that their data can be used by professional scientists.  Thus, GLOBE offers students the chance to make real contributions to real scientific inquiries.  The GLOBE curriculum is designed for students at all levels, and several teachers at P.S. 146, including teachers of Kindergarten and grade 1, have been trained in the GLOBE program.  Trained teachers will turnkey what they have learned to others, giving all students the opportunity to do scientific work and contribute to scientific knowledge.

PART II: NARRATIVE DESCRIPTION– SOCIAL STUDIES 

The Social Studies curriculum follows the NYS Core Curriculum for Social Studies and NYC Scope & Sequence standards-based social studies curriculum.  Major elements of the social studies curriculum are:

Kindergarten “Self and Others.”  Students begin to develop an understanding of different customs and traditions.  They become aware of their role as citizens by learning about rules and responsibilities in the classroom.

Grade One “My Family and other Families, Now and Long Ago.”  Students continue to build upon what they learned in kindergarten about themselves, their families, and their school.  The development of identity and social interaction is stressed.  The students explore different families, and family-like groups existing in different communities and begin to locate these communities on maps and globes.

Grade Two “My Community and Other United States Communities.” Students look at rural, suburban and urban communities around the United States.  The students compare new communities that they have studied to what they know about their own community. The communities studied include examples from cultures other than the students’ own, and from a variety of perspectives including geographic, socioeconomic, and ethnic.

Grade Three ”Communities Around the World-Learning About People and Places.” Focuses on communities all over the world.  The students begin to learn about historical events in the order that they happened, the diversity of communities, how people in different communities meet their needs and the way in which various communities meet their needs and govern themselves.

Grade Four “Local History and Government.”  Continues to build on the students’ knowledge of families and communities by emphasizing the history, geography, economics and government.  This includes people, lifestyles, events, and issues and how they connect to New York State and the United States.

Grade Five “The United States, Canada, and Latin America.” Stresses an understanding of the geography, economics, and cultures of the United States, Canada, and the nations of Latin America including the Caribbean.  Students continue to build on what they learned about the history and government of the United States in the fourth grade.

Social Studies is integrated into daily classroom activities, from Kindergarten through fifth grade.  Students are assessed in Social Studies at the beginning of the fifth grade year by the NY State Social Studies examination.  In 2004, 27.4% of fifth graders met or exceeded the standard, and 54.8% of students tested fell far short of the standard.  A discussion of these results, and our plans to improve student performance in social studies, is in Part IV, Data Analysis/Findings and Implications for Instruction – Social Studies, beginning on page 40.

PART II: NARRATIVE DESCRIPTION – TECHNOLOGY

One of our school’s central goals is to infuse technology throughout the curriculum.  Every classroom in the school is equipped with an iMac computer for use in instruction, research and skills development.  Teachers are encouraged to incorporate computer technology in their lessons and activities.  

In addition to using computer technology in their classrooms, lower grade (K-2) students attend classes in our computer lab.  The aim of the Technology program is to provide students an opportunity to learn basic computer skills while integrating literacy and math concepts. The 2004-2005 Technology curriculum includes units on computer parts and functions, word processing basics, keyboarding skills to enhance writing, and an introduction to the Internet. All lessons are aligned with National Educational Technology Standards for Students (linked to the nycenet.edu website), as well as grade-level standards in Language Arts and Math. By combining the use of Appleworks 6 Word Processing with Mavis Beacon and New Keys for Kids keyboarding programs, students in the 2nd grade are becoming increasingly familiar with the keyboard and an efficient way to type. Software programs such as Carnival Countdown and Calculating Crew help reinforce math concepts for all ages while Kid Phonics 1 and Kid Phonics 2 supplement literacy instruction. Kid Pix Studio Deluxe is used in all three grade levels for a variety of purposes and content areas. The computer lab is equipped with 24 Macintosh computers and a new LCD projector, which is used during direct instruction and guided practice. Students are able to learn a concept or skill with the class before working independently on their own computer. 

In the Fall of 2004, P.S. 146 inaugurated its Multi-Media Center.  The Center has 20 state-of-the-art workstations, which were generously donated by an alumnus of the school, the rapper Fat Joe.  The workstations, which are networked together and linked to the Internet, are equipped with the latest technologies, including DVD players, CD burners, and other multi-media capabilities.

In Fall, 2005, P.S. 146 will open a second computer lab.  This lab will be available for 4th and 5th grades to use on a daily basis.  Increased access to computers for all of our students will allow greater integration of technology into the content area curriculum.

Another leg of our technology initiative is participation in a professional development program aimed at integrating technology in education, which is conducted jointly by Region 2 and Fordham University.  Three of our teachers attend workshops at Fordham, and meet weekly with a professional developer, who helps them develop projects for use in instruction.  Some of the projects completed to date include a Jeopardy game for practicing math skills, a webquest designed to help students research the history of the Erie Canal, student-created PowerPoint presentations on attractive travel destinations, and teacher-created PowerPoint phonics learning projects.  Upon completion of the program in October 2005, P.S. 146 will receive 15 laptop computers for use throughout the school.  Participating teachers will turnkey some of the skills they have learned to the rest of the staff, so that all students can benefit from increased technological knowledge.  

PART II: NARRATIVE DESCRIPTION – PROJECT ARTS

The Project Arts program at P.S. 146 has developed and implemented an instructional program that meets the New York State Standards for the Arts.  The central focus of our program is music, and every student in the school participates in the music program.  We have two cluster teachers of music, one for lower grades (K-2) and one for upper grades (3-5), and both music teachers also spend one period every day with a Pre-Kindergarten class.  The music curriculum is designed to help children master basic musical skills and learn about music in an in-depth manner.  Another important goal of the music program is to expose students to the music of different countries and cultures.  

In addition to music classes, P.S. 146 has a chorus, a band, and a dance troupe, which give several performances a year both inside and outside the school.  The chorus, which is guided by our upper-grade music teacher, learns and practices a diverse repertoire of songs before and after school and on Saturdays.  
In the band, directed by the other music cluster teacher, students learn to play musical instruments.  The school has recently purchased the instruments, and plans to add more in the coming years.  The dance troupe, which is led by the science cluster teacher, learns some very snappy choreography.  In all three groups, students not only learn to appreciate music, they also learn how to work cooperatively.  In chorus, band and dance, individuals must come together to create a piece that is greater than the sum of its parts.

The chorus, band and dance troupe put on several performances each year.  We have a Winter Concert near the holidays, and a Spring Concert in April.  We have a Celebration of Dr. King each January.  The chorus, band and dance troupe perform on Parent-Teacher nights in October and March.  They also develop performances for graduation celebrations at the end of each year.

The chorus performs twice a year at the nearby Davidson Senior Center.  Both the students and their audience enjoy this event, and the students are proud to be part of a group that is doing service to their community.

The chorus, band and dance troupe, along with all students in the school, perform at a Multi-Cultural Festival, held each May in the schoolyard.  Students on each grade learn a song or two, and sometimes a dance, that represent different cultures.  We have had songs from Africa, the Caribbean, Asia, Europe and South America, and dances from a similarly wide range of cultures.  This is a joyous celebration of ourselves, our world and its diversity.

Project Arts also includes Friday after-school clubs.  Students join these clubs to learn dance, music, art and chess, among other things.  The chess club is popular, and it participates in a competitive chess tournament each Spring.  The art club works closely with the performance groups, making stage sets, backdrops, and other decorations for the Winter and Spring Concerts, the Dr. King Celebration, Parent-Teacher night performances, and graduation festivities.  The art club also creates and maintains rotating displays in the school’s lobby and main floor hallways.

PART II: NARRATIVE DESCRIPTION – ENGLISH AS A SECOND LANGUAGE (ESL)

P.S. 146 has a free-standing ESL program serving students in both general and special education.  The ESL program currently serves 65 students, or roughly 13% of the school’s population, who include both Bronx-born children and newcomers.  Most of our ELLs come from Spanish-speaking or Spanish/English bilingual homes, although about 10% of our ELLs are (children of) African immigrants.  

The goal of the ESL program is to scaffold the ELLs to English proficiency in the four modalities, reading writing, listening and speaking, in accordance with the New York State ESL Learning Standards.  Following research in second language acquisition, we use a variety of teaching methods, such as Total Physical Response, jigsaw activities, think-pair-share, graphic organizers, role play, and listening centers.  The ESL curriculum follows the Balanced Literacy approach, and includes interactive read-alouds, shared and independent reading, as well as interactive, shared and independent writing.  In the past two years, we have built up a significant collection of materials, including books (fiction and nonfiction, predictable texts, rhyme and poetry collections, sequencing books, and chapter books), educational games and software, picture cards and literacy manipulatives to support ESL instruction.

The ESL program combines push-in and pull-out instruction.  In the push-in model, the ESL teacher goes into classrooms to support a small group of ELLs.  The advantage of the push-in program is that ELLs do not miss any instruction; ELLs are supported by the ESL teacher in their grade-level curriculum.  The ESL teacher supplements the classroom teacher’s lessons and materials to meet the specific needs of the ELLs.  ELLs also have some pull-out instruction.  Once a week, ELLs come to the ESL classroom for instruction and activities that target the special needs of ELLs.

Results of the 2004 NYSESLAT are discussed in detail in Part IV, beginning on page 30.  The data show a high proportion of students functioning at the Beginner and Intermediate levels.  This is especially true in Kindergarten, where 69.2% of students are Beginners, and grade 1, where almost 50% of students are Beginners.  (NYSESLAT data for grades K-5, and other data about ELLs’ academic performance, are discussed in detail in Part IV, beginning on page 30).  

Kindergarten and grade 1 have the highest number of ELLs, currently comprising over 50% of our ESL students.  Moreover, research in second language acquisition shows that the development of language skills in the early years lays an essential foundation for later development of language skills.  Because we have a large number of ELLs functioning at Beginner levels in the early grades, and because research shows that early intervention is effective, we place special emphasis on ESL in Kindergarten and grade 1.  We recently hired a part-time certified ESL teacher to supplement ESL services in these grades.  This teacher gives extra help to Kindergarten and first grade ELLs, with a particular focus on instilling concepts of print, alphabet and decoding skills, and comprehension of oral and written English.  We will continue this supplemental ESL instruction next year.

PART II: NARRATIVE DESCRIPTION – THE NEW CONTINUUM

The principles of the Individuals with Disabilities Act and the philosophy of the New York City Department of Education are the foundation of our educational program for all students.  We have high expectations of achievement for all students in both general and special education classes.  In our continuing efforts of implementing the New Continuum, we currently have the following configuration of services:  four 12:1:1 classes, one 12:1 class and one inclusion class.  We have one full-time SETSS personnel and one I.E.P. Teacher, who are utilized in pull-out and push-in settings, working with both mandated students and those identified as “at-risk”.  The Special Education Teacher Support Services (SETSS) provides instruction in small groups, both in pull-out and push-in settings for students in grades K – 5.  The I.E.P. Teacher also provides small group instruction in both push-in and pull-out settings with both the General and Special Education population in grades K - 2.  In addition we have two Full-Time Related Service Providers, a Speech/Language Teacher and a Certified Social Worker. We have one Part-Time Certified Social Worker who as part of the School Based Support Team, provides services to children identified as “at-risk”. In addition, we receive services by part-time Physical and Occupational Therapists for those students whose Individual Educational Plans mandate their need for such services.  The Balanced Literacy approach to instruction has been implemented in all classes.  Every class has a library filled with sets of leveled books in order to meet the students’ individual instructional needs.  The Everyday Mathematics program materials are used by all students along with a set of manipulatives to support a developmental approach to math instruction.  All books and materials are distributed on an equitable basis.  Both General and Special Education teachers come together at grade meetings for the purpose of continuity in instructional planning.  In addition, Special Education students receive instruction from curriculum specialists in the areas of Technology, Physical Education, Science and Music.  

Regular review of both formal and informal test data, the use of the student’s I.E.P. and student observations are strategies used to determine student opportunities for mainstreaming.  Consultations between General and Special Education personnel, parents and supervisors are held to ensure that students receive instruction in the least restrictive environment.

We value communication between the home and school, therefore regular written communication from the classroom teachers, teacher specialists, administration and Parents Association to the homes of all students.  Additionally, the Special Education student constituency is represented in our Parents Association Executive Board as well as on the School Leadership Team.

PART II: NARRATIVE DESCRIPTION – ACADEMIC INTERVENTION SERVICES (AIS)

Struggling students receive extra support during the school day from Academic Intervention Services (AIS).  Students receive AIS in literacy and math.

AIS Literacy identifies at-risk students through ECLAS2 and E-PAL assessments (grades K-3), WRAP (grades 4-5) and interim ELA assessments (grades 3-5).  Students who have been held over in their grade because of literacy deficits, and other students performing below grade level, receive AIS in literacy.  

Students receive AIS Literacy services in small groups in their classrooms, or in push-in or pull-out programs.  In lower grades (K-3), at-risk students participate daily in the Voyager Passport Reading Intervention Program.  In upper grades (3-5), at-risk students are pulled out for small group instruction in reading, writing and listening skills and strategies, or for reading intervention through the Wilson program.  Struggling students in all grades also receive extra support from push-in teachers, including the Literacy Coach, AIS/IEP teacher, SETSS teacher and ESL teacher.  These teachers go into classrooms to work with small groups of students to support and enhance the classroom literacy curriculum.

AIS Literacy has been most successful in grade 4, where 27.6% of students achieved or exceeded grade level in literacy, and just 12.1% scored at level 1 on the 2004 NYS ELA assessment.  This was an 8.5% increase in level 3+4 and a 8.6% decrease in level 1 from the previous year.  In other words, the “pushables” were pushed up to higher levels of achievement, and the “slippables” did not slip to a lower score.  (A detailed analysis of ELA scores for all grades can be found in Part IV, beginning on page 22.)  The large improvement in 4th grade ELA achievement was accomplished through small-group literacy instruction, guided by ELA assessments of student need.  Lower achievement levels in other grades show that we must use data more effectively to drive instruction.  In all grades, students must be grouped according to their needs, and provided with AIS support to teach and reteach literacy skills and strategies.  

To improve student performance in literacy in 2005-2006, we will add two literacy intervention programs to those already in use (Voyager and Wilson).  Great Leaps is a program focused on decoding and reading fluency for students in grades K-5.  New Heights is a program to improve reading comprehension and fluency for students in grades 2-5.  Classroom and out-of-classroom teachers, as well as paraprofessionals in Special Education classrooms, will receive training in these intervention programs.  We will continue to identify at-risk students through ELA assessments, and target students in need of literacy interventions.

AIS Math services students in grades 3-5.  AIS Math identifies at-risk students throught the NYC and NYS standardized math tests, interim assessments, and Everyday Mathematics assessments.  Students who have been held over because of math deficits, and other students performing at level 1, receive AIS in math.

In 2003-2004, students in grades 3-5 received AIS Math services in a pull-out program conducted by the Math Staff Developer.  Beginning in 2004-2005, students receive AIS Math support in a push-in program provided by the AIS Math teacher, the Math Staff Developer, and a Princeton Review consultant.  These teachers push-in to classrooms to assist struggling students for 50 minutes daily.  In collaboration with the classroom teacher, guided math groups are formed, based on results from Princeton Review, NYC Interim Math Assessments, and math progress indicators in the Everyday Mathematics program.  In small group settings, students are supported in achieving secure math goals.

AIS Math has been effective in raising student achievement.  In 2004, grades 4 and 5 showed increases (of 1.2% and 2.4%, respectively) in the number of students reaching or exceeding grade level, and large decreases (of 7.4% and 16.5%) in the number of students scoring at level 1.  (A detailed analysis of math assessments can be found in Part IV, beginning on page 33.)  This shows that small group math instruction, informed by assessment data, is effective.  The AIS Math strategies outlined above will be continued next year.

PART II: NARRATIVE DESCRIPTION – SUPPLEMENTAL SERVICES

P.S. 146 provides an afterschool program for students in all grades.  In 2004-2005, the afterschool program was run by BELL, and classes met Tuesdays, Wednesdays, and Thursdays from 3:00 to 5:00 P.M.  

Struggling students, defined as upper grade students scoring level 1 or 2 in reading or math assessments and lower grade students functioning below grade level, including Special Education students and ELLs, are encouraged to participate in the afterschool program.  The goals of the afterschool program are to increase students’ reading and math achievement levels.  Students work in small groups to practice literacy and math skills and strategies.  Literacy instruction uses authentic texts in various genres to help students master specific reading, writing and listening skills.  Math instruction uses Everyday Mathematics and Finish Line, as well as math manipulatives, to scaffold struggling students to grade-level material.

P.S. 146 also offers before-school programs for struggling students.  Students come to school early three days a week for 45 minute sessions.  In 2004-2005, the before-school program focused on students in grades K-2 who were identified as at-risk through ECLAS2 assessments in literacy and Princeton Review assessments in math.  Students worked in small groups for extra support in phonics and decoding skills, reading comprehension, numeracy and computational skills.  We will continue the before-school program in the coming school year.

P.S. 146 also offers a Saturday Academy to students in upper grades who are performing below grade level in literacy or math.  The goal of the Saturday Academy is to enhance, enrich, and extend literacy and mathematics strategies acquired during the day, and the Academy’s curricula are aligned with the material taught on each grade.  To maintain continuity with the school’s daytime curriculum, the Saturday Academy uses Balanced Literacy and Everyday Mathematics, but enhances student learning by working with small groups determined by students’ individual needs.  

PART II: NARRATIVE DESCRIPTION – PARENT INVOLVEMENT

The P.S. 146 Parent Association and the school’s Parent Coordinator do many things at our school.  First, they serve as a resource for parents and others for information about and referrals to sources of community support.  These CBO’s include those regarding employment programs; preventive programs; health and housing. The P.A. also refers parents to adult education classes, including ESL, GED and technology courses.  

Another vital parent program in our school is Learning Leaders.  This program selects volunteer parents for an intensive three-day training in preparation for a volunteer position in a school classroom.  Together with Learning Leaders, the Principal places parents in classes where extra help is needed, especially in lower grade classes, where an extra pair of adult hands can be particularly useful.  Parents also assist in the school on a less formal basis, helping with lunchroom duties or acting as bathroom escorts, as they are needed.

Parents play a central role in school trips, assisting teachers and other staff in maintaining the safety of the children.  Parents also provide crucial help with all of the school’s special performances.  Parent publicize events, help with the decorations, and take on responsibilities that make these events go smoothly.

Every year in late May, P.S. 146 has its Family Day Picnic.  Everybody in the school (students and staff) and large numbers of parents and other family members pitch in to organize and supply this all-day event in a nearby park (this year’s picnic is in Pelham Bay Park).  At the picnic, students, teachers, administrators and parents play ball games, run Three-legged and Wheelbarrow races, and have a water balloon toss.  Parents are an indispensable part of this event.

Parents are also involved in academics at P.S. 146.  We have recently begun to re-formulate our homework policies, and parents have attended meetings with administrators and teachers to give their input.  Parents are also getting involved in early grade literacy, through the Partners-in-Print program.  This program, which has already been purchased by the Parent Association, provides materials for workshops to train parents in doing read alouds with their young children, and to develop and reinforce comprehension, concepts of print, alphabet knowledge, and other essential early literacy skills.  The Literacy Staff Developer and the ESL teacher will help to start the Partners-in-Print workshops in September 2005, and then parents will take over, training new sets of parents in additional workshop sessions.  The Partners-in-Print materials are available in both English and Spanish, and we will conduct workshops for parents in both languages.

PART III: SCHOOL DEMOGRAPHIC DATA 
	STUDENT INFORMATION
	PERCENT OR NUMBER

	Grades served
	Pre-K – 5

	Enrollment (total number of students served)
	427

	Student Stability (% of enrollment)
	89.5

	Attendance Rate (% of days students attended)
	91.8

	Suspensions (number per 1000 students)
	2.3

	Percent of economically disadvantaged/ low-income students (eligible for free lunch)
	91.9

	Number of general education students
	368

	Total number of students with disabilities (receiving IEP-mandated services)
	59

	Number of self-contained special education classes (For high schools: total number, in all subject areas, of special education self-contained classes)
	5

	Number of students in general education classes receiving IEP-mandated services
	57

	Number of special education students decertified this year
	0

	Percent of recent immigrants
	2.8

	Number of English language learners (ELL)/ limited English proficient (LEP)
	65

	Number of bilingual classes
	0

	Total number of students receiving ESL services
	65

	Number of ELL/LEP students identified for special education
	4

	Number of ELL/LEP students attaining English proficiency
	2

	Number of general education preschool students
	36

	Number of special education preschool students
	0

	Number of students in temporary housing
	14

	Ethnic and gender data (% of enrollment):

	White:
	0..7

	Black:
	46.1

	Hispanic:
	53.0

	Asian and others (includes Pacific Islanders, Alaskan Natives, and Native Americans):
	0.2

	Male:
	45.8

	Female:
	54.2


	STAFF INFORMATION
	PERCENT OR NUMBER

	Total number of teachers
	31

	Percent of teachers fully licensed and permanently assigned to the school
	100%

	Percent of teachers with more than 2 years teaching in this school
	59.4

	Percent of teachers with more than 5 years teaching anywhere
	56.3

	Percent of teachers with Masters Degree or higher
	78.1

	Average number of days absent
	10.0

	Number of administrative/instructional supervisors
	9

	Number of guidance counselors
	0

	Number of school psychologists
	.6

	Number of social workers
	1.6

	Number of educational evaluators
	0

	Number of speech therapists
	1

	Number of occupational therapists
	0

	Number of physical therapists
	.4

	Number of school nurses
	1

	Number of paraprofessionals providing instructional services
	6

	Number of paraprofessionals providing non-instructional services, i.e., health, translation, parent involvement
	0

	Number of family assistants
	1

	Number of school aides
	5

	Number of school safety agents
	1


PART IV: NEEDS ASSESSMENT – SECTIONS A, B, AND C
PART IV – SECTION A: Analysis of Student Achievement and Program Effectiveness 
Summary of Data Analysis/Findings – Lower Grade Literacy
Spring 2005 ECLAS2 data show:

• Approximately 50% of students in Kindergarten have not mastered grade level in Phonics, Spelling and Phonemic Awareness.

• 69 children in 1st grade have not mastered grade level in fluency and decoding.  

• In 2nd grade, there are 16 children who have not mastered decoding on grade level, 6 children who have not mastered reading comprehension on grade level, and 6 children who have not mastered reading fluency on grade level.

In addition, grades K-2 have large number of ELLs:
• 28% of Kindergarten students are ELLs

• 23% of grade 1 students are ELLs

• 20% of grade 2 students are ELLs

Implications for Instructional Program – Lower Grade Literacy
• Students who are identified through ECLAS2 data as being below grade level will receive literacy intervention using these programs:

• Voyager (grades K-2), a program to improve phonemic awareness, phonics and decoding

• Great Leaps (grades K-2), a program to improve decoding and reading fluency

• New Heights (grade 2), a program to improve reading comprehension and fluency

Intervention programs will be conducted daily by classroom teachers, push-in teachers (the Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teachers and cluster teachers), and trained paraprofessionals.

• Students will receive up to 50 minutes daily of phonics and word study (in addition to 50 minutes of reading workshop and 50 minutes of writing workshop) in differentiated small groups in their classrooms. 

• Push-in support: ESL teachers will continue to push-in to scaffold ELLs and struggling non-ELLs in literacy skills and strategies.  The AIS/IEP teacher will also push-in to lower grade classes to provide extra support for struggling students. 

• Professional development focused on lower grades will include: 

• Differentiating instruction based on assessment data 

• Training in Voyager, Great Leaps and New Heights

• Accountable talk and strategies for effective read alouds 

• Phonemic awareness and decoding strategies 

• Scaffolding techniques to accommodate the needs of ELLs 

• An AUSSIE consultant will work exclusively with lower grades.  The AUSSIE consultant will push-in to classrooms to model best practices, and conduct professional development sessions after school and at weekly grade meetings. 

• Technology will be used to improve literacy in classrooms and in the computer lab.  Lower grade students will have opportunities to practice phonics, decoding and reading comprehension through computer programs such as Kid Phonics, Star Fall, and Word Munchers. 

• Parent involvement in literacy development will be increased through the Partners-in-Print program, which trains parents in how to do effective read alouds with students in grades K-1.  Partners-in-Print trainings will be conducted in English and Spanish. 

Summary of Data Analysis/Findings – Grade 3 Literacy
Grade 3 did not perform well on the Citywide ELA assessments in 2004.  Only 16.4% of grade 3 students met the standard in 2004, while 50.8% scored far below standard at level 1. 

	Grade 3 NY City ELA scores, trends over time

	year
	#
tested
	Level 1
	Level 2
	Level 3+4

	
	
	#
	%
	#
	%
	#
	%

	2002
	94
	47
	50
	34
	36.2
	13
	13.8

	2003
	69
	32
	46.4
	24
	34.8
	13
	18.8

	2004
	61
	31
	50.8
	20
	32.8
	10
	16.4


The 2004 scores show a 2.4% decrease from the previous year in students achieving level 3 or 4, and a 4.4% increase in the number of students at level 1. The number of students at level 2 fell 2.0%, but these students seem to have moved down to level 1, rather than up to the standard.  

There was a rise in test scores in 2003 because:

• A new administration came in to the school and reinforced a school-wide emphasis on Balanced Literacy.  For the first time, Balanced Literacy in the Point of Entry Model was enforced in all classrooms.  

• Intensive professional development was provided in various components of Balanced Literacy, including reading and writing workshops, guided reading, and interactive reading and writing. 

Test scores declined in 2004 because:

• 50% of the grade 3 teachers were new teachers.  

• All grade 3 Special Education students scored level 1 in ELA assessments. 

Item-analysis in RALLY assessments show that areas of weakness in grade 3 literacy include: 

•
Distinguishing Fact & Opinion

•
Drawing Conclusions

•
Analyzing Point of View and Purpose

Implications for Instructional Program – Grade 3 Literacy
To improve literacy achievement in grade 3 students, we will:

• Provide literacy interventions for identified General Education students, including:

• Voyager, a program to improve phonemic awareness, phonics and decoding

• Great Leaps, a program to improve decoding and reading fluency

• Wilson, a program to improve phonics, decoding and spelling

• New Heights, a program to improve reading comprehension and fluency

Intervention programs will be conducted daily in small groups by classroom teachers and push-in and pull-out teachers (the Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teachers and cluster teachers).  

Grade 3 interventions are the most extensive in the school, since this is the only grade that receives both Voyager (which runs K-3) and Wilson (which is for grades 3-5).  Great Leaps and New Heights will be implemented in grade 3 for the first time in Fall 2005.

• Provide literacy interventions for Special Education students.  See page 29 for a description of Special Education literacy interventions. 

• Provide intensive professional development for new teachers, including:

• Components of Balanced Literacy (reading and writing workshops, word study, etc.)

• Using data to drive instruction and grouping students according to need

• Training in intervention programs

• Intervisitation within school and in other schools to view best practices in literacy instruction

• Scaffolding techniques for ELLs and other students in need of improvement in literacy

• Push-in support: the Literacy Coach, SETSS teacher and ESL teacher will continue to push-in to scaffold lower-functioning students in literacy skills and strategies. 

• An AUSSIE consultant will work exclusively with upper grades.  The AUSSIE consultant will push-in to classrooms to model best practices and lead professional development sessions after school and at grade meetings. 

Summary of Data Analysis/Findings – Grade 4 Literacy
Grade 4 continues to make great improvement in its ELA achievement levels.  In 2004, 27.6% of students met or exceeded the standard, which is a 8.1% increase from 2003.  Gains were also made at the low end, with a 8.6% decrease in level 1 from 2003 (and a 28.6% decrease since 2002).  Offsetting the gains at the highest and lowest levels is the level 2 category, which continues to be high at 60.3%.

	Grade 4 NY State ELA scores, trends over time

	year
	#
tested
	Level 1
	Level 2
	Level 3+4

	
	
	#
	%
	#
	%
	#
	%

	2002
	91
	37
	40.7
	35
	38.5
	19
	20.9

	2003
	82
	17
	20.7
	49
	59.8
	16
	19.5

	2004
	58
	7
	12.1
	35
	60.3
	15
	27.6


The significant rise in grade 4 literacy scores resulted from:

• Small group instruction.  Students were divided into small groups for daily Balanced Literacy instruction, and supported by the AIS Literacy teacher, the Literacy Coach, and the SETSS teacher.  These support staff pushed in to the classroom, and scaffolded students up to the material taught in reading and writing workshops.  

• Supplemental word study.  Extra support for struggling students was also provided through pull-out instruction using the Wilson program for word study. 

RALLY assessments show that grade 4 students need improvement in certain comprehension skills:

• Identifying main ideas and supporting details

• Compare and contrast

• Sequencing

• Higher order thinking

Implications for Instructional Program – Grade 4 Literacy
We will continue to improve ELA performance in 4th grade by:

• Continued use of small group instruction.  The Literacy Coach, SETSS teacher, ESL teacher and cluster teachers will continue to push-in to grade 4 classrooms to support students in literacy.

• Continued use of data to differentiate instruction.  A variety of assessments, including NYC interim ELA assessments, RALLY, WRAP, and Princeton Review, will be used to identify students’ needs and to group students for instruction. 

• Provide literacy interventions for struggling students, as identified by interim assessments.  Grade 4 interventions include:

• Great Leaps, a program to improve decoding and reading fluency

• Wilson, a program to improve phonics, decoding and spelling

• New Heights, a program to improve reading comprehension and fluency

Intervention programs will be conducted daily by classroom teachers and push-in teachers (Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher and cluster teachers).  

• Continued professional development for grade 4.  Professional development topics include:

• How to develop instruction strategies by looking at assessment data

• Grouping students according to need

• Training in intervention programs

• Intervisitation within school and in other schools to view best practices in literacy instruction

• Scaffolding techniques for ELLs and other students in need of improvement in literacy

• An AUSSIE consultant dedicated to upper grade literacy will push-in to classrooms to model instruction and provide professional development in after-school sessions and at grade meetings. 

Summary of Data Analysis/Findings – Grade 5 Literacy
Grade 5 ELA scores are virtually unchanged between 2002 and 2004. 

• There was a slight rise in scores in 2003, with a 1.9% increase in level 3+4, and a 0.3% decrease in level 1. 

• There was a slight decline in 2004, with a 1.1% decrease in level 3+4, and a 0.6% increase in level 1.

	Grade 5 NY City ELA scores, trends over time

	year
	#
tested
	Level 1
	Level 2
	Level 3+4

	
	
	#
	%
	#
	%
	#
	%

	2002
	95
	38
	40.0
	38
	40.0
	19
	20.0

	2003
	73
	29
	39.7
	28
	38.4
	16
	21.9`

	2004
	72
	29
	40.3
	28
	38.9
	15
	20.8


A chronic problem for fifth grade is the loss of gifted and talented students at the end of grade 4.  The Maritume Academy at M.S. 101 offers admission to fourth graders who scored 3+4 on math and literacy examinations, and many of our brightest students leave us.  This brain-drain leaves a disproportionately high number of level 1 and 2 students in our fifth grade classes.

Item analysis of NYC Interim Assessments and RALLY data show that fifth grade students need improvement in:

• Recalling details

• Inferring meaning from context

• Applying prior knowledge

• Drawing conclusions

Implications for Instructional Program – Grade 5 Literacy
To improve grade 5 performance in literacy, we will:

• Target individuals and small groups of students for intervention to improve specific strands, as determined by Interim ELA Assessments, RALLY, WRAP and Princeton Review data.

• Provide literacy interventions for struggling students, as identified by interim assessments.  Grade 5 interventions include:

• Great Leaps, a program to improve decoding and reading fluency

• Wilson, a program to improve phonics, decoding and spelling

• New Heights, a program to improve reading comprehension and fluency

Intervention programs will be conducted daily by classroom teachers and push-in teachers (Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher and cluster teachers).  

• Provide instructional support to grade 5, through push-in and pull-out instruction provided by the Literacy Coach, SETSS teacher, ESL teacher and cluster teachers.

• Provide professional development for grade 5 teachers:


• How to use interim assessment data to guide instruction


• How to group students for instruction according to identified needs


• Training in use of intervention programs


• Intervisitation within school and in other schools to view best practices in literacy instruction 

• Scaffolding techniques for ELLs and other students in need of improvement in literacy

• An AUSSIE consultant dedicated to upper grade literacy will push-in to classrooms to model instruction and provide professional development in after-school sessions and at grade-level meetings. 

Part IVA - Summary of Data Analysis/Findings  – Student Subgroups, Grades 3-5, ELA

Summary of Data Analysis/Findings  – Ethnic Subgroups, Grades 3-5, ELA

	Grades 3-5, NYS and NYC ELA scores, by ethnic subgroups

	
	2003
	2004

	
	#
	level 1
	level 2
	level 3+4
	#
	level 1
	level 2
	level 3+4

	All students
	224
	34.8
	45.1
	20.1
	191
	35.1
	43.5
	21.5

	Black
	112
	33.9
	44.6
	21.4
	97
	28.9
	45.4
	25.8

	Hispanic
	107
	34.6
	45.8
	19.6
	94
	41.5
	41.5
	17.0


The two main ethnic groups represented at P.S. 146 are Black and Hispanic.

• Black students outperformed the aggregate of All Students in 2003 and 2004.  

• The performance of Black students improved between 2003 and 2004.  Level 3+4 scores rose 4.4%, and level 1 scores decreased 5%.

• Hispanic students had lower scores than the total student aggregate in 2003 and 2004.

• The performance of Hispanic students declined between 2003 and 2004.  Level 3+4 scores went down 2.6%, and level 1 scores increased 6.9%.

The lower performance of Hispanic students is due to the inclusion of ELLs in this population.

Implications for the Instructional Program – Ethnic Subgroups, Grades 3-5, ELA

•  ESL interventions are described on pages 30-33 below.

Summary of Data Analysis/Findings  – Gender Subgroups, Grades 3-5, ELA

	Grades 3-5, NYS and NYC ELA scores, by gender subgroups

	
	2003
	2004

	
	#
	level 1
	level 2
	level 3+4
	#
	level 1
	level 2
	level 3+4

	All students
	224
	34.8
	45.1
	20.1
	191
	35.1
	43.5
	21.5

	Male
	113
	41.6
	42.5
	15.9
	84
	44.0
	39.3
	16.7

	Female
	111
	27.9
	47.7
	24.3
	107
	28.0
	46.7
	25.2


• Female students outscore males on Levels 3 + 4 by 8.5 percentage points. 

• There is a lower percentage of female students performing at Level 1. Only 28% of female students scored level 1, while 44% of male students scored level 1.  

Implications for the Instructional Program – Gender Subgroups, Grades 3-5, ELA

• To address boys’ low literacy scores, we have acquired a large number of texts of interest to boys, including a variety of nonfiction texts and books on sports, adventure, science and technology.

• Professional development will be provided to raise teachers’ awareness of gender differences and to help them differentiate literacy instruction for boys and girls.

Summary of Data Analysis/Findings  – Special Education Subgroup, Grades 3-5, ELA

	Grades 3-5, NYS and NYC ELA scores, by General/Special Education subgroups

	
	2003
	2004

	
	#
	level 1
	level 2
	level 3+4
	#
	level 1
	level 2
	level 3+4

	All students
	224
	34.8
	45.1
	20.1
	191
	35.1
	43.5
	21.5

	General Educ.
	184
	31.0
	47.8
	21.2
	162
	28.4
	47.5
	24.1

	Special Educ.
	40
	52.5
	32.5
	15.0
	29
	72.4
	20.7
	6.9


• Special Education ELA scores are lower than General Education scores.  In 2004, only 6.9% of Special Education students achieved the standard, compared to 24.1% of General Education students. 

• Special Education scores declined between 2003 and 2004.  The data show a 19.9% increase in the number of Special Education students performing at level 1.  However, note the significant decrease in sample size in 2004.  If we convert percentages in the table above to absolute numbers of students, we see that the number of students at level 1 actually went down in 2004.

	Special Ed. ELA scores, Grades 3-5, in numbers instead of percentages

	
	2003
	2004

	
	Total 
	level 1
	level 2
	level 3+4
	Total
	level 1
	level 2
	level 3+4

	Special Ed.
	40
	21
	13
	6
	29
	20
	6
	2


Implications for the Instructional Program – Special Education, Grades 3-5, ELA

To improve performance of Special Education students in literacy, we will:

• Provide literacy interventions for Special Education students:  

• Voyager (grades K-3), a program to improve phonemic awareness, phonics and decoding 

• Wilson (grades 3-5), a program to improve phonics, decoding and spelling patterns 

• Great Leaps (grades K-5), a program to improve decoding and reading fluency

• New Heights (grades 2-5), a program to improve reading comprehension and fluency

Intervention programs will be conducted daily by classroom teachers and push-in teachers (Literacy Coach, AIS/IEP teacher and SETSS teacher).  Special Education paraprofessionals will also be trained in Voyager, New Heights and Great Leaps.  

Some intervention programs will be delivered in pull-out sessions.  The Wilson program is designed to be conducted as a pull-out program.  In 2004-2005, the AIS/IEP teacher conducted a pilot program, pulling out 3rd grade Special Education students for extra support using the Wilson program.  Based on informal assessments by the AIS/IEP teacher and classroom teachers, this pull-out program was successful.  Therefore, we will pull-out Special Education students in grades 3-5 for supplemental word study with the Wilson program in 2005-2006.  Other intervention programs will also be delivered in pull-out sessions, because some Special Education students benefit more from working in a separate location.

• Special Education students who achieve a level 2 on interim ELA exams will be mainstreamed for literacy blocks. 

• Professional development for Special Education teachers include:

• Differentiating instruction based on IEPs and assessment data

• How to write an effective IEP

• How to address language deficits using scaffolding techniques in ESL teaching methods

Implications for the Instructional Program – ELL Subgroup, Grades 3-5, ELA

	Grades 3-5, NYS and NYC ELA scores, ELL subgroup

	
	2003
	2004

	
	#
	level 1
	level 2
	level 3+4
	#
	level 1
	level 2
	level 3+4

	All students
	224
	34.8
	45.1
	20.1
	191
	35.1
	43.5
	21.5

	ELLs
	10
	50.0
	50.0
	0.0
	13
	76.9
	15.4
	7.7


• ELLs do not perform well on ELA assessments.  In 2004, one ELL student achieved the standard in 2004 (because of the low number of ELLs tested, this appears as a 7.7% increase in level 3+4).  However, 10 of the 13 ELLs tested (76.9%) scored at the lowest level 1.

• ELLs do poorly on ELA assessments because they speak English as a second language.

Summary of Data Analysis/Findings – ELL Subgroup, Grades 3-5, ELA

Strategies for improving ELLs’ performance on literacy assessments are presented in detail the analysis of NYSESLAT and other ESL data below.  As a preview, strategies for improving ELL performance in literacy include:

• Enhancing ELLs’ Balanced Literacy instruction by working with them in small groups in push-in and pull-out sessions;

• Using ESL teaching methodologies such as think-pair-share, jigsaws, graphic organizers, visualization and role-play, and helping ELLs scaffold up to grade-level content material by lowering volume and rate of instruction;

• Supporting ELLs in all content areas, especially literacy and math, where scores are lowest, but also in science and social studies;

• Integrating technology into the ESL curriculum, through use of computer software to practice phonics, reading and writing skills;

• Continuing to hire certified a part-time ESL teacher to supplement instruction in lower grades, which have the largest number of ELLs, and where ELL scores are low (69.2% Beginner in Kindergarten);

• Increasing articulation between ESL teachers and classroom teachers (through attendance at grade meetings, and through improved grade-level curriculum mapping)

• Continuing to provide professional development for classroom teachers in ESL teaching strategies.  Professional development will be provided by the network ELL IS, the ESL teacher, and experts from BETAC at Lehman College.

All of these strategies are discussed in more detail below, after a closer look at ELL data.

Summary of Data Analysis/Findings – English as a Second Language
Results of the 2004 NYSESLAT show a high proportion of students functioning at Beginner and Intermediate levels.  Across grades K-4, 50% of students are Beginners.  In Kindergarten, 69.2% of ELLs are Beginners.  

	2004 NYSESLAT   (grade 5 scores unavailable)

	grade
	#
tested
	Beginner
	Intermediate
	Advanced

	
	
	#
	%
	#
	%
	#
	%

	K
	13
	9
	69.2
	2
	15.4
	2
	15.4

	1
	7
	3
	42.9
	4
	57.1
	0
	0

	2
	8
	3
	37.5
	5
	62.5
	0
	0

	3
	10
	6
	60
	4
	40
	0
	0

	4
	4
	0
	0
	3
	75
	1
	25

	Totals:
	42
	21
	50%
	18
	42.9
	3
	7.1


The NYSESLAT assesses four language modalities: listening, speaking, reading and writing.  ELLs’ proficiency levels are determined by the lower of two combined scores, Listening/Speaking and Reading/Writing.  The following chart breaks down the data by sub-group and language modality.  
(Grade groupings are those designated by the NYSESLAT.)

	2004 NYSESLAT, by subgroup and language modality

	
	#
	Listen/Speak
	Read/Write

	grades K-1
	
	B
	I
	A
	P
	B
	I
	A
	P

	All Students
	16
	1
	13
	2
	0
	11
	4
	0
	1

	Special Education
	1
	0
	1
	0
	0
	1
	0
	0
	0

	grades 2-4
	
	
	
	
	
	
	
	
	

	All Students
	23
	1
	14
	8
	0
	16
	7
	0
	0

	Special Education
	4
	0
	4
	0
	0
	3
	1
	0
	0

	grade 5
	
	
	
	
	
	
	
	
	

	All Students
	7
	0
	2
	3
	2
	1
	5
	0
	0

	Special Education
	1
	0
	1
	0
	0
	1
	0
	0
	0

	totals
	46
	2
	29
	13
	2
	28
	16
	0
	1


B = beginner, I = intermediate, A = advanced, P = proficient

Many of our ELLs do well in Listening/Speaking but get low Reading/Writing scores.  Across grades K-4, 69.2% of students are Beginners in Reading/Writing, while only 5.1% of students are Beginners in Listening/Speaking.  Because ELLs are categorized according to the lower of their scores, ELLs that achieve Advanced or Proficient levels in listening and speaking may be designated as Beginners, due to low reading and writing skills. 

Many ELLs are exempt from the NYS and NYC ELA exams, but some students take both the ELA and NYSESLAT exams.  A comparison of 2003 and 2004 scores for ELLs who took the 4th grade NY State ELA examination shows some improvement.  In 2004, no ELL scored at level 1.

	NY State ELA scores for non-exempt grade 4 ELLs

	
	# tested
	Level 1
	Level 2
	Level 3
	Level 4

	2003
	4
	25%
	75%
	0
	0

	2004
	2
	0
	100%
	0
	0


In math, a disproportionate number of ELLs perform below level.  

	Grade 3-5 Math Assessments

	
	
	# tested
	Level 1
	Level 2
	Level 3+4

	2003
	ELLs
	18
	72.2%
	11.1%
	16.7%

	2003
	non-ELLs
	215
	28.4%
	39.1%
	32.6%

	2004
	ELLs
	25
	64.0%
	16.0%
	20.0%

	2004
	non-ELLs
	172
	25.0%
	44.2%
	30.8%


In 2004, 20% of ELLs met or exceeded grade-level standards in math, compared with 30.8% of non-ELLs.  A larger proportion of ELLs (64%) than non-ELLs (25%) scored at level 1.  However, there was improvement in ELLs’ math scores in 2004, with an 8.2% decrease in level 1 scores, a 4.9% increase in level 2, and a 3.3% increase in level 3+4.  

ELLs’ low math performance is due, in part, to their reading deficits, since math assessments always include a significant number of word problems.

ELLs performed very well on the 2004 NYS Science assessment.  Four out of five ELLs met the science standard, and one ELL fell just below standard, at level 2.  

	2004 NY State Science Assessment for Grade 4

	
	# of
students
	level 1
	level 2
	level 3 + 4

	
	
	#
	%
	#
	%
	#
	%

	All Students
	57
	4
	7.0
	18
	31.6
	35
	61.4

	ELLs
	5
	0
	0.0
	1
	20.0
	4
	80.0


Implications for Instruction – English as a Second Language

A central focus of ESL instruction is the development of ELLs’ reading and writing skills, because ELLs show Reading/Writing deficits on both NYSESLAT and ELA assessments.  Improving reading achievement will also improve math performance, since math assessments always include word problems.  To improve ELLs’ reading and writing, we will:  

• Enhance ELL’s Balanced Literacy instruction by working with them in small groups.  ELLs will continue to receive small group instruction from the ESL teacher in push-in and pull-out sessions.  

• Use ESL teaching methods to enhance ELLs’ instruction.  Bridging and scaffolding techniques include think-pair-share, jigsaws, graphic organizers, use of visual and aural materials (e.g., big books and listening centers) and dramatic play.  We will also adjust the rate and volume of ELLs’ instruction to facilitate understanding.

• Integrate technology into ESL instruction.  Students practice reading and writing skills with computer software packages and on internet sites (e.g., Literactive.com).  Students also use computers to create original written work and multi-media presentations.  

We will emphasize literacy development of ELLs in lower grades (K-1), where we have a large number of students (over 50% of the ELL population) who are functioning at low levels (69.2% of Kindergarten ELLs are Beginners).  To improve lower-grade ELLs’ language development, we will:

• Enhance literacy experiences through ESL teaching methods appropriate for young children, such as Total Physical Response, and use of visual and tactile teaching tools, including picture cards, alphabet stamps, Reading Rods, and phonics and reading computer software.

• Hire a certified, part-time ESL teacher to supplement instruction in grades K-1.  Beginning in March 2005, a certified ESL teacher was hired to work with ELLs in grades K-1 two days per week.  This teacher conducted push-in sessions in five different classrooms, and worked with ELLs to improve basic literacy skills (alphabet recognition, rhymes, decoding, and reading/listening comprehension strategies).  We will continue to hire a part-time ESL teacher in 2005-2006.

ELLs need support in math, as shown by the grade 3-5 State and City math scores, which showed 64% of ELLs performing at level 1.  To improve ELLs’ math performance, we will:

• Train the ESL teacher in Everyday Math. 

• Conduct push-in ESL sessions during math lessons. 

• Emphasize use of math manipulatives and games to reinforce ELLs’ understanding of math concepts. 

There is a need for more articulation between the ESL teachers and classroom teachers.  ELLs will continue to be spread across all classes at all grade levels, and ESL teachers need to collaborate with a large number of classroom teachers.  To facilitate co-planning between ESL teachers and classroom teachers, we will:

• Adopt an enhanced curriculum mapping process.  Literacy curriculum maps will be based on the Region 2 Balanced Literacy Curriculum Map.  Teachers on each grade level will create specific plans that show how the map’s goals will be achieved.  This enhanced curriculum mapping will facilitate the ESL teacher’s access to grade-level plans.

• The ESL teacher will attend grade meetings on each grade, at least once a month, to align the ESL curriculum with the content and strategies being taught on each grade.

There is a need for more professional development for classroom teachers about ESL instructional methods.  

• We have held professional development workshops in 2004-2005 led by the network ELL IS and the ESL teacher. We will continue to make use of the ELL IS as a resource for professional development. 

• Professional development will be provided by the Bronx Institute (BETAC) at Lehman College.  Experts on second language acquisition and ESL teaching strategies are available for professional development workshops at public schools. 

• Professional development will take place after school and in grade meetings.
• Topics for professional development include: 

• second language acquisition

• scaffolding activities for ESL students

• differentiating instruction for ELLs

Summary of Data Analysis/Findings – Mathematics

Analysis of the 2003-2004 data from the NYC and NYS standardized math tests reveal that there has been a significant achievement gain in grades 4 and 5. We met Adequate Yearly Progress in math for the 2003-2004 school year. Moreover, a lower percentage of students performed on level 1 (13.8%). 

Presented below is a breakdown of the data from standardized tests with instruction implications for grades 3-5.

Summary of Data Analysis/Findings-Grade 3 Math 

	Grade 3 – NYC CTB Mathematics Test

	
	#
tested
	Level 1
	Level 2
	Level 3
	Level 4

	
	
	#
	%
	#
	%
	#
	%
	#
	%

	2001
	100
	52
	52.0
	34
	34.0
	14
	14.0
	0
	0

	2002
	93
	38
	40.9
	45
	48.4
	8
	8.6
	2
	2.2

	2003
	72
	24
	33.3
	24
	33.3
	19
	26.4
	5
	6.9

	2004
	65
	29
	44.6
	16
	24.6
	10
	15.4
	10
	15.4


Third grade teachers received support in the 2003-2004 school year that included:

· New Teachers Network that provided professional development on: 

· Teaching math using the Scott Foresman program

· Classroom management strategies

· Presenting lessons using the point of entry model

· Demonstration lessons in general and special education classes in the use of hands on materials provided by the Math Staff Developer and Princeton Review Consultant

· Extra support in lesson planning for teachers who had difficulty with math concepts

· Workshops on key topic areas

A review of the data from school years 2002 and 2003, reveals that there was a decrease in the percentage of students performing at Level 1.  However, we are concerned that the percentage of students performing at level 1 from 2003-2004 increased by 11.3%.  We also showed a decrease in the number of students performing at or above grade level by 2.5%.

In the 2003-2004 school year, the Scott Foresman textbook series and pacing was used to implement the mathematics curriculum. Topics such as measurement, geometry, and probability were introduced to students in the latter part of the school year so that students did not have enough opportunity to develop and reinforce their skills in these areas. However, this is no longer an issue because students were instructed using the Everyday Math program in 2004-2005. Because Everyday Math uses a more student- centered approach to learning and places a strong emphasis on math manipulatives and games, we expect to see a greater increase in student achievement levels on standardized math assessments.

Implications for the Instructional Program – Grade 3 Math 

A number of intervention strategies were implemented to raise student achievement levels:

· Professional Development workshops will include:

· Teaching the Components of the Everyday Math program using the Point of Entry Model

· The Use of Games in Everyday Math

· The Teaching of Alternative Algorithms

· Grouping Students for Instruction

· Creating Assessment Developed From the Princeton Review Website

· In order to maintain collaboration and planning among teachers on this grade, common preparation periods will continue.  During these periods, planning for instruction for the Everyday Math curriculum will be discussed.  Test-taking strategies will be a part of the training and planning.

· The Math Staff Developer will continue to demonstrate lessons, incorporating the Point of Entry Model.

· The Math Staff Developer, SETSS teacher, ESL teacher, IEP teacher, and AIS Math support staff will push in 3rd grade classes to provide extra support to students who would benefit from small group instruction.  

· Using results from Princeton Review and NYC Interim Assessments, teachers will be able to use data to drive instruction.  Guided math groups will be formed based on the needs of individual students giving teachers an opportunity to focus on those skills in which students are deficient.

· The Princeton Review Consultant, Math Staff Developer, AIS math specialist, and IEP teacher, to ensure mastery of the secure goals, will push-in grades K-2. 

· Mainstreaming will continue to be encouraged for all students in special education based on articulation between the special education supervisor, classroom teacher, and parent.

· The Math Staff Developer will provide workshops for parents to familiarize them with the Everyday Math games and new approaches to problem solving strategies.

Summary of Data Analysis/Findings for Spring 2004– Grade 4 Math

	2004 Grade 4 – NY State Mathematics Test

	
	#
tested
	Level 1
	Level 2
	Level 3
	Level 4

	
	
	#
	%
	#
	%
	#
	%
	#
	%

	2002
	88
	28
	31.8
	35
	39.8
	19
	21.6
	6
	6.8

	2003
	86
	11
	12.8
	36
	41.9
	38
	44.2
	1
	1.2

	2004
	55
	3
	5.4
	27
	48.2
	25
	44.6
	1
	1.8


We met Adequate Yearly Progress in math for the 2003-2004 school year. From the school years 2002 to 2004, the percentage of students meeting or exceeding the Standards ranges from 28.4% to 46.4%.  The percentage of students performing far below the Standard has decreased significantly from 31.8% to 5.4%.  In the 2003-2004 school year none of the ELL students received a level 1.  Sixty percent of ELL students performed at or above grade level. 

We are pleased with these achievement levels. The increase in scores was due primarily to the fact that the math staff developer and classroom teacher provided small group instruction to students with specific needs. 

Implications for Instruction – Grade 4 Math

· Data from the 2004-2005 Princeton Review assessments on 3rd grade students will be used for planning instruction and grouping in the fall of 2005. Data from Princeton Review in 2004 –2005 reveals that many 3rd grade students need additional instruction in the content strands of:

· Measurement

· Uncertainty

· Number and numeration

· Multiple representation and modeling

· Professional Development workshops will include:

· Teaching the Components of the Everyday Math program using the Point of Entry Model

· The Use of Games in Everyday Math

· The Teaching of Alternative Algorithms

· Grouping Students for Instruction

· Creating Assessment Developed From the Princeton Review Website

· The Math Staff Developer will continue to demonstrate lessons, incorporating the Point of Entry Model.

· We must continue to align instruction with assessment.  In order to upgrade instruction, teachers used a variety of assessment tools to meet individual student needs.  Assessment materials used in 2004-2005 were the Everyday Math unit tests, Grow Report, Princeton Review, NYC Interim Assessments, and the Mathematics Progress Indicators, which provided a class profile and an item analysis that teachers used for grouping and for reteaching.  In addition, the fourth grade students used Finish Line, Test Ready, and Mathematics Assessment Preparation to develop their testing skills.  These materials gave the students practice in responding to multiple-choice, short and extended response questions that were modeled after the New York State Math Test. 

· Students who were identified as “slippables” (students just above a cut off between levels) and “pushables” (students just below a cut off between levels) will continue to receive tutorial services in the P.S. 146 after-school Academics and Arts Academy.

· The Math Staff Developer, SETSS teacher, and AIS Math support staff, and IEP teacher will continue to push in 4th grade classes to provide extra support, in small groups, to students who need help in mastering the secure goals.

· There is still a need for greater articulation between the classroom teacher and the push-in support staff.  The support staff will be included in grade conferences on a regular basis.  Strategies to assist the ELL students and resource room students in the regular classroom will be shared. 

· Teachers on the grade will continue to have common preparation periods for professional development and planning.   

· Mainstreaming will continue to be encouraged for all students in special education based on articulation between the special education supervisor, classroom teacher, and parent.

· The math staff developer will provide workshops for parents to familiarize them with the Everyday Math games and new approaches to problem solving strategies.

In summary, the alignment of instruction and assessment, the continued implementation of the Everyday Math curriculum, the push-in program, and professional development with the Math Staff Developer and Princeton Review consultant will continue to make for academic growth. 

Summary of Data Analysis/Findings for Spring 2004 - Grade 5 Math

	Grade 5 - City CTB Mathematics Test

	
	#
tested
	Level 1
	Level 2
	Level 3
	Level 4

	
	
	#
	%
	#
	%
	#
	%
	#
	%

	2002
	98
	56
	57.1
	26
	26.5
	14
	14.3
	2
	2.0

	2003
	75
	39
	52.0
	26
	34.7
	8
	10.7
	2
	2.7

	2004
	76
	27
	35.5
	37
	48.7
	11
	14.5
	1
	1.3


In 2004, there was an increase of 2.4% in the number of students who scored on or above grade level on the Citywide Math Test.  The data also show a steady decline in the number of students performing far below grade level from 2002-2004.  From 2003-2004, the number of students performing at level 1 decreased by 16.5%. 

Implications for Instruction – Grade 5 

· Data from the 2004-2005 Princeton Review assessments on 4th grade students will be used for planning instruction and grouping in the fall of 2005. Data from Princeton Review in 2004 –2005 reveals that many 4th grade students need additional instruction in the content strands of:

· number and numeration

· multiple representation and modeling

· mathematical reasoning 

· Professional Development workshops will include:

· Teaching the Components of the Everyday Math program using the Point of Entry Model

· The Use of Games in Everyday Math

· The Teaching of Alternative Arithmetic Algorithms

· Grouping Students for Instruction

· Creating Assessment Developed From the Princeton Review Website

· Teachers will continue to closely examine test data in order to drive instruction and increase achievement levels.

· The Math Staff Developer, SETSS teacher, and AIS Math support staff will continue to push in 5th grade classes to provide extra support, in small groups, to students who need help in mastering the secure goals.

The Math Staff Developer will provide workshops for parents to familiarize them with the Everyday Math games and new approaches to problem solving strategies.

Part IVA - Summary of Data Analysis/Findings for Student Subgroup Performance in Math

The race/ethnic subgroups in P.S. 146 are Black and Hispanic.  Among our Hispanic student population, 37.3% are performing at Level 1.  The percentage of Hispanic students who meet or exceed the State and City standards in math is 20.6%.  Overall, 22.1% of the Black student population is performing at Level 1. The number of Black students who meet or exceed the State and City standards in math is 38.9%.

	2004 Math scores, Grades 3-5, by ethnic subgroups

	
	#
	level 1
	level 2
	level 3+4

	All students
	197
	29.9
	40.6
	29.4

	Black
	95
	22.1
	38.9
	38.9

	Hispanic
	102
	37.3
	42.2
	20.6


Of the ELL population, 16% perform at a level 2 proficiency.  We now have 20% of ELL students performing at or above grade level.  There is still a considerably high level of ELL students performing far below grade level (64%).

	2004 Math scores, Grades 3-5, ELL subgroup 

	
	#
	level 1
	level 2
	level 3+4

	All students
	197
	29.9
	40.6
	29.4

	ELLs
	25
	64.0
	16.0
	20.0


When analyzing data based on gender, there is no significant difference in the percentage of females performing on Levels 3 + 4 and the percentage of males performing on Levels 3 + 4.  Females outscore males by only 1.9 percentage points.  Only 29% of female students scored level 1 while approximately 31% of male students scored level 1.

	2004 Math scores, Grades 3-5, by gender subgroups

	
	#
	level 1
	level 2
	level 3+4

	All students
	197
	29.9
	40.6
	29.4

	Male
	88
	30.7
	40.9
	28.4

	Female
	109
	29.4
	40.4
	30.3


We still have a high percentage of Special Education students scoring far below grade level on the NYS and NYC math exam (75.9%).  Only 10.3% of the Special Education population is performing at or above grade level.

	2004 Math scores, Grades 3-5, Special Education subgroup

	
	#
	level 1
	level 2
	level 3+4

	All students
	197
	29.9
	40.6
	29.4

	Gen. Ed.
	168
	22.0
	45.2
	32.7

	Spec. Ed.
	29
	75.9
	13.8
	10.3


Implications for the Instructional Program (Subgroup Data)

· Professional Development workshops provided by the Math Staff Developer and IEP teacher will include:

· Teaching the Components of the Everyday Math program using the Point of Entry Model

· The Use of Games in Everyday Math

· The Teaching of Alternative Arithmetic Algorithms

· Grouping Students for Instruction

· Creating Assessment Developed From the Princeton Review Website

Participants of these workshops will include special and regular education teachers, ELL teacher, and SETSS teacher.

· The IEP teacher, SETTS teacher, and ESL teacher will provide workshops to address learning styles of the Special Education and ELL students.

· Special Education teachers, along with the SETTS teacher, will continue to examine test data to drive instruction.  Guided math groups will be formed based on the needs of individual students giving teachers an opportunity to focus on those skills that students are deficient in.

· The ESL and SETSS teachers will be trained in the implementation of Everyday Mathematics and use its applications in teaching so it is applicable to ELL students and Special Education students taking the Citywide and State Tests.

· Stronger communication and collaboration between the ESL teacher, SETSS teacher, and the classroom teacher will take place by including the ESL and SETSS teachers in the grade meetings for at least one lower and one upper grade. 

· Mainstreaming will continue to be encouraged for all students in special education based on articulation between the Special Education supervisor, classroom teacher, and parent.

· The SETSS teacher, IEP teacher, and ESL teacher will push in classes to provide extra support, in small groups, to students who need help in mastering the secure goals.

· Games from the Everyday Math program will continue to be used to reinforce basic math skills. 
Summary of Data Analysis/Findings – Science
In the 2003-2004 school year, the majority of our grade 4 students met the State Designated Level (STL) on the multiple choice and performance section of the NY State science examination.  

	2004 NY State Science Assessment for Grade 4 

	
	# of
students
	level 1
	level 2
	level 3 + 4

	
	
	#
	%
	#
	%
	#
	%

	All Students
	57
	4
	7.0
	18
	31.6
	35
	61.4

	General Education
	54
	4
	
	18
	
	32
	

	Special Education
	3
	0
	
	0
	
	3
	100.0

	ELLs
	5
	0
	
	1
	20.0
	4
	80.0


Of the 57 students tested, 61.4% met or exceeded the standard.  All three Special Education students tested also met the standard.  Of the ELLs, 80% met or exceeded the standard, and one student (20%) achieved a level 2 score.

Implications for Instruction – Science

We expect the scores for the present and coming years to meet or exceed the 2004 scores.  To ensure continued success, we will:

• Continue to offer a standards-based, hands-on science curriculum.

• Continue the science cluster program for grades 2-4, taught by a certified science specialist. Grades
 2-3 will have one period per week with the science cluster.  Grade 4 will have 2 periods per week with the science cluster.

• Integrate inquiry-based science instruction in classrooms at all grade levels.  Class schedules will include regular periods of science content emphasis within the reading workshop.  Grades K, 1 and 5 will have one period per week of science content in their classrooms.  

• Involve students in hands-on, authentic scientific investigation, using materials from the FOSS science kits and technology from the GLOBE program (descriptions of FOSS and GLOBE are on page 12).

• Infuse literacy in science learning through use of science literature, observation journals, and scientific report writing.

• Integrate science learning and math, through use of measurement and measuring tools, and manipulation of physical objects.

• Continue celebration of science work on monthly hallway bulletin boards and at the annual school-wide Science Fair.

Summary of Data Analysis/Findings – Social Studies
	2004 NY State Social Studies Assessment for Grade 5

	
	# of
students
	level 1
	level 2
	level 3 + 4

	
	
	#
	%
	#
	%
	#
	%

	All Students
	73
	40
	54.8
	13
	17.8
	20
	27.4

	General Education
	67
	37
	55.2
	12
	17.9
	18
	26.9

	Special Education
	6
	3
	50.0
	1
	16.7
	2
	33.3

	ELLs
	no data available


Our analysis of the data from the 2004-Social Studies Assessment indicates the need for program modifications in the delivery of Social Studies to our student population.  This was the first year that this test was used as an assessment tool.   54.8% of our fifth grade students scored a level 1.

The high number of students performing below the standard is due to a number of factors:

• The social studies curriculum was fragmented, and not aligned with the NYS Core Curriculum in Social Studies and the NYC Scope & Sequence standards-based social studies curriculum.

• There has been insufficient focus on document-based questioning throughout the grades.  Because document-based questioning comprises a large portion of the NYS Social Studies examination, this affected fifth grade scores. 

• More professional development in social studies is needed.

Implications for Instruction – Social Studies

•  Social Studies will be emphasized at all grade levels.  Curricula will be realigned with the NY State Core Curriculum and NYC Performance standards in social studies.  Teachers will coordinate social studies planning at weekly grade meetings, and social studies goals will be reflected in grade level curriculum maps.

• Class schedules will include regular periods of social studies content emphasis within the reading workshop.  Grades K-3 will have one period per week of social studies content, and grades 4-5 will have two periods a week of social studies content.

• Document-based questioning strategies will be introduced in early grades.  Lower grade students will learn to read maps and charts, and focus on reading grade-level texts for information. 

• Professional development will be provided to enhance social studies teaching and learning.  Professional development topics include:

• Integrating social studies content in Balanced Literacy blocks;

• Strategies to improve reading comprehension and inference skills, to improve student performance on document-based questioning;

• Strategies to enhance map reading, chart reading and geography skills;

• Teachers’ successful strategies for social studies instruction.

• Upper grades will be provided with reference textbooks, newspapers and magazines (e.g., Time for Kids) to use as resources in guiding social studies instruction and learning.

• Technology will be incorporated into social studies curricula.  Map reading and geography skills will be enhanced with programs like “Where in the World is Carman San Diego?”   Students in all grades will research and prepare reports on social studies topics over the internet on classroom computers, in the computer labs, and in the library Multi-Media center.

• Social Studies achievement in all grades will be celebrated on a dedicated monthly hallway bulletin board.

PART IV, SECTION A – NEEDS ASSESSMENT – OTHER RELATED AREAS 

Attendance

Our attendance rate has been steadily increasing, from 90.5% in 2002 to 91.8% in 2004.  We continue to reinforce the connection between attendance and achievement with parents, on Parent Nights, in school letters to parents, and in informal parent-teacher conferences.  One of our school aides, as well as the Family Assistant, make phone calls and home visits when children are absent from school.

We also instill the need for good attendance in our students.  We have several ways to encourage attendance.  The Principal makes daily announcements of classes with 100% attendance and classes with just one student absent, so that high attendance classes can be celebrated.  We have a system of incentive ribbons for daily, weekly and monthly achievement in attendance, which are proudly and prominently displayed in classrooms.  A large colorful display near the main office shows which classes have 100% attendance for that day.  Another bulletin board nearby announces the names of individual students with perfect or near perfect attendance records.

Other attendance incentives include trips to Yankee Stadium, McDonald’s, or the Bronx Zoo.  Classes with high attendance records may be given pizza parties inside the school.  We also give incentives, in the form of small gifts or ribbons, to individual children with good attendance.  Finally, we hold monthly attendance assemblies, and invite parents and other family members to come to school to see their children receive awards for good attendance records.  We believe strongly that attendance is essential to academic achievement, and we work hard to ensure that all of our students come to school to learn.

Community Support

P.S. 146 is sponsored by a local branch of Emigrant Savings Bank through Communities in Schools, Inc.  
This is a selective program, with just a small number of schools receiving sponsorship.  Through the Communities in Schools program, P.S. 146 receives multiple copies of the weekly publication Time for Kids, which is distributed to fourth grade classes.  The program also sponsors a  storytelling event two times a year.  A professional storyteller comes to the school to perform for students.  In 2004-2005, the October storytelling event was presented to second and third graders, while the March storytelling event was put on for the entire school.  

P.S. 146 has also received community support in the form of a donation from an alumnus, the rapper Fat Joe.  Fat Joe donated 20 state-of-the-art workstations, equipped with special multimedia capabilities, for the school’s new Multi-Media Center.  

PART IV – SECTION B: Process for Reporting Needs Assessment Findings 
Administrators and teachers are closely involved in needs assessment, through data analysis at professional development Monday meetings, at grade meetings, and in individual conferences with literacy and math staff developers.  Teachers and administrators review data collected through ECLAS and ECLAS2, EPAL, RALLY, Princeton Review, and the Annual School Report Card.  Administrators and teachers also share the results of learning and gallery walks through the school.

Parents are notified of the school’s progress, and parents can give their input to the school, through Parent Association meetings, Parent-Teacher nights, and individual conferences with teachers.  Parents also receive a copy of the Annual School Report.  Informational letters are also made available to current and prospective parents on the counter in the school’s main office.

PART IV – SECTION C: Identified Priorities for 2005-2006 
We have identified five major goals for the 2005-2006 school year.  These are:

• Infuse writing throughout the curriculum.  Writing allows students the chance to express their thoughts and ideas, and helps them to internalize information and skills that they learn.  Giving students opportunities to write in all areas of the curriculum, and in a variety of styles and settings, will lead to academic success.

• Increase opportunities for students to read for enjoyment and learning.  Teaching our students to love 
to read a variety of materials will help them on their way to academic and personal achievement.

• Enhance understanding of mathematical concepts.  We want our students to be confident in their ability to apply math skills and concepts in their everyday lives.  Our students should be able to reason, problem-solve and communicate mathematically.

• Incorporate technology in all areas of the curriculum.  Our students need to understand technology, and develop technological skills, to succeed in the 21st century.  

• Increase parent and community involvement.  Close ties to parents and our community are essential for our students’ success.

PART V: SCHOOL GOALS AND OBJECTIVES
	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 1: 

Align the literacy curriculum for all students with NYS and NYC Performance Standards through a balanced approach to the teaching of reading, writing, speaking, listening, and viewing that will result in an increase of all students performance in Literacy Grades K – 5, and strengthen systems of early identification assessment, and intervention for students experiencing difficulty in literacy.

	Objectives:  

1. By June 2006, there will be a 10% increase in the number of students moving up one level as measured by the NYC/NYS ELA standardized assessments (grades 3–5).

2. By Spring 2006, a 10% increase of students moving up one level in at least 75% of the literacy strands in ECLAS2 (grades K–2 and selected students in grade 3).

3. By June 2006, all students in grades PreK-5 will have read at least 100 books as measured by a reading response log. 

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):

• Use assessment data to group students and differentiate instruction.

• Use assessment data for early identification of students in need of intervention.

• Literacy interventions: Voyager (K-3), Great Leaps (K-5), Wilson (3-5), New Heights (2-5).

• Interventions and other instructional support for struggling students provided by classroom teachers, Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher, in push-in and pull-out sessions.

• AUSSIE consultants, one for upper grades, one for lower grades

	Professional Development:
• How to access assessment data, and use it to group students and differentiate instruction

• Training in literacy intervention programs

• Components of Balanced Literacy in POEM (guided reading, accountable talk, word study)

• Scaffolding for ELLs and other students with language deficits

• Using technology to enhance literacy instruction

• Integrating content area into reading workshop


	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 2: 

To improve student performance through Academic Intervention Services.

	Objective: 

By June 2006, AIS for literacy instruction will result in an increase of 10% of the students moving up one level as measured by the NYC/NYS ELA assessments (grades 3-5) or moving up one level in at least 75% of the strands in ECLAS2 (grades K-2).

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):

• Use assessment data to group students and differentiate instruction.

• Use assessment data for early identification of students in need of intervention.

• Create and maintain Pupil Intervention Plans (PIPs) for all students in need of AIS

• Literacy interventions: Voyager (K-3), Great Leaps (K-5), Wilson (3-5), New Heights (2-5).

• Interventions and other instructional support for struggling students provided by classroom teachers, Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher, in push-in and pull-out sessions.

• AUSSIE consultants, one for upper grades, one for lower grades



	Professional Development:

• How to access assessment data, and use it to group students and differentiate instruction

• Training in literacy intervention programs

• Creating and maintaining effective PIPs

• Scaffolding for ELLs and other students with language deficits

• Using technology to enhance literacy instruction

• Integrating content area into reading workshop


	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 3:  

To raise the achievement levels of Special Education Students.

	Objectives:  

By June 2006, there will be a 10% increase in the number of Special Education students moving up one level as measured by the NYC/NYS ELA assessments (grades 3-5) or moving up one level in at least 75% of the strands in ECLAS2 (grades K-2).

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):
•
Differentiated instruction to meet the individual needs of students, per assessment data and IEPs.

•
Intervention programs: Voyager (K-3), Great Leaps (K-5), New Heights (2-5), Wilson (3-5)

•
Interventions delivered daily, in small groups, in push-in or pull-out settings.

•
Interventions and other instructional support provided by Special Education classroom teachers and paraprofessionals, Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher and AUSSIE consultants

	Professional Development:

• How to access assessment data, and use it to group students and differentiate instruction

• Training in literacy intervention programs

• Writing effective IEPs

• Scaffolding for ELLs and other students with language deficits

• Using technology to enhance literacy instruction

• Integrating content area into reading workshop


	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 4:  

To raise the achievement levels of English Language Learners.

	Objectives:  

By June 2006, there will be a 10% increase in the number of ELLs who reach English proficiency, as measured by the  New York State English as a Second Language Achievement Test (NYSESLAT).

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):

· Push-in and pull-out small group ESL instruction.

· ESL instructional methods based on current research in second language acquisition.

· ESL instruction guided by data from NYSESLAT, ELA and math assessments

· Literacy interventions: Wilson (3-5), Voyager (K-2), Great Leaps  (K-2), New Heights (2-5)

· Integration of computer technology in ESL instruction

· Articulation between ESL teacher and classroom teachers at grade-level meetings

· Addition of a part-time, certified ESL teacher to supplement instruction in grades K-1. 


	Professional Development:

Professional development provided by ESL Teacher, Network ELL IS and BETAC consultants on:
•
Scaffolding and bridging techniques for ELLs

•
Developmental stages of second language acquisition 

•
Differentiating instruction based on assessment data

•
Training in literacy interventions


	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 5:  

To enhance Accountable Talk across the school.

	Objectives:  

By June 2006, 25% of all students will have mastered the skill of accountable conversations.

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):

· Teacher modelling of Accountable Talk.

· Think-Pair-Share activities.

· Charts and displays of the steps and purposes of Accountable Talk.

· Daily Accountable Talk session in classrooms (minimum 15 minutes)

· Accountable Talk in learning centers

· Opportunities for engaging in Accountable Talk about academic and social issues. 

	Professional Development:

•
What is Accountable Talk

•
How to provide opportuntites for accountable talk in the classroom


	PART V – SECTION A: English Language Arts – Reading, Writing, and Accountable Conversations (Including English as a Second Language, where applicable)

	Goal 6:  

To provide intensive professional development to teachers so that all students will meet or exceed NYS and NYC Standards in literacy.

	Objectives:  

By June 2006, 10% of the students will move up 1 level on the NYS/NYC literacy assessments (grades 3-5) or one or more levels in at least 75% of the strands in the ECLAS2 assessment (grades K-2).

	Description of Proposed Instructional Strategies for English Language Arts (that are based on scientifically based research):

Provide professional development at grade meetings and in after-school PD sessions.  PD provided by administrators, Literacy Coach, District staff developers including network ELL IS, BETAC consultants, AUSSIE consultants.

	Professional Development:

Professional development topics include:
•
How to access assessment data

•
Using data to group students and differentiate instruction

•
Literacy interventions: Voyager, Wilson, Great Leaps, New Heights

•
Components of Balanced Literacy (guided reading, accountable talk, etc.)

•
Scaffolding ELLS and other students with language deficits (ELL IS, BETAC consultants)

•
Gender differences in literacy development

•
Writing effective IEPs, differentiating instruction per assessments and IEPs (Special Education teachers)

•
Integrating social studies and science content into reading workshops

•
FOSS Science kits and GLOBE science program (turnkey)

•
Using technology to enhance literacy and content area instruction (turnkey from Fordham/Region 2 project)



	PART V – SECTION C: Mathematics

	Goal 1:  

To implement the standards-based mathematics program, Everyday Mathematics which is aligned with the NYS Core Curriculum for students in grades K-5, including special education and ELL students.

	Objective:  

By June 2006, students in grades K – 5 will demonstrate increased academic performance in mathematics, resulting in 75% of students demonstrating mastery of mathematics concepts as measured by the Everyday Mathematics benchmark assessments and teacher-made quizzes.

	Description of Proposed Instructional Strategies for Mathematics (that are based on scientifically based research):

•
Implementation of the Everyday Mathematics curriculum during daily 100-minute numeracy block

•
Data-driven instruction

•
Increased focus on developing numeracy in early grades.

•
Enrichment of math curriculum through use of read alouds and math journals, etc.

•
Provision of ample time to practice skills and reinforce concepts

•
Enrichment through use of technology


	Professional Development:

•
Workshops in Everyday Mathematics during 100-minute Monday afternoons.

•
Grade-specific professional development during weekly grade meetings.

•
Ongoing conferencing between teachers and Math Staff Developer, AIS Math teacher and Princeton Review consultant.



	PART V – SECTION C: Mathematics

	Goal 2:  

To raise the achievement levels of Special Education Students.

	Objective:  

By June 2006, 10% of Special Education students will move up one level on the NYS or NYC mathematics assessments.

	Description of Proposed Instructional Strategies for Mathematics (that are based on scientifically based research):

•
Implementation of the Everyday Mathematics curriculum during daily 100-minute numeracy block

•
Data-driven instruction

•
Mainstreaming students who achieve level 2

•
Guided Math groups based on data

•
Push-in support from IEP and SETSS teachers


	Professional Development:

•
Workshops in Everyday Mathematics during 100-minute Monday afternoons.

•
Grade-specific professional development during weekly grade meetings.

•
Ongoing conferencing between classroom teachers and Math Staff Developer, AIS Math teacher, Princeton Review consultant, and IEP and SETSS teachers.



	PART V – SECTION C: Mathematics

	Goal 3:   

To improve student performance through Academic Intervention Services.

	Objective:  

By June 2006, 10% of the students who receive AIS will move up one level on the NYS/ NYC assessments.

	Description of Proposed Instructional Strategies for Mathematics (that are based on scientifically based research):

•
Increased focus on lower grades.

•
Push-in support from AIS Math teacher.

•
Early identification of at-risk students.

•
Increase parental involvement


	Professional Development:

•
Workshops in Everyday Mathematics during 100-minute Monday afternoons.

•
Grade-specific professional development during weekly grade meetings.

•
Ongoing conferencing between classroom teachers and Math Staff Developer, AIS Math teacher, Princeton Review consultant, and IEP and SETSS teachers.



	PART V – SECTION C: Mathematics

	Goal 4:   

To provide intensive mathematical professional development to teachers so that all students will meet or exceed NYS or NYC Standards in mathematics.

	Objective:  

By June 2006, there will be a 10% increase in students moving up one level on the NYC or NYS standardized assessments.

	Description of Proposed Instructional Strategies for Mathematics (that are based on scientifically based research):

•
Implementation of the Everyday Mathematics curriculum during daily 100-minute numeracy block

•
Data-driven instruction

•
Increased focus on developing numeracy in early grades.

•
Enrichment of math curriculum through use of read alouds and math journals, etc.

•
Provision of ample time to practice skills and reinforce concepts

•
Enrichment through use of technology



	Professional Development:

•
Workshops in Everyday Mathematics during 100-minute Monday afternoons.

•
Grade-specific professional development during weekly grade meetings.

•
Ongoing conferencing between classroom teachers and Math Staff Developer, AIS Math teacher, Princeton Review consultant, and IEP and SETSS teachers.


	PART V – SECTION D: Science

	Goal:  

To provide a rigorous and exemplary hands-on science instructional program for students in grades K-5, which is aligned with the NYS Learning Standards for Science.

	Objective:  

By June 2006, there will be a 10% increase in the number of 4th grade students meeting the NYS Standards in science as measured by the ESPET.

	Description of Proposed Instructional Strategies for Science (that are based on scientifically based research):

•
Continue science cluster program for students in grades 2-4 (1xwk for gr. 2-3, 2xwk for gr. 4).

•
Infuse reading, writing and math into the science curriculum.

•
Integrate inquiry-based science content into reading workshop in grades K-5.  

•
Involve students in authentic scientific investigation using of FOSS science kits and GLOBE technology. 

•
Continue celebration of science achievement on monthly bulletin boards and at the annual science fair.

	Professional Development:

•
Train teachers in inquiry-based learning and instruction, experimental methods, use of FOSS materials.

•
Model integration of science with literacy and numeracy goals.

•
Turnkey teacher training in the GLOBE program.  

•
Increase teachers’ technological knowledge to support scientific research and experimentation.


	PART V – SECTION E: Social Studies (Including civics and government, economics, history, and geography)

	Goal:  

To strengthen the Social Studies curriculum in alignment with the NYS core curriculum Standards.

	Objectives:  

By June 2006, there will be a 10% increase in the number of 5th grade students meeting the NYS Standards for Social Studies as measured by the NYS Social Studies test.

	Description of Proposed Instructional Strategies for Social Studies (that are based on scientifically based research):

· Standardize and expand social studies content in all grade level curricula.

· Integrate social studies content emphasis into reading workshop, per class schedules.  

•
Generate, on a regular basis, student research on social studies topics.  

•
Infuse diverse perspectives in social studies topics to promote critical thinking.

•
Integrate technology into student research, and use technology to enhance students’ reports.

	Professional Development:

Professional development on Monday afternoons and in grade meetings to train teachers in:

• NYS social studies curriculum for each grade level

• social studies research methods

• social studies resources (internet, libraries, etc.)

• instructional strategies to promote critical thinking


	PART V – SECTION G: Technology

	Goal:  

To infuse technology into all curricular areas.

	Objectives:  

Through the integration of technology in instruction, by June 2006 there will be a 10% increase in the number of students moving up one level as measured by the NYC and NYS assessments in literacy, numeracy, science, and social studies.

	Description of Proposed Strategies for the Integration of Instructional and Informational Technologies:

•
Implement technology in all aspects of classroom instruction.

•
Align technology curriculum with literacy and numeracy goals.

•
Create a second computer lab for  use by upper grade classes.

•
Continue cluster technology program. 

•
Increase use of Multi-Media Center for research and projects.

	Professional Development:

Professional development on Monday afternoons and in grade meetings to train teachers in:

• use of technology resources for planning, assessment and instruction

• electronic research

Trained teachers will turnkey knowledge gained in Region 2/Fordham University technology project.


	PART V – SECTION H: The Arts
Note: This portion of the plan should be duplicated and attached to your Project Arts cover sheet.

	Goal:  

Music will be integrated into the curriculum in order to develop students’ appreciation of the arts and to raise their achievement levels in literacy, numeracy and social studies.

	Objectives:  

By June 2006, all students will have participated in a music, dance or art performance.

	Description of Proposed Instructional Strategies for the Arts (that are based on scientifically based research): 

•
Integrate music and English Language Arts, by listening, reading, and responding to music in writing.

· Students will learn the music from diverse past and present cultures. 

•
Students will engage in a series of musical performances.

•
Students will learn to read music and play musical instruments.


	Professional Development:




	PART V – SECTION L: Parent Involvement

	Goal:  

To increase and strengthen the capacity of the entire school community, including parents, to improve students achievement.

	Objectives:  

By June 2006, more parents will be involved in the daily operations of our school

	Description of Proposed Parent Involvement Program: (Note: Title I Schools must attach a copy of the Title I School Parent Involvement Policy and a sample of the School-Parent Compact.)

•
Increased activity and involvement of Parent Association.

•
Continued use of Parent Coordinator and Parent Association asa resource for the community.

•
Implementation of new programs for parents’ involvement in developing children’s literacy and numeracy, including the Partners-in-Print early literacy program.


	Professional Development:




	PART V – SECTION M: Student Support Services

	Goal:  

To help students to achieve their academic and social potential and to ensure that they receive needed services to help them reach this goal and to monitor related services and ensure IEP’s and updates are in compliance with State and Federal Laws.

	Objectives:  

To ensure that the students are identified, evaluated and receive the services they need to achieve their maximum academic and social potential.

	Description of Proposed Program for the Delivery of Student Support Services:

· Pupil Personal Committee will have biweekly meetings
· Individual and group counseling
· Provide class presentations on different topics when needed. 

· Workshops on how to identify “at risk” students and classroom management
•
Conferencing between SBST and teachers.

	Professional Development:




PART IV: ACTION PLAN

A.
LITERACY
GOAL 1: Align the literacy curriculum for all students with NYS and NYC performance standards through a balanced approach in the teaching of reading, writing, 
speaking listening and viewing that will result in an increase of all students. Performance in literacy grades K-5, and strengthen systems of early identification assessment, and intervention for students experiencing difficulty in literacy.
	WHAT


Objective #1
	By June 2006, there will be a 10% increase in the number of students moving up one level as measured by NYC and NYS ELA standardized assessments.

	WHO


Target Population
	All students in grades 3–5, including ELLs and Special Education students.

	HOW


Major Tasks/Activities
	· Align Balanced Literacy curriculum with NYS and NYC standards.  

· Use assessment data to guide instruction.

· Use assessment data to group students for instruction.  

· Use assessment data for early identification of students in need of interventions.  

· Intervention programs: Wilson, New Heights, Great Leaps, and Voyager (grade 3).

· Push-in and pull-out instructional support from Literacy Coach and out-of-classroom teachers.

· AUSSIE consultant for upper grades models best practices and lead professional development.

	WHEN

Beginning Date, Frequency, Duration
	Monday through Friday during 150 minutes of literacy instruction, Sept/Oct 2005 to June 2006.

	SUPPORT


Resources/Cost/Funding Sources
	Literacy Coach, AUSSIE consultant, UFT Teacher Center, Resource Center for Balanced Literacy materials and professional books.

NYSTL, Title I 

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· NYS and NYC ELA and Interim ELA assessments, WRAP, RALLY, Grow Report, Princeton Review 

· Teacher-created assessments and records 

· Weekly lesson plans will reflect lessons based on student needs 

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE consultant, out-of-classroom and classroom teachers of grades 3 – 5.

	Description of Proposed
Instructional Strategies
	Professional Development after school and in grade meetings about accessing and using assessment data to group students and differentiate instruction, components of Balanced Literacy and POEM, gender differences in literacy development, scaffolding techniques for ELLs and other struggling students. 


PART IV: ACTION PLAN

A.
LITERACY
GOAL 1: Align the literacy curriculum for all students with NYS and NYC performance standards through a balanced approach in the teaching of reading, writing, 
speaking listening and viewing that will result in an increase of all students. Performance in literacy grades K-5: Strengthen systems of early identification assessment, 
and intervention for students experiencing difficulty in literacy.
	WHAT


Objective #2
	By Spring 2006, there will be a 10% increase in the number of students moving up one level in at least 75% of the literacy strands in ECLAS.

	WHO


Target Population
	All students in grades K – 2 and grade 3 students who have not tested out of ECLAS, including ELLs and Special Education students. 

	HOW


Major Tasks/Activities
	· Align Balanced Literacy curricula with NYS and NYC standards.  

· Word study: 30-50 minutes daily.

· Use assessment data to guide instruction.

· Use assessment data to group students for instruction.  

· Use assessment data for early identification of students in need of interventions.  

· Intervention programs: Voyager, New Heights, Great Leaps, and Wilson (grade 3).

· Push-in and pull-out instructional support from Literacy Coach and out-of-classroom teachers.

· AUSSIE consultants model best practices and lead professional development

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006

Monday – Friday during 150 minutes of literacy instruction

	SUPPORT


Resources/Cost/Funding Sources
	ECLAS2 materials, Literacy Coach, AUSSIE consultant, UFT Teacher Center, Resource Center for Balanced Literacy materials and professional books.

NYSTL, Title I

	INDICATORS OF SUCCESS


-Interval of Periodic Review


-Instrument(s)/Projected Gains

	· Grades K-2: ECLAS2, Voyager, Passport, Princeton Review, EPAL (grade 2 only)

· Grade 3:  NYC ELA and interim assessments, RALLY, Grow Report, ECLAS2, Voyager, Princeton Review

· Teacher-made assessments and records

· Weekly lesson plans reflecting assessment-based differentiated instruction

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE consultants, out-of-classroom and classroom teachers of grades K-3.

	Description of Proposed
Instructional Strategies
	Professional Development after school and in grade meetings about accessing and using assessment data to group students and differentiate instruction, components of Balanced Literacy and POEM, accountable talk and other read aloud strategies, scaffolding ELLs and other struggling students. 


PART IV: ACTION PLAN

A.
LITERACY
GOAL 1: Align the literacy curriculum for all students with NYS and NYC performance standards through a balanced approach in the teaching of reading, writing, speaking listening and viewing that will result in an increase of all students. Performance in literacy grades k-5: Strengthen systems of early identification assessment, and intervention for students experiencing difficulty in literacy.
	WHAT


Objective #3
	By June 2006, all students in grades PreK–5 will have read at least 100 books as measured by a reading response log.

	WHO


Target Population
	All students, including ELLs and Special Education students.

	HOW


Major Tasks/Activities
	· 150 minutes of Balanced Literacy delivered in the Point of Entry Model.

· Provide daily opportunities for independent reading.

· Provide listening centers in all classrooms.  

· Continue to enhance classroom libraries of leveled books.

· Continue incentive programs for acquisition of NYC Public Library cards.

· Encourage class and individual student visits to NYC Public Libraries throughout the school year.

· Provide opportunities for students to visit the school’s Multi-Media Center.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006

	SUPPORT


Resources/Cost/Funding Sources
	Literacy Coach, AUSSIE consultant, UFT Teacher Center, Resource Center for Balanced Literacy materials and professional books.

NYSTL, Title I

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Reading assessments: ECLAS, RALLY, Princeton Review, NYC and NYS ELA assessments 

· Student reading logs and reading responses

· Reading Conferences

· Visits to the school and NYC Public libraries.

· Student selection of appropriately leveled books.



	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE consultants, out-of-classroom and classroom teachers.

	Description of Proposed
Instructional Strategies
	Professional development after school and at grade meetings: elements of reading workshop, literacy intervention programs, how to access reading resources, school library and NYC Public Library information


PART IV: ACTION PLAN

A.
LITERACY
GOAL 2: To improve student performance through Academic Intervention Services.

	WHAT


Objective 
	By June 2006, there will be a 10% increase in the number of students moving up 1 level in NYS ELA assessments (gr. 3-5) or moving up one level in at least 75% of the strands in ECLAS.2 (gr. K-2). 

	WHO


Target Population
	All students in grades K – 5. 

	HOW


Major Tasks/Activities
	· Use assessment data to identify students in need of intervention.

· Intervention programs: Voyager (K-3), Wilson (3-5), Great Leaps (K-5), New Heights (2-5)

· Interventions conducted daily in both push-in and pull-out sessions.

· Students are put in small groups according to need, as determined by assessment data.

· Interventions provided by Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teachers, trained classroom teachers and paraprofessionals.

· PIPs are created and maintained to track student progress.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006

Monday – Friday during 150 minutes of literacy instruction

	SUPPORT


Resources/Cost/Funding Sources
	ECLAS materials, Literacy Coach, P.S. 146 Resource Center for Balanced Literacy materials and professional books. AUSSIE consultants and U.F.T.T.C will meet with teachers to demonstrate and help plan instruction.

NYSTL, Title I

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Assessment data ECLAS2, Voyager, Princeton Review, RALLY, NYS/NYC Interim ELA exams

· Teacher-made assessments and records

· Pupil Intervention Plans (PIPs)

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE consultants, out-of-classroom and classroom teachers.  

	Description of Proposed
Instructional Strategies
	Professional Development after school and in grade meetings about accessing and using assessment data to group students and differentiate instruction, training in intervention programs, scaffolding techniques for ELLs and other struggling students.


PART IV: ACTION PLAN

A.
LITERACY
GOAL 3: To raise the achievement levels of Special Education students.

	WHAT


Objective 
	By June 2006, there will be a 10% increase in the number of Special Education students moving up one level NYS/NYC assessments (3-5) or moving up one level in at least 75% of the strands in ECLAS2 (K-2).  

	WHO


Target Population
	Special Education students in grades K-5

	HOW


Major Tasks/Activities
	· Differentiated instruction to meet the individual needs of students, per assessment data and IEPs.

· Intervention programs: Voyager (K-3), Great Leaps (K-5), New Heights (2-5), Wilson (3-5)

· Interventions delivered daily, in small groups, in push-in or pull-out settings.

· Interventions and other push-in support provided by Literacy Coach, AIS/IEP teacher, SETSS teacher, ESL teacher and AUSSIE consultants.



	WHEN

Beginning Date, Frequency, Duration
	September 2005 – May 2006, Monday – Friday, during 150 minutes of literacy instruction 

	SUPPORT


Resources/Cost/Funding Sources
	NYSTL

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Assessment data: ECLAS2, EPAL, Princeton Review, Grow Report, RALLY, NYS and NYC Interim ELA assessments 

· Teacher-created assessments and records

· Portfolios of student work (reading logs, reader responses, writing projects)

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AIS/IEP Teacher, SETSS Teacher, ESL teacher, Special Education Classroom Teachers and Paraprofessionals, AUSSIE consultants

	Description of Proposed
Instructional Strategies
	Professional Development after school and in grade meetings about accessing and using IEPs and assessment data to group students and differentiate instruction, training in intervention programs, scaffolding techniques for ELLs and other struggling students.


PART IV: ACTION PLAN

A.
LITERACY
GOAL 4:  To raise the achievement levels of English Language Learners.
	WHAT


Objective 
	By June 2006 there will be a 10% increase in the number of ELLs who reach English proficiency, as measured by the  New York State English as a Second Language Achievement Test (NYSESLAT).

	WHO


Target Population
	All ELL/LEP students, grades K-5, including Special Education students.

	HOW


Major Tasks/Activities
	· Push-in and pull-out ESL instruction.

· Balanced Literacy and math lessons delivered in small groups

· ESL instructional methods based on current research in second language acquisition.

· ESL instruction guided by data from NYSESLAT, ELA and math assessments

· Literacy interventions: Wilson (3-5), Voyager (K-2), Great Leaps  (K-2), New Heights (2-5)

· Integration of computer technology in ESL instruction

· Articulation between ESL teacher and classroom teachers at grade-level meetings

· Addition of part-time, certified ESL teacher to supplement instruction in grades K-1.

	WHEN

Beginning Date, Frequency, Duration
	October 2005 – April 2006

Beginner and Intermediate students receive 360 min./week of ESL instruction (push-in or pull-out).  

Advanced students receive 180 min./week of ESL instruction (push-in or pull-out).

	SUPPORT


Resources/Cost/Funding Sources
	Tax Levy, CR Part 154, PCEN-LEP, Title III

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Assessment data: NYSESLAT, NYS and NYC math tests, NYS science test, 
NYS/NYC ELA assessments (for non-exempt ELLs)

· Teacher-made assessments and records

· Portfolios of student work 



	ACCOUNTABILITY
	Principal, Assistant Principal, ESL Teachers, Classroom Teachers, Network ELL IS, Literacy Coach. 

	Description of Proposed
Instructional Strategies
	Professional Development after school and in grade meetings: scaffolding and bridging techniques for ELLs and other struggling students, developmental stages of second language acquisition, determining student need from assessment data, training in intervention programs.  Professional development sessions led by network ELL IS, specialists from BETAC, and the ESL teacher.


PART IV: ACTION PLAN

A.
LITERACY
GOAL 5: To enhance Accountable Talk across the school.
	WHAT


Objective 
	By June 2006, 25% of all students will have mastered the skill of accountable conversations.

	WHO


Target Population
	All students in grades K–5, including ELLs and Special Education students. 

	HOW


Major Tasks/Activities
	· Teacher modelling of Accountable Talk.

· Think-Pair-Share activities.

· Charts and displays of the steps and purposes of Accountable Talk.

· Daily Accountable Talk session in classrooms (minimum 15 minutes)

· Accountable Talk in learning centers

· Opportunities for engaging in Accountable Talk about academic and social issues.

	WHEN

Beginning Date, Frequency, Duration
	Daily 15 minute Accountable Talk sessions, October, 2005  – June, 2006

	SUPPORT


Resources/Cost/Funding Sources
	Literacy Coach, UFT Teacher Center, Classroom and Cluster teachers, Resource Center for Balanced Literacy, AUSSIE consultants

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Ongoing teacher observations.

· Students’ cooperative work.

· Student interviews during Learning Walks.

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE consultants, Classroom and Cluster Teachers.

	Description of Proposed
Instructional Strategies
	Professional development after school, at grade meetings, and in individual conferences with staff developers and AUSSIE consultants about Accountable Talk.


PART IV: ACTION PLAN

A.
LITERACY
GOAL 6:  To provide intensive professional development to teachers so that all students will meet or exceed NYS/ NYC standards in literacy.
	WHAT


Objective 
	By June 2006, 10% of the students in grades 3-5 will move up 1 level on the NYS/NYC literacy assessments and 10% of the students in grades K-2 will move up 1 or more levels on at least 75% of the strands in the ECLAS2 assessment.

	WHO


Target Population
	All literacy providers, including administrators, teachers and paraprofessionals.

	HOW


Major Tasks/Activities
	Professional development topics include:

•
How to access assessment data

•
Using data to group students and differentiate instruction

•
Literacy interventions: Voyager, Wilson, Great Leaps, New Heights

•
Components of Balanced Literacy (guided reading, accountable talk, etc.)

•
Scaffolding ELLS and other students with language deficits (ELL IS, BETAC consultants)

•
Gender differences in literacy development

•
Writing effective IEPs, differentiating instruction per assessments and IEPs (Special Education teachers)

•
Integrating social studies and science content into reading workshops

•
FOSS Science kits and GLOBE science program (turnkey)

•
Using technology to enhance literacy and content area instruction (turnkey from Fordham/Region 2 project)



	WHEN

Beginning Date, Frequency, Duration
	September 2005 to May 2006 during school at grade meetings and on prep periods, and in afterschool sessions. 

	SUPPORT


Resources/Cost/Funding Sources
	Principal, Assistant Principal, Literacy Coach, AUSSIE Consultants, AIS/IEP teacher, District Staff Developers including network ELL IS, BETAC consultants, classroom and out-of-classroom teachers 

Tax Levy

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Teachers’ weekly plans reflect lessons based on student needs.

· Agendas and sign-in sheets show an increase of attendance at professional development activities.

· Lessons observed by administrators reflect literacy practices featured at staff development workshops.

· PIPs (mandated and school-wide) reflect student grouping and differentiated instruction

· Student monthly progress reports

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, AUSSIE Consultants, AIS/IEP teacher, District Staff Developers including network ELL IS, BETAC consultants, classroom and out-of-classroom teachers

	Description of Proposed
Instructional Strategies
	Professional Development at grade meetings and in after school PD sessions (topics above).

Intervisitation within  school and in other schools to view best practices in literacy instruction.


PART IV: ACTION PLAN

B.
MATH
GOAL 1: To continue to implement the standards-based mathematics program, Everyday Mathematics, which is aligned with the NYS Core Curriculum, for students in grades K-5 including ELLs and Special Education students.

	WHAT


Objective
	By June 2006, students in grades K-5 will demonstrate increased academic performance in mathematics, resulting in 75% of students demonstrating mastery of mathematics concepts as measured by the Everyday Mathematics benchmark assessments and teacher-made quizzes.

	WHO


Target Population
	All students in grades K-5, including ELLs and Special Education students.

	HOW


Major Tasks/Activities
	· Continued use of Everyday Mathematics curriculum, including all component parts.
· Daily 100-minute numeracy block schedule.
· Continue the school-wide focus on problem solving using the Four Step Plan.
· Continue to implement the use of student rubric for self-assessment.
· Expand math literacy through use of read alouds and math journals.
· Enrichment and remediation through the use of appropriate math software.
· Computers and software will be available to teachers for assessment.
· Additional test practice will be provided for each class.
· Promote students achievement through award assemblies, hallway and bulletin board displays.
· All classes will have appropriate manipulatives such as counters, measuring tools and pattern blocks.

	WHEN

Beginning Date, Frequency, Duration
	September 2005-June 2006

Daily numeracy block of 100-minutes

	SUPPORT


Resources/Cost/Funding Sources
	Regional funds, NYSTL, Title I

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Use of the End of Year assessment criteria as per program guidelines.

· Use of interim benchmark criteria as per program guidelines.

· Teacher quizzes

· NYS, NYC and Princeton Review assessment

· Supervisory assessment

	ACCOUNTABILITY
	Principal, Assistant Principal, Math Staff Developer, AIS Math teacher, Princeton Review consultants, classroom teachers.

	Description of Proposed
Instructional Strategies
	Professional development in 100-minute Monday afternoons, grade meetings and individual conferences provided by Math Staff Developer, AIS Math Teacher and Princeton Review Consultant; materials and support from Math Resource Center.


PART IV: ACTION PLAN

B.
MATH
GOAL 2: To raise the achievement levels of Special Education students.

	WHAT


Objective
	By June 2006, 10% of Special Education students will move up one level on the NYS or NYC mathematics assessments.

	WHO


Target Population
	All Special Education students in grades K-5. 

	HOW


Major Tasks/Activities
	· Continue use of Everyday Mathematics program.
· Classroom teachers will have a daily 100-minute numeracy block schedule.
· Expand math literacy through use of read alouds and math journals.
· Enrichment and remediation through the use of appropriate math software.
· Mainstreaming of students achieving level 2 on NYS or NYC assessments.
· Guided math groups based on data.
· Push-in services provided by IEP Teacher and Resource Room teacher
.

	WHEN

Beginning Date, Frequency, Duration
	Monday through Friday during the 100 minute numeracy block, September 2005 to June 2006.

	SUPPORT


Resources/Cost/Funding Sources
	NYSTL, Title I, PCEN

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Results of the NYC/NYS standardized assessments

· Use of the End of Year assessment criteria as per program guidelines.

· Use of interim benchmark criteria as per program guidelines.

· Teacher quizzes

· Teacher/Supervisory assessment

	ACCOUNTABILITY
	Principal, Assistant Principal, Math Staff Developer, AIS Math Teacher, Princeton Review consultants, IEP Teacher, Resource Room Teacher, classroom teachers.

	Description of Proposed
Instructional Strategies
	Professional development in 100-minute Monday afternoons, grade meetings and individual conferences provided by Math Staff Developer, AIS Math Teacher and Princeton Review Consultant; materials and support from Math Resource Center.


PART IV: ACTION PLAN

B.
MATH
GOAL 3: To improve student performance through Academic Intervention Services.

	WHAT


Objective
	By June 2006, 10% of the students who receive AIS will move up one level on the NYS/ NYC assessments.  

	WHO


Target Population
	All targeted students in grades 1-5.

	HOW


Major Tasks/Activities
	· Identified students in grades 1-5 will receive services.

· AIS services will be offered in day school, after school or on Saturday.

· Classroom teachers, AIS teacher, and the Math Coach will meet to plan curriculum.

· Instruction will be data driven and aligned with the New York State Standards for Mathematics.

· Parents will be notified about their child’s participation in AIS.

· Parents will receive monthly progress reports.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006

Twice weekly

	SUPPORT


Resources/Cost/Funding Sources
	NYSTL, Title I, PCEN, 21st Century

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· 10% of students move up one level on NYC/NYS math assessments

· 75% of students master skills assessed on teacher-made quizzes 

· 75% of students master the skills on the publishers benchmark assessments

	ACCOUNTABILITY
	Principal, Assistant Principal, AIS Math teacher, Math Staff Developer, Classroom teachers

	Description of Proposed
Instructional Strategies
	Professional development in 100-minute Monday afternoons, grade meetings and individual conferences provided by Math Staff Developer, AIS Math Teacher and Princeton Review Consultant; materials and support from Math Resource Center.


PART IV: ACTION PLAN

B.
MATH
GOAL 4: To provide intensive mathematical professional development to teachers so that all students will meet or exceed NYS or NYC Standards in mathematics.
	WHAT


Objective
	By June 2006, the school will utilize a Math Staff Developer and the Princeton Review Specialist to support mathematics instruction using the standards-based Everyday Mathematics program in grades 
K – 5 resulting in all teachers improving their teaching of mathematics skills, further resulting in 10% of students moving up one level on the NYC, NYS standardized assessment.

	WHO


Target Population
	Classroom teachers, A.I.S. and coaches, cluster teachers

	HOW


Major Tasks/Activities
	· The Math Staff Developer will provide intensive professional development on the Everyday Mathematics program.

· The Math Staff Developer and the Princeton Review Consultant will model standards-based lessons. 

· Workshops focusing on key ideas and assessment will be held during the common prep periods. 

· Staff conferences focusing on targeted areas in math. 

· Professional materials from the Mathematics Resource Center will be circulated for teacher use. 

· Intervisitation among teachers will be encouraged. 

· College classes, regional meetings and other off-site opportunities for professional development will be promoted. 

· Grade meetings will be held in which teachers share successful teaching and management strategies. 

· Discussion groups based on selected reading material from various sources and authors. 

· Develop a teacher survey to assess needs. 

· Supervisors, Math Staff Developer, and Princeton Review Consultants articulate to determine areas of professional support for teachers based on observations and teacher requests.



	WHEN

Beginning Date, Frequency, Duration
	Weekly grade meetings from September 2005 through June 2006. 

Monthly staff conferences, Spetember 2005 – May 2006.

100 minutes of Professional Development monthly, September 2005 – May, 2006.

	SUPPORT


Resources/Cost/Funding Sources
	NYSTL, Title I, PCEN, Regional funds

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains
	· Supervisory assessment

· Teacher feedback sheets

	ACCOUNTABILITY
	Principal, Assistant Principal, Math Staff Developer, AIS Math Teacher, IEP Teacher, Princeton Review Consultant, Classroom Teachers

	Description of Proposed
Instructional Strategies
	Professional development sessions on Mondays, Everyday Math, formal and informal assessment to guide instruction, Math resource center, UFT Teacher Center


PART IV: ACTION PLAN

D.
SCIENCE
GOAL: To provide a rigorous and exemplary science instructional program that is aligned with the NYS Science Standards.  

	WHAT


Objective #1
	By June 2006, there will be a 10% increase in the number of 4th grade students meeting the NYS Standards in science as measured by the ESPET.

	WHO


Target Population
	Students in grades K-5, including Special Education students and ELLs.

	HOW


Major Tasks/Activities
	•
Continue science cluster program for students in grades 2-4.

•
Infuse reading, writing and math into the science curriculum.

•
Integrate inquiry-based science content into reading workshop in grades K-5.  

•
Involve students in authentic scientific investigation using of FOSS kits and GLOBE. 

•
 Continue celebration of science achievement on monthly bulletin bds, annual science fair.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 through June 2006, 

Grades K-1 and 5: one a week in classrooms; Grades 2-3: once a week with science cluster; 
Grade 4: twice a week with science cluster 

	SUPPORT


Resources/Cost/Funding Sources
	NYSTL, Title I, PCEN

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	•
Results of 4th grade NYS science exam.

•
Completion of hand-on experiments with lab reports.

•
Students work displayed in classroom and hallway bulletin boards.

•
Projects completed for Science Fair

	ACCOUNTABILITY
	Principal, Assistant Principal, Science Cluster, Classroom Teachers, Literacy and math coaches

	Description of Proposed
Instructional Strategies
	Professional development after school and at grade meetings in:

• inquiry-based instruction and experimental methods

• use of FOSS materials

• GLOBE program (turnkey by trained teachers)

• use of technology to support scientific inquiry and investigation

• integration og science content with literacy and numeracy goals.


PART IV: ACTION PLAN

E.
SOCIAL STUDIES
GOAL: To strengthen the Social Studies curriculum in alignment with the NYS core curriculum Standards.

	WHAT


Objective
	By June 2006, there will be a 10% increase in the number of students meeting the NYS Standards for social studies as measured by the NYS Social Studies Test.

	WHO


Target Population
	All students in grades K-5, including Special Education and ELL students.

	HOW


Major Tasks/Activities
	· Standardize and expand social studies content in all grade level curricula.

· Integrate social studies content emphasis into reading workshop, per class schedules.  

•
Generate, on a regular basis, student research on social studies topics.  

•
Infuse diverse perspectives in social studies topics to promote critical thinking.

•
Integrate technology into instruction, student research, and student reports.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – May 2006

	SUPPORT


Resources/Cost/Funding Sources
	Social Studies kits, school library and Multi-Media Center, Computer labs and classroom computers for instruction, research and presentations.

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Results of Grade 5 NYS Social Studies Test.

· Research papers, dioramas, maps, graphs and charts.

· Teacher and supervisory assessments

	ACCOUNTABILITY
	Principal, Assistant Principal, Literacy Coach, Classroom and Cluster teachers.

	Description of Proposed
Instructional Strategies
	Professional development after school and in grade meetings on: social studies content and curricula, use of technology to support social studies instruction and research, strategies to enhance critical thinking, integration of social studies content with literacy goals.


PART IV: ACTION PLAN

G.
TECHNOLOGY
GOAL: To infuse technology into all curricular areas.

	WHAT


Objective #1
	Through the integration of technology, there will be a 10% increase in the number of students moving up one level as measured by the NYC and NYS assessments in literacy and numeracy by June 2005.

	WHO


Target Population
	All students in grades K-5, including Special Education and ELL students.

	HOW


Major Tasks/Activities
	 •
Implement technology in all aspects of classroom instruction.

•
Align technology curriculum with literacy and numeracy goals.

•
Create a second computer lab for  use by upper grade classes.

•
Continue cluster technology program. 

•
Increase use of Multi-Media Center for research and projects.

	WHEN

Beginning Date, Frequency, Duration
	September 2005 through June 2006


	SUPPORT


Resources/Cost/Funding Sources
	NYSTL, Title I, Technology Funds

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· Results of City and State ELA and Math exams.

· Increased use of technology in instruction.

· Student logs of internet use for research purposes.

· Completion of student projects that use technology resources.


	ACCOUNTABILITY
	Principal, Assistant Principal, Technology Teacher, Classroom Teachers

	Description of Proposed
Instructional Strategies
	Professional development on Monday afternoons and in grade meetings in:  

• use of technology in planning, assessment and instruction in content areas

• electronic research

• technology resources gained in Region 2/Fordham University technology project (turnkey)


PART IV: ACTION PLAN

H.
THE ARTS
GOAL: Music will be integrated into the curriculum in order to develop students appreciation of the arts and to raise their achievement levels in literacy, numeracy and social studies.

	WHAT


Objective #1
	By the end of June 2006 students will have developed a basic understanding of music theory as evidenced by a 50% increase in vocal music skills, theory and concepts, based on teacher made pre and post assessments.

	WHO


Target Population
	Students in K-5, including Special Education and ELL students.

	HOW


Major Tasks/Activities
	· Integrate music and English Language Arts i.e. listening, reading, and responding to music in writing. 

· Explore the possibility of obtaining instruments to enhance our music program. 

· Teach simple score and sight-reading of musical notes. 

· Students will engage in the process of making music. 

· Students will learn the music from diverse past and present cultures. 

· Students will engage in a series of performance in the auditorium. 

· Teachers administer a pre and post assessment, as well as interim assessments.

 

	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006, once weekly

	SUPPORT


Resources/Cost/Funding Sources
	Tax Levy Monies

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· A 50 % increase in the post-test score on the teacher made assessments. 

· A 20 % increase in parents attending school activities as evidenced by attendance data. 

· A 10 % increase in the number of students moving up from one level to another on a standardized English Language Arts, and Mathematics Assessment. 



	ACCOUNTABILITY
	Regional Superintendent, Instructional Supervisor, Principal, Assistant Principal, Music teachers, Classroom teachers.

	Description of Proposed
Instructional Strategies
	


PART IV: ACTION PLAN

L.
PARENT INVOLVEMENT
GOAL: To increase and strengthen the capacity of the entire school community, including parents, to improve achievement.

	WHAT
Objective 
	By June 2006, more parents will be involved in the daily operations of our school.

	WHO
Target Population
	Parents and guardians of students of P.S. 146.

	HOW


Major Tasks/Activities
	· Continue scheduled parent grade meetings

· Continue  the Parents Room

· Continue  workshops in literacy and math

· Continue to provide training for parents to become learning leaders

· Continue to provide incentives to increase student attendance

· Continue increased opportunities for parents to become informed active participants in the implementation of building and district initiatives at regularly scheduled School Leadership team Meetings, Parent Advisory Council Meetings, and Parent Association Meetings

· Continue to provide regularly scheduled family centered workshops to help parents become more involved I helping their children meet the standards in reading, math, science, social studies, and technology.

· Continue to provide on going written communications about student performances, academic initiatives, and up coming events in the form of regularly published information bulletins, newsletters and flyers, and weekly homework sheets.

· Continued to provide opportunities for parents to participate in building and classroom celebrations

· Continued to provide Volunteer training through Learner Leaders and place volunteers in various positions in the school.

· Provide referrals to classes on ESL, GED, and Technology training

· Continue Open House Back to School in September to inform parents about the curriculum and share our expectations for their children.

· Continue “Authors Day” when parents visit classrooms to hear their children read stories or books they have written.

· Provide translators to parents of other languages 

· Investigate the possibility of forming a math and literacy club for students and parents.

	WHEN

Beginning Date, Frequency, Duration
	Throughout the 2005 – 2006 school year.

	SUPPORT


Resources/Cost/Funding Sources
	Principal, Assistant Principal, Classroom Teacher, Literacy and Math Coaches, Parent Coordinator, Parent Association, Title I, Parent Funding Sources, Pending Funding Availability

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains
	Parent conferences

Continued to Increased attendance at all school events involving parents.

	ACCOUNTABILITY
	Principal, Assistant Principal, Parent Coordinator, Parent Association, School Leadership Team, Literacy Team

, Numeracy Team, Community Based Organizations

	Description of Proposed
Instructional Strategies
	The parents association will provide monthly meeting, workshops and newsletter to keep parents informed and about activities in the school and/or community


PART IV: ACTION PLAN

M.
STUDENT SUPPORT SERVICES
GOAL: To help students to achieve their academic and social potential and to ensure that they receive needed services to help them reach this goal and to monitor related services and ensure IEP’s and updates are in compliance with State and Federal Laws.

	WHAT


Objective #1
	To ensure that the students are identified, evaluated and receive the services they need to achieve their maximum academic and social potential.

	WHO


Target Population
	All students in Kindergarten to Grade 5, including Special Education and ELL students.

	HOW


Major Tasks/Activities
	· Pupil Personal Committee will have biweekly meetings
· Individual and group counseling
· Provide class presentations on different topics when needed. 

· Workshops on how to identify “at risk” students and classroom management
· Conferencing with teachers


	WHEN

Beginning Date, Frequency, Duration
	September 2005 – June 2006

	SUPPORT


Resources/Cost/Funding Sources
	Social Workers, Psychologist, IEP Teacher

	INDICATORS OF SUCCESS


-Interval of Periodic Review


Instrument(s)/Projected Gains

	· decrease in contained Special Education classes
· increase in mainstreaming Special Education Students


	ACCOUNTABILITY
	Social Worker, Teachers, Pupil Personnel Committee

	Description of Proposed
Instructional Strategies
	


APPENDIX 1
ACADEMIC INTERVENTION SERVICES (AIS) – FOR ALL SCHOOLS

Appendix 1 – Part A: SUMMARY FORM
Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services in each area listed, for each applicable group.  In Part II of this appendix, provide a brief description of each AIS program or strategy implemented in your school.  AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student support services needed to address barriers to improved academic performance.  Note: Refer to the Regional District Comprehensive Educational Plan (RDCEP) for a description of region/district procedures for providing AIS.
	Identified Students
	ELA
	Mathematics
	Science
	Social Studies
	At-risk Services Provided by the Guidance Counselor
	At-risk Services Provided by the School Psychologist
	At-risk Services Provided by the Social Worker
	At-risk

Health-related Services

	
	Number of Students 
	Number of Students 
	Number of Students 
	Number of Students 
	Number of Students
	Number of Students
	Number of Students
	Number of Students

	Group A

K-3
	165
	50
	Not Required
	Not Required
	
	6
	8
	

	Group B

4-6
	165
	150
	
	
	
	9
	12
	

	Group C

7-8
	
	
	
	
	
	
	
	

	Group D

9-12
	
	
	
	
	
	
	
	


The following key describes identified groups of students, who have been targeted for AIS, and the established criteria for identification:

Group A:  Early childhood students (K-3) who are at-risk for not meeting State standards as determined by their performance on ECLAS or other identified assessments.

Group B, C and D:  Students in the grades shown who are performing in Level 1 or 2.
Appendix 1 – Part B: AIS PROGRAM DESCRIPTIONS

	Name of Academic Intervention Services (AIS)
	Description: Provide a brief description of each of the Academic Intervention Services (AIS) indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.), method for delivery of service (e.g., small group, one-to-one, peer tutoring, etc.), and when the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

	ELA:
	 •
Early morning session, small-group Balanced Literacy, 3 mornings per week.

•
SETSS teacher push-in  and pull-out during the school day, using Wilson program in small groups.

•
ESL push-in and pull-out program during the school day, small groups, 2-4 times per week.

•
ESL early morning program targets K-1 ELLs struggling with alphabet and phonological awareness.

•
Afterschool program, small group Balanced Literacy, 3 afternoons per week.

•
Afterschool program, small groups formed according to data, intensive work on skill deficits

	Mathematics:
	•
Early morning sessions, target math skills

•
Push-in by A.I.S. teacher during day, grades 1-5, two times per week.

•
Afterschool program, small group Everyday Math support

	Science:
	•
ESL push-in and pull-out during the school day, small groups, 1 time per week.

•
SETSS teacher push-in and pull-out during the school day, small groups, 1 time per week.



	Social Studies:
	•
ESL push-in and pull-out program during the school day, small groups, 1 time per week

•
SETSS teacher push-in and pull-out during the school day, small groups, 1 time per week.

	At-risk Services Provided by the Guidance Counselor:
	· At risk Counseling

	At-risk Services Provided by the School Psychologist:
	· At risk Counseling

	At-risk Services Provided by the Social Worker:
	· At risk counseling

· Parent consultations regarding school issues with student

· Liaison between family and outside mental health services 

	At-risk Health-related Services:
	


APPENDIX 2
NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR SCHOOL IMPROVEMENT

[This Appendix must be completed by all schools identified under NCLB or SED for School Improvement, including Title I Schools in Need of Improvement (SINI) – Year 1 and Year 2, Title I Corrective Action (CA) Schools – Year 1 and Year 2, NCLB Restructured Schools, Schools Under Registration Review (SURR), and Schools Requiring Academic Progress (SRAP)]

	Appendix 2 – Part A: SCHOOL IMPROVEMENT IDENTIFICATION

	NCLB/SED Status: 
	 SINI Year 2
	SURR
 Phase/Group (If applicable):
	

	Area(s) of School Improvement Identification: Check all applicable grades, subjects, and subgroups:

	Grade/Subjects
	Student Subgroups

	
	Performance
	
	Participation Rate

	 FORMCHECKBOX 

	Grade 4 ELA
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD

	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	Grade 4 Math
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	Grade 4 Science
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	

	 FORMCHECKBOX 

	Grade 8 ELA
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	Grade 8 Math
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	Grade 8 Science
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	

	 FORMCHECKBOX 

	HS English
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	HS Math
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.

	 FORMCHECKBOX 

	HS Grad. Rate
	 FORMCHECKBOX 
 All Students  
	 FORMCHECKBOX 
 SWD
	 FORMCHECKBOX 
 LEP/ELL
	 FORMCHECKBOX 
 Eco. Disad.
	
	
	

	
	
	 FORMCHECKBOX 
 White
	 FORMCHECKBOX 
 Black
	 FORMCHECKBOX 
 Hispanic
	 FORMCHECKBOX 
 Am. Indian
	 FORMCHECKBOX 
 Asian/P.I.
	
	

	Totals
	Total # of Student Subgroups Identified for Low Performance:  ___0___
	
	Total # of Student Subgroups Identified for Less than 95% Participation Rate:  ___0___


Appendix 2 – Part B: FOR ALL SCHOOL IMPROVEMENT SCHOOLS

	1. For each area of school improvement identification (indicated in Part A of this Appendix), describe the school’s findings of the specific academic issues that caused the school to be identified.  

No subgroups identified for performance or participation.

	2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which the school was identified.  Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

No subgroups identified for performance or participation.


Appendix 2 – Part C: FOR TITLE I SCHOOLS THAT HAVE BEEN IDENTIFIED FOR SCHOOL IMPROVEMENT

	1. As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title I funds for each fiscal year that the school is in school improvement status for professional development.  The professional development must be high quality and address the academic area(s) identified. 

(a) Provide the following information: 2005-06 anticipated Title I allocation = $300,000; 10% of Title I allocation = $30,000.

(b) Describe how the 10 percent of the Title I funds for professional development will be used to remove the school from school improvement.

After School Workshops, Professional Development Library for each teacher, Math Developer (Everyday Mathematics)

	2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional development.

The teacher mentoring program will include mentors for newly hired teachers.  A literacy Coach and a Mathematics developer will help support new teacher in the instructional initiative.

	3. Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format and to the extent practicable, in a language that the parents can understand. 

Notification is done via a DOE letter, available in all languages.  The letter is distributed at the beginning of the school year and at Parent- Teacher Conferences, and is available on the counter in the Main Office for new parents registering children in the school.


APPENDIX 3

NCLB REQUIREMENTS FOR TITLE I SCHOOLWIDE PROGRAM (SWP) SCHOOLS
Directions: Describe how the school will implement the following components as required under NCLB:

	1. Instruction by highly qualified teachers:

100% of out teaching staff is certified.  We are an SBO school and hire certified teachers only.

	2. Strategies to attract highly qualified teachers:

We attend hiring halls and we post advertisements in the education department of local and out of state colleges and universities.

	3. High-quality and ongoing professional development, aligned with the State and City standards (see guide):

Three –tier model of professional development as mandated by Region 2.  Strengthening the skills of teachers in Balanced Literacy and the Point of Entry Model, with emphasis on the Writing Workshop.  Continue implementation of Everyday Math in all grades.

	4. List the Federal, State, and local resources and programs that the school will consolidate in the Schoolwide Program.  Describe how these resources will be coordinated and integrated to support the Schoolwide Program:

Tax Levy
NYSTL

PCEN
Title I

	5. (For Elementary Schools Only) Describe plans for assisting pre-school students in the successful transition from early childhood programs, pre-school programs under IDEA, or State-run pre-school programs to the Schoolwide Program:

We hold Open House Day where parents and preschool students are invited to attend.  Preschool students are invited to spend a half day and meet their future teachers to help ensure a smooth and successful transition to the Schoolwide Program.


APPENDIX 4

FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR) – REVIEW TEAM RECOMMENDATIONS

	SURR Area(s) of Identification:
	

	

	Year of Identification:
	
	     Group/Phase:
	


Directions: On the chart below, indicate the categorized recommendations for improvement resulting from all external review and monitoring visits since the school was first identified as a SURR.  Include the most recent visits and the recommendations made for all that apply: SED Registration Review Report; region/district-initiated review or PASS survey; Special Education Quality Assurance Review; and recommendations found in the Region District Comprehensive Educational Plan.  Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

	Type of Review or Monitoring Visit

(Include agency & dates of visits)
	Review Team Categorized Recommendations (e.g., Administrative Leadership, Professional Development, Special Education, etc.)
	Actions the school has taken, or plans to take, to address review team recommendations

	1.

2.

3.

4.

5.


	1.

2.

3.

4.

5.


	1.

2.

3.

4.

5.


� EMBED Word.Picture.8  ���








� School Under Registration Review (SURR)


� Students with Disabilities (SWD)





PAGE  
77

[image: image3.png]


_983857602.doc
[image: image1.png]






